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Semester |

Paper Title Int.
Marks
a) Core Courses
CCl Education as ai€ld of Study 30
CC Il Learner ad the Learning Process 30
CCV Methodology of Educational Research 30

b) SpecializationRaper | & llof any one area of specialisatjon

A.Elementary Education 60
Elementary Teachdtducation.
Early Childhood Care and Education
B.Secondary and Higher Secondary Education
Teacher Education at Secondary and Senior Secc
Level
Curriculum and Evaluation at Secondary and St
Secondary Level
C.Teacher Education
Teacher Professmal Development

Pedagogy of Science Education
Pedagogy of Mathematics Education

Pedagogy of Language Education
Pedagogy of Social Science Education

D. Distance Education and Open learning
Distance Education and Open Learning

ICT in Education

c) Formulation of Research Proposal S0
Field Experiences and Practicum 25
Total of Semester | 225

Ext.

Marks

70
70
70

140

350

Total
Marks

100
100
100

200

50

25
575



Semester I

Paper Title Int. Ext. | Total
Marks |Marks | Marks

a) Core Courses (Compulsory)

CC Il Process of Education 30 70 100

CC IV [P)sychology for Individual and Social 30 70 100
evelopment

cc VI 30 70 100

Statistical Methods for Data Analysis

b) SpecializationRaper 1Il & IV of any one area of specializatigns

E. Curriculum Studies 60 140 200
Curriculum Development and Transaction
Curriculum Evaluation
F. Guidance and Counselling
Educational Guidance
Educational Counseling
G.Policy, Planning, Management and Financing (
Education
Education Policy
Educational Planning, Megement and Financing
Education
H.Inclusive Education
Inclusive Education for Children with Diverse Neec
Education of the Disadvantaged Groups
|. Education Technology and ICT
Educational Technology
ICT in Education

b) Dissertation 50 100 150
Dissertation work started in Semester | will bt
completed by the end of Semester II.

C) Field Experiences and Practicum 25 25
Viva Voce for Dissertation 25 25 50
Total of Semester I 250 475 725
Grand Total of Semesters | and |l 575+72

5=1300



Dissertation

The dissertation shall be a core paper for all the students carrying 150 marks and each
student is required to select one problem for dissertation from the area of specialization
under the guidance of a facultyember. Dissertation will be evaluated by both internal

and external examiners (50 internal and 100 external).

U Every candidate shall submit a dissertation on an educational problem under
the guidance and supervision of member of the faculty of Education
Department of the University/Institute/College. Three copies of the
dissertation typed on one side only and duly certified by the supervisor/ guide
shall be submitted one month before commencement of the examination.

U The dissertation shall either be aaet of original work or an ordered and
critical exposition of existing database with regard to an educational problem.

U Candidate shall not be permitted to submit a dissertation on which a degree/
diploma / certificate has already been conferred on lem#n any one else
by the University or any other university / institution.

U The dissertation shall be examined by two examin@ternal (supervisor)
and external, andeach shall receive a copy of the dissertatidhey shall
conduct the vivavoce jointly.

¢ Duration of examination for theory paper of 70 marks shall be for 3 hours
In case of theory papers the internal assessment will be for 30 marks, assessed
through test, assignment marks and project work (field based) / psychological
tests (analysiand interpretations) as detailed in the respective papers.

e The University to notify in the first week of each semester, scheme of internal
assessment, containing the details of tests, assignments and project works (field
based) / as given in the respeetpapers.

e At least one week prior to the last working day, internal assessment marks secured
by the candidates shall be displayed on the notice bdaalcandidate has any
grievance, the same shall be brought to the notice of the Principal/HODtimgwri
within 48 hours (2 days) by the candidate.the event, the Departmental Council
finds the grievance genuine, then the Principal/HOD shall arrange for revaluation
of test/assignment papers and effect the necessary correctibhésyecision of
thePrinciple/ HOD/ in this regard shall be final.

¢ University/Department/College may decide to give test/field work to candidates
who absent themselves for the above, only if the University/Department/College
is convinced that the absence of the candidatmivalid groundsHowever, the
Department may allow the candidate to avail this provision within the duration of
the semester.

e The statement of internal assessment shall be sent to the Controller of
Examination at least one week prior to the commenoéero€ that particular
semester examination.



Classification of Successful Candidates

e Minimum for a pass in each paper shall be 40% (marks obtained in external
evaluation and internal assessment put together) and 50% in aggregate of the two
semestersyi together. There shall be no separate minimum either for externally
evaluated paper or for internal assessment.

Note: Internal assessment includes test, assignment, seminar, viva and record

o To declare First ClaskDistinction | Rank etc tk aggregate of the total marks
secured by a candidate in all the semesters shall be considered. All the candidates
will be placed in appropriate class/distinction, as per the following table:

70 - 100 Distinction

60 - 69 First Class

50 - 59 Second Class
40 - 49 Pass Class

39 and less fail
Note: Marks awarded in decimal of point five and above should be rounded to one.



M.Ed 7 Semestetl

Core Course Paper-1: Education as a keld of Study
(CodeCC-01)

Contact Hours per week: 4 Maximum Marks: 100
Examination Duration: 3 hours Internal: 40

External: 60
Objectives

On completion of this course the students will be able to:

Understand the nature of education as a discipline/an area of study.

Examine issues related to education as interdisciplinary knowledge.

Understand the basic conceslies of education with reference to kind of
concerns the NCF (2005) and NCFTE (2009) have raised.

Examine critically the theories and basic concepts of education drawn from
various disciplines cognate to education such as Philosophy, Psychology,
Sociolog/, Management, Economics etc in such a way that their linkages with
methods, pedagogy and practices in the classroom could be established.
Examine critically the concerns arises from vision of school education and teacher
education and also the vision akgt educators.

Reflect on the multiple contexts in which the school and teacher education
institutions are working.

Discuss the emerging dimensions of school and teacher education.

Course Content
Unit | - Theoretical Perspectives of Education as a Disdipe

Critical analysis of education as a discipline/area of study.

Critical analysis of concepts, principles, theories, assumptions and contexts
related to issues that are unique to education discipline, such as, schooling,
curriculum, syllabus, text booksssessment, teachitering process etc and
their linkage to pedagogy and practices.

School education: Contemporary challenges

Prioritizing the aims of Indian Education in the context of a democratic, secular,
egalitarian and a humane society.

Proceduref linking :

A Content knowledge with Pedagogy knowledge

School knowledge with life outside the school

School knowledge with community knowledge

Experiential knowledge with empirical knowledge

Knowledge on action and reflection on outcome of action
Theoretical knowledge and practical knowledge

Universal knowledge and contextual knowledge.

Need for developing a vision of school education and teacher education:

> > >



e Vision derived from synthesis of different schools of Philosophy and Psychology
T Integraive and elective view points
T Openflexible rather than prescriptive
i Liberaland humanistic nature of school and teacher education.

e Critical analysis of different Philosophical schools of thoughts and thoughts of
great educators like Gandhiji, Tago®hri Aurobindo, J. Krishnamurthi, John
Dewey, Paulo Friere, etc; with reference to curriculum text books, teaching
learning pedagogy, school/classom environment, assessment, management,
role of teachers, discipline etc.

A Emerging dimensions of schoolwition and teacher education;

A linkage between education and other development sectors.

A the complex process related to the role of educational transformation in
national development.

A Concepts of quality and excellence in education 6 s r eliggbfi on t o
life.

Unit Il - Education as Interdisciplinary Knowledge

¢ Interdisciplinary nature of education; relationships with disciplines/subjects such
as philosophy, psychology, sociology, management, economics, anthropology etc.
connecting knowledge acrosgdisciplinary boundaries to provide a broad
framework for insightful construction of knowledge.

e Contribution of science and technology to education and challenges ahead.

e Axiological issues in education: role of peace and other values, aesthetics in
educatio.

e Dynamic relationship of education with the political process.

e |Issues related to planning, management and monitoring of school and teacher
education.

Unit Il - Changing Sociecultural Context of Education

e Social purposeviness of education.

e Understanthg contemporary Indian societyith reference to multilingual,
multicultural, gender, equity, poverty, diversity, human rights and rights of the
child, appropriate approaches for teaching young children in the context of
diversities.

e Constitutional prowsions of education

e Process of socialization and acculturation of the etritical appraisal of the role
of school, parents, peer group and the community.

e Equality in educational opportuniyitical analysis of the ways in which
schooling, teachintgarnng and curriculum contribute to social inequality.

e Education of socikeconomically deprived groups based on gender, local
(rural/urban), income differential and different disabilities as reflected in society.

e Young children and social policy.

e Social congxt as a source for rejuvenating teaching and learning and classroom as
a social context.

e Diversity of Learning and Curriculum sites.

e Policy of inclusion and muHlioundational approaches to learning disability.



Unit IV - Changing Political context of eduation : School Context

e Multiple schools contextsural/urban, tribal, schools affiliated to different boards.

e Changing role of personnels in school management: teachers, headmasters, and
administrators.
Need for nurturing learndriendly school environmnt.

e School as site of curricular engagement.
Teacher s autonomy and academic freedom.
(Discussion on these issues with the help of case studies and examples).

e School as sites for struggle and social change.

Unit V- Support Systems of Education

e Principles and guidelines in organising the support systems

e Teacher educatiefunctional relation adequacy and contemporary issues as
reflects in NCF (2005).

e Department of Public instruction, Ministry and other government agencies,
Academic Institutes: Role, inw#ments, issues related to control and autonomy.

e Complementarity in participation of different stakeholders in school edueation
role of media, use of technology, NGOs, civil society groups, teacher
organisations, family and local community.

e Support to cuicular engagement in schools

e Monitoring and evaluation of schools.

e Development of learning resourdgsxtbooks, supplementary books,
workbooks, multimedia and ICT, School library etc.

Transaction Mode

(1) Observational studig®bservation of various instctional situations in real
classrooms, various activities in the school, the role of teachers etc; preparation of
reflective diaries and discussions with the peers and teachers; (2) Seminar-reading
presentation by students on selected themes indivdaaltl collectively leading to
discussion; (3) Library readings on selected theme followed by group discussion; (4)
Study of documents and references, interaction with field staff and reflective interaction
with the peer groug5) Workshops, seminars, agsiments and group discussion around
issues and concepts studies in theory

Sessional Work:The following are only exemplars. The University department/Institute
may devise similar activity The studenteacher may undertake any one of the following
activities:

e Readings of original texts of Rabindranath Tagore/M.K. Gandhi/Sri
Aurobindo/John Dewey/J. Krishnamurthy etc. and presentation on various
innovative concepts in the context of teacHiearning in schools followed by
group discussion.

e Assignments basl on seHstudy on identified themes such as policy perspectives
and status of education of so@oonomically disadvantaged children of India/of
a particular State, vision of school education in India, process of socialisation of



the child, critical anaisis of the ways in which schooling, teachiegrning and
curriculum contribute to social inequality, young children and social policy etc
and presentation in a seminar followed by discussion.

e Visit to a rural/tribal school, observation of activities apreparation of a
reflective diary and interaction in a group.

Essential Readings

e Bruner, J.S. (1996)[he Culture of educatiorfCambridge, M.A.: Harward University
Press.

e Broudy, H.S. (1977)Types of knowledge and purposes of educationR.C.
Anderson,R.J., Spiro and W.E. Montanaque (eds) Schooling and the acquisition of
knowledge (PP. Hillsdale, NJ: Erlbaum.

e Dearden R. F. (1984)heory and practice in EducatiofRoutledge K Kegan &
Paul.

e Dewey, J. (1916/1977DRemocracy and Education: An introdumti to the philosophy
of educationNew York: Macmillan.

e Palmer, Joy A, (2001)Fifty Modern thinkers on education: From Piaget to the

present DayRoutledge Flamer. London. USA. Canada.

NCTE(2009) National Curriculum Framework for Teacher Education, Ndhi.De

NCERT (2005)National curriculum frameworkNew Delhi.

MHRD, Gov. of India (1992)National policy on educationdvised) New Delhi.

MHRD, (1992),Programme of actionGovt. of India, New Delhi.

Naik, J.P. (1975) Equality, quality and quantity: ThHesee triangle of Indian

education, Allied Publications, Bombay.

o Peters, R.S. (ed), (1975Jhe Philosophy of educatioOxford University Press,
London.

e Peters, R.S. (1967), The Concept of education, Routledge, United Kingdom.

References
e Beyer, L.E. (Ed (1996)Creating democratic classrooms: The struggle to integrate
theory and PracticeNew York: Teachers College Press.
e Banrs, J.A. (1996), Cultural diversity and education: Foundations curriculum and
teaching (4 ed.) Boston: Alynand, Becon.
e Bruubache John S.; (1969) Modern Philosophies of education, Tata McGiityw
Publishing Company Pvt LTD, New Delhi.
e Butchvarov, P. (1970) The Concept of knowledge. Evanston, lllinois, North Western
University Press.
e Debra Heyes, Martin Hills, Pam Chistie and Bbimgard (2007) Teachers and
schooling: Making a Difference, Allen and Unwin, Australia.
e Delors, Jacques, et al; (1996). Learning: The Treasure within report of the
international commission on education fof'2&ntury, UNESCO.
e Freire, Paulo (1970Redaggy of the oppressetllew York: Continuum.
e Freire, P. and Shor, I. (1987A Pedagogy of liberation London, Macmillan
Education.
e International Encyclopedia of Educatiofi994) 29 edition. Vol.10. Perganon Press.
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Matheson, David (2004)An Introduction ¢ the study of educatio®™ edition).
David Fulton Publish.

Slatterry, Patrick and Dana Rapp. (2002)hics and the foundations of education
Teaching Convictions in a postmodern wordlyn & Bacon.

Wall, Edmund (2001)Educational theory: philosophét and political Perspectives
Prometheus Books.

Winch, C. (£' edition). (1996).Key Concepts in the philosophy of education
Routledge.

Winch, C. (1986). Philosophy of human learning, Routledge, London.
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M.Ed -
Core CoursePaper- 2 : Learner and the Learning Process

( Code:CC02)

Contact Hours per week: 4 Maximum Marks: 100
Examination Duration: 3 hours Internal : 30

External :70
Objectives

On completion of this course the students will be able to:

e understand the framework for how children learn

e critically analyse the process of learning from the point of view of cognitive
psychology and the intipations of constructivist learning

e visualise multiple dimensions and stage:
implications on learning

e understand the learner in terms of various characteristics

e learn the factors affectsmemtg | earner ds enyv

e conceptualise a framework for understanding and evaluating tedelimgng
situation as well as the method of analysing and reflecting upon learning episodes

e conceptualise the needs of the learners and the process of learning as visualised in
NCF, 2005

¢ visualise the brief epistemological frame of major curricular areas.

Course Content
Unit I 8 Framework for How Children Learn

e Various modes of knowledge transmisstiowhat should be taught and how
the knowledge should be organised? (Knowledge cemtessil
Who learns and how? (Learneenteredness).

e What kind of classroom, school and community environment enhances
learning? (Environment centeredness).

e What kind of evidence for learning the teachers, parents and policy makers
can use to decide whetheiffective learning is really occurring? (Assessment
centeredness)

Unit Il - Understanding the Learners and their Development

e Hol i stic approach in treatment of | earner

e How sociecultural and economic contexts cause differendes learner,
differentiatlearning needs.

e Learning difficulties at primary stage at elementary level and diagnostic tests.

e Problems of the adolescents and -gdgintity: educational support required for
adolescents development.

e Language developmetdnguag before and into the school, meta linguistic
awareness; acquision of more than one language, home language vs. school

12



|l anguage, strategies supporting student 0:
development critical analysis of the views of Piagsfiyatsky, and Chomsky.

¢ Influences of culture on learners development.

e Context and the process of socialisation

Unit Il T Epistemological Frame of major Curriculum Areas
e Brief epistemological frame of major curriculum areas such as language, social
sciences, sciences, mathematics, and curricular areas that cannot be tested for
marks at different school stages.

Unit IV - Understanding the Process of Learning

e Developing school readiness.

e Cognition and learning: cognitive procgssrception, attention, memg
development of concepts, logical reasoning, critical thinking, development of
concepts, strategies for teaching concepts; problem solving.

e Learning as construction of knowledge; learning as cognitive and-soltizally
meditative process: meta codoit, sociecultural mediation, experimental
learning, cognitive negotiability, understanding constructivist nature of knowing,
doing and practicing in classroom/field, in community setting; critical appraisal of
views of Piaget, Bruner and Vygotsky witif@eence to multiple school contexts
of India.

e Learning beyond cognition: learning approaches focusing on the whole person
and the life long perspectiv@ersonal and social learning moral and cultural
development of learners.

e FOor ms of | e ar nire thé® processn of kigowlatgen ¢onstruction:
observing, demonstration, exploring, discovering, analysing, contextualsation,
collaboration, multiple interpretations, critical reflection based on observation,
selected reading and discussion.

Useoflocalknowd dge and chil drendés out of the sc

e Motivation in learning: intrinsic and extrinsic motivation; approaches to
motivation: humanistic approach; cognitive approach (attribution thétaiyner).

e Adequate room f o rhts\cuiostyiamdguestions ih ldadngngadf h o u g
different subject areas.

e Multiple ways of organising learning in different subject areasdividualised,
seltlearning, group learning/ cooperative learning, learning through electronic
media.

e Use of learningesources.

e Activities for developing critical perspectives on secidtural realities.

e Generation of knowledge is a continuously evolving process of reflective learning

Unit V- Learning Environment and Assessment
e The physical environment.
e The instrudbnal time.
e Diversity in learning contexts oversized classroom; language, ethnic and social
diversities and different types of disadvantage that the children suffer

13



e Space for the parents and the community: identification of barriers, strategies for
strengthing partnership between school and parents and community.

Inclusive environment in the classroom for all learners.

Discipline and participatory management.

Diversity in learning paths and learning styles.

Assessmenrtontinuous and comprehensive evalbm@t assessment during
teaching, designing good test items, open book examinatiorgsssg§sment and
feedback, shorter examination, shift From, content based testing to problem
solving, logical thinking, critical thinking etc teacher observation andr thei
reflective discussion in a group; Library study and project work.

Transaction Mode

Lecture cum discussion, Individual and group assignment througtstsdif in the

library and presentation in a seminar, observation of learning situation in a sahdols a
out of the schools, preparing reflective diaries, interpretation, analysis and reflection on
observation in a group setudy in a library, interaction with classroom teacher,
observation and then reflective discussion in a group; library study ajettpveork,

projects and assignments focusing on observation and interaction with children and
adolescent, workshop, seminar, assignments and group discussion around issues and
concepts studied in theory.

Sessional work
The students may undertake any ohéhe following activities and present the report:
¢ Conducting case study on one student who has difficulties in learning in primary

years.

e Engaging | earnerds in the process of
following constructivist approach amidesentation of paper in a seminar.

e Use of childrends out of the school
construction of knowledge in a subject area and presentation of a paper in a
seminar.

e Identification of group learning and sddfarning strategs following
constructivist approach and their fidlesting.

¢ |dentification of learning difficulties of the students in any subject area through
administration of diagnostic test and development of remedial instruction.

e |dentification of strategies for nigating the learner in study of a subject and
practicing in schools report.

¢ Analysis of a case of maladjusted adolescent learner.

Preparation of learners profile based on cognitive and -cognitive
characteristics in order to depict individual diffeces at primary or secondary
stage.

e Analysis of learning situations through case study, presentation before a group
followed by discussion.

e Critical analysis of learning situation in schools and out of the schools/preparing
reflective diaries, interpretatip analysis, reflection on observation and finally
presentation in a group.

e Suggest structures of classroom environment in which all students can learn.

14
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Design/suggest activities for developing critical awareness about various social
and political issues.

Prepare a plan of activities for students of various levels of schooling which can
be shared with the parents.

Essential Readings

Bruner, J.S. (1990) Acts of meaning. Cambridge, M.A.: Harvard University Press.
Bruner, R.F. (1978)Psychology applied teaching Boston: Houghton Mifflin.
Dandapani, S. (2008dvanced educational psychology“@dition), New Delhi,
Anmol publications pvt Ltd.

Gardner, H. (1983) frames of Mind: The theory of multiple intelligence. New
York: Basic Books.

NCTE (2009) Natioal Curriculum Framework for Teacher Education, New
Delhi.

NCERT (2005) National curriculum framework, New Delhi.

Piaget, J. (1999) Judgment and reasoning in the child. London: Routledge.
Vygostsky. L. (1986) Thought and language (A. Kazulin, Trans). Gdgsar
M.A.: MIT Press.
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Ambron, S.R (1981&hild developmen#olt, Rincehart and Winston, New York.
Anderson, J.R. (1983)he architecture of cognitiorCambridge, MA: Harvard
University Press.

Anderson, J.R. (1983). Rules of the mind. Hillsd&lJ: Erlbaum

Barry and Johnson (196&)Jassroom Group Behaviour, New York: Macmillan.
Bower, G.H. and Hilgard, E.R. (198TIheoriesof learning Prentice HallJnc.
Englewood Cliffs, New Jersey.

Dececo, J.P. (1977)The Psychology of learning andstnuction Prentice Hall,
Delhi.

Eason, M.E. (1972)Psychological foundation of educatioN.Y. Holt, Rinehart
and Winston, Inc.

Grammage, P. (1990kachemlnd pupil: some socipsychological principles
and applications(3° Edition) lllinois: Scott. Pessman Little, Brown Higher
Education.

Guilford, J.P. (1967)Nature of Human Intelligence, New YolcGraw Hill.
Newell, A. & Simon, H.A. (1972). Hman problem solvingenglewood ClIiffs,
NJ: Prentice Hall.

Segal, J.W. Chipman, S.F., & Glaser, R. (1988)inking and learning skills:
Relating Instruction to Basic Resear¢iol. I). Hillsdale, NJ: Erlbaum.

Synder, C.R. & Shane J. Lopez (2007dsitive psychologySAGE Publications.
U.K.

Lieber, C.M. (2002) Partners in learning: from conflict to collation.
Cambridge, M.A, Educators for Social responsibility.

Pintrich, P.R.; and Schunk, D.H. (1996). Motivation in education: theory, research
and applications. Englewood Cliffs, N.J. Merill.
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M.Ed - |

Core CoursePaper-3: Methodology of Educational Reseich

( Code:CC-0 3)

Contact Hours per week: 4 Maximum Marks: 100
Examination Duration: 3 hours Internal: 30

External: 70
Objectives

On completion of this course, the students will be able to:

describe the nature, purpose, scope, areas, and types of research in education.
explain the characteristics of quantitative, qualitative and mixed research.
select and expin the method appropriate for a research study

conduct a literature search and develop a research proposal

explain a sampling design appropriate for a research study

explain tool, design and procedure for collection of data

explain the importance of domentation and dissemination of researches in
education

Course Content
Unit | - Research in Education: Conceptual Issues

A
A

A

>

>

> >

Meaning, purpose and areas of educational research

Kinds of educational research: basic & applied research, evaluation research and
adion research, and their characteristics

Sources of knowledge generation : historical perspective, the scientific approach
to the knowledge generation: basic assumptions of science, scientific methods,
theory, nature and functions, the principle of evidegrscientific methods applied

to researches in social science and education.

Research paradigms in education: quantitative, qualitative, mixed and their
characteristics.

Planning the research study: sources of research problems, review of the
literaturepurpose and resources; conducting the literature search: using databases
and internet, internet search tools and quality of internet resources

Identification and conceptualisation of research problem: statement of problem,
purpose, and research questiangualitative and quantitative research

Formulation of Hypotheses

Preparation of a research proposal: framework of the research proposal and
strategies for writing the research proposals

16



Unit Il - Quantitative Methods of Research

Types of Research :usvey studies, descriptive studies,-retational studies,
developmental studies, comparative studiasuelcomparative and correlational
research; necessary conditions for causation

e Techniques of control: matching, holding the extraneous variableatdnst
and statistical control

e Classification by Time: Crossectional, Longitudinal (Trend and Panel
studies), and Retrospective; and classification by research objectives
Descriptive, Predictive and Explanatory

Experimental Research

e Nature of experimentalresearch, variables in experimental research
independent, dependent and confounding variables; ways to manipulate an
independent variable, purpose and methods of control of confounding
variables

e Experimental research designs: singteup pretest postest design, préest
posttest controlgroup design, Podest only contrelgroup design, and
Factorial design

¢ Quastexperimental designs: nonequivalent comparison group design, and
time-series design

e Internal and external validity of results in experinamésearch

Unit Ill. Qualitative Methods of Research

e Qualitative research: meaning, steps and characteristics

e Qualitative research approackh@senomenology, ethro methodology,
naturalistic enquiry: case studies and grounded theory.

e Historical researcimeaning, significance, steps, primary and secondary sources
of information, external and internal criticism of the source

e Mixed Researcimeaning, fundamentals principles, strengths and weaknesses,
types and, limitations

Unit IV - Sampling in Qualitative, Quantitative and Mixed Research

e Concept of population and its type, and sample, sampling unit, sampling frame,
sample size, sampling error, representative and biased samples

e Random sampling techniques: simple random sampling, systematic sampling,
stratified random sampling, cluster sampling, and ratdige sampling

¢ Non Random Sampling Techniques, convenience sampling, purposive sampling,
guota sampling, snowball sampling, theoretical sampling, incidental and critical
case

e Determining the sample sizéhen using random sampling

17



Unit V - Methods of Data Collection

Tests, inventories and scales: types and construction and uses identifying a tool
using reliability and validity information

Questionnaire: forms, principles of construction and their scopedutational
research, administration of questionnaires

Interview: types, characteristics and applicability, guidelines for conducting
interviews

Qualitative process and quantitative process, Observation : use of the checklist
and schedules, time samminfield notes, role of researcher during observation,
focus group discussion

Secondary (existing) data: sources

Transaction Mode
LecturecumDiscussion, brain storming, group discussion, presentations; Panel
discussion; Seminar presentations.

SessionaWork: The students may undertake any one of the following activities:

Development of a research proposal on an identified research problem
Preparation, try out and finalization of a tool

Identification of variables of a research study and their classifiican terms of
functions and level of measurement

Preparation of a sampling design given the objectives and research
guestions/hypotheses of a research study

Preparation of a review article

Use of computers in literature review /review ofissdrtation

Review of research report

References

Best J.W. (1999)Research in EducatioiNew Delhi: Prentice Hall of India Pvt.
Ltd.

Borg, W.R. and Gall, M.D. (1983[Educational Research An Introduction New
York: Longman, Inc.

Christensen, L. (2007Experimental Methodology. Boston: Allyn & Bacon.

Clive Opie (2004).Doing Educational ResearehA Guide for First time
researchersNew Delhi: Vistar Publications.

Cohen, Lewis and Manion Lawrence (1994) Research Methods in Education New
York : Holt Rinchart and Winston Inc.
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SPECIALIZATIONS

M.Ed - |

Specialization (Group-A) : Elementary Education
Paper- 7 : Elementary TeacherEducation
( Code:SRO07)

Contact Hours per week: 4 Maximum Marks: 100
Examination Duration: 3 hours Internal: 30

External: 70
Objectives

On completion of this course the students will be able to:

understand the context of elementary education

understand the concept, objectives, ratienehallenges and extent of success of
Universal Elementary Education (UEE)

discuss the development of elementary education in India since independence
reflect on the relevance of strategies and programmes of UEE.

develop an understanding of underlyprinciples of curriculum development and
evaluation at elementary stage

reflect on the need and importance of work experience, art education, health
physical education and working with the community.

understand the importance of teaching of languageretkdematics at elementary
level

develop the capability to use effectively various methods and approaches of
teaching language, mathematics and EVS at elementary level

develop research insight for curriculum development in elementary education.
develop arunderstanding of underlying principles of curriculum development and
evaluation at elementary stage

reflect on the need and importance of work experience, art education, health
physical education and working with the community.

understand the importanoéteaching of language and mathematics at elementary
level

develop the capability to use effectively various methods and approaches of
teaching language, mathematics and EVS at elementary level

develop research insight for curriculum development in et¢ary education.

Gain insight into the need and objectives of elementary teacher education,
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e Understand the development of elementary teacher education imgegéendent
India

e Gain insight into the existing pigervice teacher education programmestaed
organisational aspects

e Develop understanding of the needs, importance and existing practices of in
service education of teachers and functionaries associated with elementary
education

e Develop understanding of status of elementary teachers, therpsobiel issues
related to professional growth.

Course Content

e UNIT-I : PERSPECTIVES AND CONTEXT OF ELEMENTARY
EDUCATION

e Developmental characteristics and nofpiysical, cognitive process and
abilities; language development; sceimotional developmerduring early and
late childhood (only Implications from theories to be referred)

e |[nfluence of home, school and community r

e Conceptual analysis of the concepts in elementary education like learner/learning
centered appach, activity centered approach, freedom and discipline; reflection
on present practices.

UNIT -Il: DEVELOPMENT OF ELEMENTARY EDUCATION

e Nature and focus of Elementary Education after independence.

Relevance of educational thought of Mahatama GandhiTaigore to elementary
education.

Constitutional provision for education and Directive Principles related to
elementary education and their implications.

Right to Education as fundamental right ; provision in RTE Act and related issues.

Elementary educain as highlighted in NPE986, POA1992, National
Curriculum Framework (NCF2005.

UNIT -lll: UEE ,OBJECTIVES AND CHALLENGES
e Concept, objectives, meaning and justification of UEE.

e Critical appraisal of current status of UEE (access enrolment, andagjenith
reference to the equity principles: differential across habitation, gender, caste and
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UNIT

other socially disadvantaged groups including first generation learners and
migrant population.

Access and enrolment of different types of leaniesges andlallenges.

Enrolment and dropout : meaning and assessment and related issues and dropout
Achievement levels of different types of learnstatus and issues.

Differently abled childrertypes, access, issues and challenges; critical appraisal
of inclusiveeducation as a solution.

IV-STRATEGIES AND PROGRAMMES IN EL EMENTARY

EDUCATION

e Panchayatraj and community involvement in educational planning and
management related issues

e Participation of NGOs in achieving goals of UEE

e ECCE programme, women empesnent as support services

e Providing minimum facilities, improving internal efficiency of the system
teacher empowerment and incentive schemes; managing learning in
multigrade contexts.

¢ District primary education programnag®als and strategies.

e Sarva Shiksa Abhiyan goals and specific programme interventions at
national level and in respective states to improve access, enrolment,
retention/participation and achievement.

e Monitoring, research and evaluation of specific schemes likedayydmeals,
establishmets of VEC and different incentive schemes and achievement
levels

Unit V-CURRICULUM AND EVALUATION IN ELEMENTARY EDUCATION

Principles of Elementary School Curriculum

Curriculum , Objectives, Planning , Organisation and EvaluatiofoofWork
Experience, Art Education, Health & Physical Education Language(s)
Mathematics Environmental Studies/ Social sciences and Natural Scieinces
Elementary EducationAnd also preparation and use of different types of
curricular material

Transaction mode

Lecturecum-discussion; discussion and reflection in groups; assignments based on
library and internet followed by presentations in seminars; field visits followed by
submission of report.

Transactional Mode
Group discussion, Lectii@imi discussion, panel discuesi, symposium, reports,
research Journals, school visits and sharing of experiences
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Transactional Mode
Group discussion, Lectw@imi discussion, panel discussion, symposium, reports,
research Journals, school visits and sharing of experiences

Sessioal work: The students may undertake any one of the following activities:

Each student is required to prepare a status report on elementary education in a chosen
state or district with reference to classroom process, access, enrolment,
retention/participgon, dropout and learning achievement and present in a seminar.

Sessional Work:The student teacher may undertake any one of the following activities:
e Evaluate a textbook of elementary class with reference to its adequacy and
appropriateness in achieg expected learning outcomes in any subject
e Design an instructional plan of a unit in a subject at elementary level
e Prepare unitest, administer the test, determine gaps in attainment of objectives
and plan remedial instruction for nomasters

e Evaluatbn of art education/health and physical education programmes as existing
in any school

Sessional Works The students may undertake any one of the following activities:

e Critical study of existing teacher education curriculum of a state

e Preparing a traimig plan (design) for the igervice training of specified target
group on a specified theme
Demonstrating a training technique with peers

e Constructing a tool for evaluation of specified skills/understanding/attitudes
Evaluation of any one of the-serviceteacher training programme organised by
any one of the resource institutions

Essential Readings
e MHRD (2001): Convention on the Right o the child. New Delhi.
e UNESCO (2005): EFA Global Monitoring Report on Quality of Education
Finance.

Essential Readings
e FErickson, H.L. (2002): Concejiitased Curriculum and Instruction. Crown Press,

Inc. California.
e NCERT (2005): National Curriculum Framework, NCERT, New Delhi.
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e National Curriculum for Elementary and Secondary Education (2129Byamework,
NCERT, New Delhi.

Essential Readings

e NCERT (2005): Position paper on Teacher Education for Curricular Renewal,
New Delhi.

e UNESCO (2006): Teachers and Educational Quality: Monitoring Global Needs
for 2015. UNESCO Publication. Montreal.

References

e Celin Richards (1984). EhStudy of Primary Education and Resource Book. Vol. I.

e Government of India (1986) National Policy on Education, New Delhi, MHRD.

e Government of India (1987) Programme of Action, New Delhi: MHRD.

e Government of India (1987) Report of the Committee for RevoéwNational
Policy on Education, New Delhi, MHRD.

e Hayes, Denis (2008): Primary Teaching Today: An Introduction. Routledge
Publications, U.K.

e Hurlock, E. (1995). Child Development. McGraw Hill Book Company, USA

e Kabra, K.M. (1977) Planning Process in a Bist New Delhi: Indian Institute of
Public Administration.

e Kurrian, J. (1993) Elementary Education in India, New Delhi: Concept Publication.

e Lewis, Ramén (2008): Understanding Pupil Behaviour. Routledge Publications,
U.K.

e Mohanty, J. N. (2002): Primary dnElementary Education. Deep & Deep
Publications, New Delhi

¢ National Curriculum Framework (NCF2005 NCERT, New Delhi.

e Rao, V.K. (2007): Universatisation of Elementary Education. Indian Publishers,
New Delhi.

e Rita Chemicals (2008): Engaging pupil voiceetwsure that every child matters: A
practical guide. David Fultan Publishers.

e Singhal, R.P. (1983) Revitalizing School complex in India, New Delhi.

¢ Sharma, Ram Nath (2002): Indian Education at the cross road. Shubhi Publications.

e Tilak, J.B. (1992) Educatiml Planning at gross roots, New Delhi.

References
e Baur, G.R & others (1976): Helping Children Learn Mathematics: A Competancy
Based Laboratory Approach. Cummings Publishing Co.

e Chastain, K. (1970): The Development of Modern Language $Killseory to
Pracitce. Rand Menally & Co., Chicago.
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¢ In-service Teacher Education Package for Primary and Secondary Teachers
(1988), Volume | & II, NCERT, New Delhi.

e Petty, W.T (1978): Curriculum for the Modern Elementary School, Rand Menally
College Public Co, Chicago.

e Rubin, D. (1980): Teaching Elementary Language Arts, Holt Reinhart & Winsten,
N.York.

e The Study of Primary EducatianA Source Book, Volume | & Il, 1984
Victor & Learner (1971): Readiness in Science Education for the Elementary
School, McMillan Co., N.Y.

References

e Dunkin, M.J. (Ed.) (1987): The International Encyclopedia of Teacher and
Training Education, Pergamon Press, N.Y.

e Jangira, N.K. & Ajit Singh (1992): Core Teaching Skill& Microteaching
Approach, NCERT New Delhi.

e Kauchak, D.P. & Paul, D.dggen (1998): Learning and Teaching. Allen & Bacon.
Sydney.

e Kundu, C.L (1988): Indian Yearbook on Teacher Education, Sterling Publishers
Pvt. Ltd., New Delhi.

e MHRD (1986)Towards a Human and Enlightened SocieBeview of NPE,
New Delhi.

e MHRD (1966): Repdrof the Education Commission, New Delhi.

e NCERT (1987): Irservice Teacher Education Package for Primary School
Teachers, New Delhi.

e NCERT (1991): Elementary Teacher Education Curriculum, Guidelines and
Syllabi, New Delhi.

e NCERT (2005): National Curriculuieramework, New Delhi.

e NCTE, (2004): Teacher Education Curriculum, New Delhi.
Singh, L.C. (Ed.) (1987): Teacher EducatioA Resource Book, NCERT, New
Delhi.

e Wragg, E.C. (1984): Classroom Teaching Skills, Croom Helm, London.
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M.Ed -
Specialisdion (Group-A): Elementary Education
Paper 8. Early Childhood Care and Education

( Code:SPR08)

Contact Hours per week: 4 Maximum Marks: 100
Examination Duration: 3 hours Intergal:

External: 70
Objectives

On completiorof this course the student will be able to:

¢ understand the need and significance of early childhood care and education

e understand the policy perspectives on ECCE in India and world

e understand social and personal development of childréry&ars)

e understad the quality dimensions i.e. curriculum, programmes and work force
for ECCE

e develop knowledge and skills for research and evaluation in ECCE and training of
personnel.

Course Content
Unit | - ECCE: Policy and Perspectives

e Concept, significance and objees of ECCE.

e ECCE in India: Policies and Programmes in National Policy on Education (NPE,
1986) and POA (1992), National Plan of Action for Children, 1992 and 2005;
National Curriculum Framework (2005), National Curriculum Framework for
Teacher Educatiof2009)

e ECCE in Global Perspective: United Nations Convention on Rights of the Child
(UNCRC, 1989), Millennium Development Goals (2000) and Global Monitoring
Report (UNESCO) 2007 concerns and issues.

Unit Il T Psychoi social Context of Preschool Educaton
e Developmental characteristics and noringhysical, cognitive, language and
socicemotional during early childhood.
e Transition from home to schoblissues and concerns.
e Sociccultural contexts in school and home and chédring practices in
different cultures.
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Unit 11

i Curriculum for Pre -school Education
Curriculum for School Readines$ physical, cognitive, sociemotional
dimensions; characteristics of learning experiences and approaches
Different types of preschool curriculum/ Montessoiindergarten, Balawadi and
Anganwadi Centres
Support of workforce: teachers, parents and community support in functioning of
ECCE centers

Unit IV 1 Strategies/ Approaches and Resources

Unit vV

Characteristics of programmes for different settiiigfreprimary andearly
primary grade childreih needed emphasis and rationale

General principles to curricular approachesctivity based/ playvay, child
centred, thembased, holistic, joyful, inclusive using stemslling, puppetry,
musical and rhythmic exercises, datization, roleplay, art activities, indoor and
outdoor play, field trips and explorations as methods in primary and early primary
stages meaning, rationale, method of transaction in specific contexts.

Local specific community resourcéshuman and matial & their integration to
curricular activities; preparation & use of learning and play matdriplnciples

and characteristics; community involvement in effective implementation of ECCE
programmes

Informal evaluation through observation & remediatidraining of ECCE
workers.

I Training, Research & Evaluation in ECCE

Need and significance of personnel involved in ECCE programme.

Status & nature of training programmesre-service & inservicel a critical
evaluation, issues, concerns andigems.

Areas of research studies in ECCE.

Evaluation of ECCE programmes, methodology and implications.

Transaction Mode

Group Discussion : reviews and analysis of book/reports/documents;

Observation of activities of the children followed by case studies

Visit to preschool, Anganwadies/ICDS centers and-$rkool Teacher Education
institutions followed by discussion

Film shows followed by discussion

Seminar presentations followed by discussion

Research review and criticism

Development of research piagals

Projects and assignments focusing on observation and interaction with children on
specific theme.

Sessional Work:The students may undertake any one of the following activities:

Case study of Anganwadi, psehool centers
Assignment on selecteddimes from the course
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e Study of present status of ECCE in a State//District

e Collection of information on infrastructure of ECCE centers and comparison with
NCERT minimum specifications (1992)

e Reflection on literature on equality ECCE services of one westeumtry
(internet, journals)
Writing of journal articles on different issues on ECCE

e Survey of play materials and comparing with the sacitbural setup
Survey of child rearing practices in different cultures

Essential Readings

e NCTE (2009) National Quiculum Framework for Teacher Education, New
Delhi.

e Govt. of India (2005). National Plan of Action for Children, 2005: Department of
Women and Child Development, New Delhi

e NCERT (2005). Position Paper of the National Focus Group on Early Childhood
Educaion, NCERT, New Delhi.

e UNESCO (2007): Strong Foundations: Early Childhood Care and education.
Paris.

References:

e Aggarwal, J.C. and Gupta, S. (2007). Early Childhood Care and Education (Ist
Ed.). Shipra Publications, New Delhi.

e Government of India (1986)National Policy on Education, Department of
Education, New Delhi.

e Mishra, R.C. (2005). Early Childhood Education Today, Prentice Hall Publisher

e NCERT (2005). National Curriculum Framework, New Delhi.

e NCTE (2005). Report on ECCE Teacher Education: CutrrouFramework and
Syllabus Outline, New Delhi

e NIPCCD (2002). Children in Difficult Circumstances: Summaries of Research,
Resource Centre on Children, New Delhi.

e Pugh, G. (1996). Contemporary Issues in Early Years: Working Collaboratively
for Children (?“Ed . ) National Children6s Bureau,

e Seefeldt, Carol (1990). Continuing Issues in Early Childhood Education, Merrill
Publishing Company, Columbus, Ohio.

e Swaminathan, M. and Daniel, P. (2000). Activiitgsed Developmentally
Appropriate Curriculum for Yoog Children, Indian Association for RPsehool
Education, Chennai.

e Swaminathan, Mina (1998). The First Five Years: A Critical Perspective on Early
Childhood Care and Education in India.

e UNESCO (2007). Strong Foundations: Early Childhood Care and Education,
Paris, UNESCO.

e UNICEF and MHRD (2001). Early Childhood Care for Survival, Growth and
Development, New Delhi.
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e World Bank (2004). Reaching out to the Child: An Integrated Approach to Child
Development, New Delhi, Oxford University Press.
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M.Ed - |

Specialization (Group-B): Secondary and Higher Secondary Education

Paper-9: Preparation of Secomlary and Higher Secondary
Teachers Pre-service and InService

( Code:SPR09)

Contact Hrs : 4 Periods/week Max Marks : 100
Exam Duration : 3 Hrs. Internal : 30
External - 70

Objectives

On completion of the course the studegdchers will be able to:

understand the natuszope and systems of secondary and senior secondary
education

examine the status of developrmeh secondary and senior secondary education
in India after Independence

understand the problem and challenges related to secondary and senior secondary
education

understand the interventions to solve the problems and issues related to alternative
schooling at secondary schools.

identify the problems issues of secondary school teathsuglize the impact of
Rights of children to free and Compulsory Education Act, 2009 to
universalization of Secondary Education

Understand the nature of education for mpigtintelligence

Learn the modalities of educational projection

Understand the modalities of secondary education management information
system

identify critical issues related to universalization of secondary education

Visualize the impact of Rights ahildren to free and Compulsory Education Act,
2009 to universalization of Secondary Education

Understand the nature of education for multiple intelligence

Learn the modalities of educational projection

Understand the modalities of secondary educatiomagement information
system

identify critical issues related to universalization of secondary education
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examine the nature and objectives of teacher education

critically examine the growth and development of teacher education in the
country

appraise theexisting teacher education curriculum from the standpoint of its
relevance to the demands of present day school curriculum

use various methods and techniques for transaction of curriculum

develop understanding regarding organization and supervision Sekpalience
Programme

critically examine the role and contribution of various Regulatory Bodies and
support institutions for improving quality of Teacher Education.

devel op understanding of various strategi
gain insidnt into the status of teacherssarvice education in the country

develop understanding of the process edenvice teacher education,

use various methods and techniques for the identification of training needs,

use various techniques for the evaluatiof in-service teacher education
programmes,

reflect on issues, concerns and problems of teachserince education of the
teachers.

appreciate the use of ICT for the professional development of the teachers.

> >y D> D> D>y D> D> D

Content

UNIT -

Nature, Scope, functioand systems of Secondary and Senior Secondary
Education

Status of Secondary and Senior Secondary

e process of teachinlgarning of adolescent

e exposure to integrated and subject specific streams guidelines and
counseling strategies to meet changing phygiold and sociological
requirements.

e Education for Multiple Intelligence
e Educational Projection

UNIT -1l PROBLEMS AND CHALLENGESOF SECONDARY
EDUCATION

e Problems and challenges related to universalisation of Secondary
Education

e Prdblens and Strategies of Alternative Schooling at Secondary Stage
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e Problems / challenges / strategies / intervention in relation to access
enrolment, dropout, achievement equality of Educational opportunities

e Problems of education for girls, disadvantaged arterdntly abled
children and show learners and interventions to solve the problem

e Classroom problems discipline, under achievement, lack of motivation
slow learners, delinquency and maladjustment

e |Issues of quality in secondary and senior secondary eduocat
Management System of secondary education, Department of Education,

Directorate, Inspectorate and Private Agencies

UNIT -l TEACHER EDUCATION IN INDIA AT SECONDARY AND SENIOR

SECONDARY LEVEL

PreService and InserviceTeader Education: concept, nature, objectives and

scope.
Development of teacher education in India at secondary and senior secondary
level, recommendations of various commissions and committees concerning
teacher education system. Impact of NPE, 1986 adP@A on teacher
education system.
The Centrally Sponsored Scheme for the Reconstructing and Strengthening of
Teacher Education Institutions at secondary level: roles and functions of IASEs,
CTE.
Roles, functions and networking of institutions like UGRCERT. NCTE.
NUEPA, SCERTSs etc.
Issues, concerns and problems of-geevice and irservice teacher education at
secondary and senior secondary level.

UNIT -IV: SECONDARY EDUCATION MANAGEMENT INFORMATION
SYSTEM (SEMIS) AND ASSESSMENT AND EVALUATION

CCEin Teacher Education.

Formative and summative evaluation; norm referenced and criterion reference
evaluation.

Evaluation of school experience/internship programmes.

Assessment of teaching proficiency: criterion, tools and techniques.
Organisation and regation of internal assessment in PSTE: Preparation of
guidelines and scheme of internal assessment.

Portfolio assessment

e Structure of MIS School mapping at secondary level

e Course mapping at senior secondary level
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Types of MedidAudio, Video, AudieVideo.

Interactive technologietgleconferencing,-&earning, designing of-eontent.
EDUSAT for teacher professional development programme (CPD).
Role of IGNOU, UGC, NCERT, SIETs

Challenges and limitations of interactive technologies for INSET

UNIT-V : CURRICUL UM AND EVALUATION OF SECONDARY
EDUCATION
e i Principles of School Curriculum Development at Secondary and Senior
Secondary Level
e CCE in Teacher Education.
¢ Formative and summative evaluation; norm referenced and criterion reference
evaluation.
e Evaluation of sbool experience/internship programmes.
e Assessment of teaching proficiency: criterion, tools and techniques.
e Organisation and regulation of internal assessment in PSTE: Preparation of
guidelines and scheme of internal assessment.
¢ Portfolio assessment

Transactional Mode

Group discussion, lectiimumdiscussion, panel discussion, symposium, reports research
journals, school visits and sharing of experiences, presentation of case studies and
individual group assignments in a seminar.

e Preparing a training ph (design) for the kservice training of specified target
group on a specified theme

e Demonstrating a training technique with peers
Constructing a tool for evaluation of specified skills/understanding/attitudes

e Evaluation of any one of the-Bervice tedger training programme organised by
any one of the resource institutions

e Preparation of a plan for INSET of the teachers of school.

e Construction of Tools for identification of Training needs in different subject
areas.

¢ |dentification of Training needs ofgroup of teachers of a school.
Preparation of seliearning material/eontent for primary or secondary school
teachers.

e Appraisal of a training programme organised by DIET/IASE/CTE.
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Sessional Work

Suggested Activities:

preparing status report on sedarny education in a chosen block/district

with reference to enrolment, equity and achievement

X

preparing a report on the existing status of the teachers, method of
recruitment of salary structure

conducting a survey of secondary schools on the chosen rartbe o
causes of under achievement and suggest improvement there of

visits of different types of secondary schools and preparation of
school profiles

conduct interview with teachers/students/parents of different schools
and prepare a report on problems&t@andary education.

preparation of status report of performance of teachers in contextual
curriculum transaction

observation of irservice teacher education programme at secondary
level and preparation of a report

identification of committed teachers apeparation of their profiles

visit to alternative education centers at secondary level and
preparation of a report

survey of educational needs of disadvantages/disabled

Essential Readings

NCTE (2009) National Curriculum Framework for Teacher Educatioew N
Delhi.

NCERT (2005): Position paper on Teacher Education for Curricular Renewal,
New Delhi.

UNESCO (2006): Teachers and Educational Quality: Monitoring Global Needs
for 2015. UNESCO Publication. Montreal.
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e The Reflective Teacher: Organization ofdanice Training of the Teachers of
Elementary Schools under SSA, Guidelines, 2006 by NCERT.

Report of the Education Commission (1963).

Report of the National Commission on Teachers (1883
National Curriculum Frameworks for Teacher education, 2009
Report of the Delors Commission, UNESCO, 1996

National Policy of Education 1986/1992.

National Curriculum Framework on school education, 2005.

Govt. of India, MHRD (2005). Universilisation of Secondary Education : Report
of the CABE Committee, New Delhi
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M.Ed. T |
Specialization (Group-B):Secondary and Senior Secondary Education

Paper- 10: Curriculum and Evaluation at Seconday and
Senior Secondary Level

( Code:SR10)

Contact Hours per week: 4 Maximum Marks: 100
Examination Duration: 3 hours Internal: 30

External: 70
Objectives

On completion of this course the students will be able to:

e develop an understanding of underlying principles of curriculum development and

evaluation aSecondary and Senior Secondary Stage
e reflect on the need and importance of work experience, art education, health
physical education and working with the community.

¢ understand the importance of teaching of language science and mathematics at

secondaryevel
e develop the capability to use effectively various methods and approaches of
teaching learning of various subjects at secondary level
develop research insight for curriculum development in elementary education.
¢ understand the nature and uses of diffie types of tools and techniques of
evaluation in education
e acquire the skill to construct the achievement and diagnostic tests

e administer the tests and interpret the best scores and its implication to students

and parents
e undertake action research anterpret the results

Course Content

Unit I'T Principles of School Curriculum Development at Secondary and Senior
Secondary Level

Concept, components and determinants of curriculum; principles of curriculum
construction, criteria for selection and orgati@aof content and learning

activities; designing integrated and interdisciplinary learning experiences different

T Principles of School Curriculum Development at Secondary and Senior
Secondary Level
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perspectives to curriculum transaction and their swmhgé behaviouristic,
cognitive and constructivist; evaluation of curriculurfformative and summative;
The relevance to NCF, 2005 and autonomy in developing curriculum with regard
to local specific issues and challenges.

Unit 2 Language Curriculum

Focuson three (3) language formula emphasing the recognition of children's
home language(s) or mother tongue(s) as the best medium of instruction

English needs to find its place along with other Indian Languages

Multilingual character of the classroom.

Unit 3 Science Curriculum

Science as a composite discipline at secondary stage

Systematic experimentation as a tool to discover/verify theoretical principles and
working on locally significant projects involving science and technology.
Introduction of scienceas separate discipline such as Physics, Chemistry,
Mathematics, Boilogy etc with emphasis on experiments/technology and problem
solving.

Rationalization of curriculum load to avoid steep gradient between secondary and
higher secondary syllabi.

Need to idetify core topics of a discipline at +2 level taxing into account recent
advances in the field.

Unit 4. Social Science Curriculum

Focus on conceptual understanding rather than living up facts, ability to think

independently and reflect critically on sodgdues.

At secondary stage social sciences comprise history, geography, sociology,
political science and economics

At + 2 stage disciplines like political science, geography, history economics,

sociology and psychology will be introduced.

Unit 5 Educational Evaluation - Tools and Techniques

Meaning nature and functions of evaluation, difference between measurement,
and evaluation, assessment, testing, appraisal and examination, Types of
evaluation- formative, diagnostic and summative evaluation. Cootisuand
comprehensive evaluation. Testing and Nesting tools of evaluatieassay

type, short answer and objective types of achievement test, observation, interview,
rating scale, check list, attitude scale, interest inventories, -su&idc
techniquesanecdotal records, question bank, grading.

Characteristics of good tegbjectivity, reliability, validity, usability, written, oral

and observation, planning of tests; cortamalysis, writing objective in
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behavioural terms; construction of blpant of test writing of test items;
assembling the test items and writing directions; planning key/scheme of
evaluation; tryout and item analysis, difficulty value and discrimination power,
construction of a diagnostic testeps and guidelines

Construction ofAchievement test, objective types, short answer type, multiple
choice type, essay, interpretation of test resutiermreferenced and criterien

referenced, use of tests.

Transaction mode

Panel discussion, interviews (with experts in curriculum studiasidentified themes,

self study and presentation of paper in internal seminars; self reading of original sources
i.e. NPE, NCF, CABE reports, Commissions and Committees on Secondary Education
and Curriculum related issues and reflective discussion aretoeenmendations.. Hands
onexperiences at work situation and observation of training sessions and presentation etc

Sessional Work:The students may undertake any one of the following activities:

Critical appraisal/analysis of existing syllabi and textks on teacher education
developed by various agencies at national/state/local levels.

Evolving criteria for development of syllabi and textbooks
Maintaining of reflective diary on institutions i.e. SCERTs, School Boards,
National organisations) observedited and analysis of the own experiences.

Evaluation of syllabus related to teacher education of any state either at senior
secondary level.

Critical analysis of a curriculum
conducting continuous evaluation in scholastic andstholastic areas
prepration, administration and interpretation of a diagnostic test

preparation of SES scale for 30 students of a class, collection, classification,
tabulation and graphical representation of data as well as interpretation of data

analysis of curricular mateis with reference to development of values
analysis of curricular materials with reference to gender sensitivity

a study of curriculum load and home work practices,

conducting an action research and reporting the results

critical study of a texbook/work book

conducting a case study

study of the evaluation practices in selected schools

critical analysis of examination papers

construction and tryout of classroom tests
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Essential Reading

Wiles, JW. & Joseph Bondi (2006): Curriculum Development: Aidéuo
Practice. Pearson Publication.
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M.Ed. 7 |
. Specialisation (GroupC): Teacher Education
Paper- 11: Pre-service and Ini service Teacher Education

(Code:SPR11)

Contact Hours per w&e4 Maximum Marks: 100

Examination Duration: 3 hours Internal: 30
External: 70

Objectives

On completion of this course the students will be able to:

> > > > >

e > > LB

gain insight and reflect on the concept of teaching and the status of tgastan
profession,

understand the roles and responsibilities of teachers and teacher educators,
use various methods of teaching for transacting the curriculum in schools,
prepare teachers for reflective teaching,

critically examine the role and contributiof various regulating bodies and

support institutions for improving quali:t¢t

reflect on the issues and problems related to teacher education in the country.
examine the nature and objectives of teacher education

critically examinethe growth and development of teacher education in the
country

appraise the existing teacher education curriculum from the standpoint of its
relevance to the demands of present day school curriculum

use various methods and techniques for transaction € uum

develop understanding regarding organization and supervision School Experience
Programme

critically examine the role and contribution of various Regulatory Bodies and
support institutions for improving quality of Teacher Education.
developunderstadi ng of wvarious strategies of
gain insight into the status of teachersarvice education in the country

develop understanding of the process edenvice teacher education,

use various methods and techniques feridentification of training needs,

use various techniques for the evaluation egervice teacher education

programmes,

reflect on issues, concerns and problems of teacksariice education of the
teachers.

appreciate the use of ICT for the profesal development of the teachers.
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Course Content

Unit | - Teachers and Teaching Profession

Teachers changing roles and responsibilities.
Concept ofProfession; Teaching as a profession.
Service conditions of school teachers
Professional ethics for teachers.

Social status of teachers; International Labour Organisation (ILO) version of the
status of teachers
e Teacher Appraisal and accountability.

Whois a Teacher educator?
Roles and responsibilities of teacher educators
Preparation of teacher educators

Continuing education of teacher educators: provisions for the continuing
education of teacher educators and institutional mechanism.

Unit Il - Nature, Objectives, Structure and Models of Preservice Teacher Education
e PreServiceTeacher Education: concept, nature, objectives and scope.
e Development of teacher education in Ingi@ and post independence period,;
recommendations of various commissoand committees concerning teacher
education system. Impact of NPE, 1986 and its POA on teacher education

system.
e The Centrally Sponsored Scheme for the Reconstructing and Strengthening of
Teacher Education: roles and functions of

¢ Roles, functions and networking of institutions like UGC, NCERT. NCTE.
NUEPA, SCERTSs etc.

e Components of preervice teacher education : foundational component,
specialization areas, practicum internship;caaricular activities, working with
the commurty and work experience.

e Teacher education -curriculum at different stages. National Curriculum
Frameworks for Teacher Education, 2009.

e Models of Preservice teacher education at secondary level: 4 years integrated
model, one year model, 2 years modelearg distance mode.

e Model of preservice teacher education at elementary |lévélyear, 2 years, 4
yrs. B.L.ed. and 2 years distance mode.

Issues, concerns and problems ofgeevice teacher education
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Unit Il - Curriculum transaction in Pre -service Teacher Education
e Methods and Techniques: LecttmemDiscussion, Demonstration, Group
Discussion, Brain storming seminar, Workshops, Team Teaching, Use of ICT,
Case analysis, reading and review of original texts, projects and assignments.
¢ Planning for tachinglearning; taxonomy formulating of instructional objectives,
unit planning, | esson planning, and teach

e Concept of school experience programi@ER)/Internship
¢ Planning and organization of SEP.

e Monitoring and supervision of SEP.

¢ Internshp: concept; planning and organization.

o Critical reflection as the central aim of teacher education

Unit IV - Continuing Professional Development of the I Service Teachers
e Concept and importance.
e Modes of INSET: face to face, distance mode, eclecticemod
e Planning and Organisation of INSEEEsessment of training needs, formulation of
training curriculum, preparation of course materials.
¢ Organisation of training, appraisal of course materials.
e | ssues, concerns and probl.ems of Teachers
¢ Split Model followed inservice training of teacher under SSA

e Concept and importance of professional development

e Strategies of professional development: workshops, seminars, symposium, panel
discussion, conferences, self study, study groups and siralgs, book clubs,
extension lectures, research colloquium, refresher courses, orientation
programmes

e Teacher learning resource centre : functions.

e Provisions made by the States for professional development of the teachers.

Unit V-Assessment and Evaluadn in Pre-Service and InService Teacher
Education
e CCE in Teacher Education.
¢ Formative and summative evaluation; norm referenced and criterion reference
evaluation.
e Evaluation of school experience/internship programmes.
e Assessment of teaching proficiencyiterion, tools and techniques.
¢ Organisation and regulation of internal assessment in PSTE: Preparation of
guidelines and scheme of internal assessment.
e Portfolio assessment
Assessment of higher order mental skills.
e Methods and techniques of evaluatisarvey, case study, observation, interview
etc.
e Tools of evaluatiorobservation, rating scales, testing (knowledge and skills)
interview, focus group discussion.
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¢ Formative and Summative evaluation of INSET.
e Follow up of inservice training.
¢ Impact of n-service training

Transactional Mode

The course would be transacted through participatory approaches including group
discussion; self study, seminar/presentations by students, group and individual field
based assignments.

Transaction mode:- The couse would be transacted through participatory approaches
including group discussion; self study, seminar/presentations by students, individual field
based assignments

Transaction mode

The course would be transacted through participatory approach includmg g
discussion; self study, seminar presentations, project works etc.

Sessional work:The students may undertake any one of the following activities:

¢ Organisation and participation in group discussion on norms developed by NCTE
for recognition of teachieeducation Institutions.

¢ Interaction with the faculty of elementary/secondary teacher education Institutions
to ascertion their roles and responsibilities.

e Interaction with the faculty of elementary/secondary teacher education Institutions
to ascertion th strategies they use for their professional development.

e Preparation guidelines for organization of classroom resources for construction of
knowledge following constructivist approach on any theme/topics related to a
school subject.

Sessional work:The students may undertake any one of the following activities:

e Preparation of a plan for INSET of the teachers of school.

e Construction of Tools for identification of Training needs in different subject
areas.

¢ |dentification of Training needs of a groupteichers of a school.

e Preparation of selearning materialleontent for primary or secondary school
teachers.

e Appraisal of a training programme organised by DIET/IASE/CTE.

Sessional work:The students may undertake any one of the following activities:

e Term paper on a theme from the course.

e Review of one book related to teacher education.

e Supervision of atleast three B.Ed practice teaching classes and writing
supervision comments.

e Review of teacher education syllabus of any state with reference to NCFTE,
2009.
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Essential Readings

e Report of the Education Commission (1962).
Report of the National Commission on Teachers (1883
National Curriculum Frameworks for Teacher education, 2009
Report of the Delors Commission, UNESCO, 1996
National Policy of Hucation 1986/1992.
National Curriculum Framework on school education, 2005.

Essential Readings

e UNESCO (2006): Teachers and Educational Quality. UNESCO Institute for
Statistics Montreal.

e NCTE (2009) National Curriculum Framework of Teacher Education, Dielvi.

e NCERT (2005): National Curriculum Framework.

e NCERT (2006): Teacher Education for Curriculum renewal.

e NCTE (1998): Perspectives in Teacher Education.

Essential Readings
o The Reflective Teacher: Organisation ofservice Training of the Teachers of
Elementary Schools under SSA, Guidelines, 2006 by NCERT.
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Realistic Teacher Educatiohawrence Erlbaum Associates.
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Quality School education: Ps8ervice EducatiarNew Delhi.

e Rao, Digumarti Bhaskara (1998)eacher Education in IndiaDiscovery Publishing
House. New Delhi.

e Linda Darling, Harmmond & John Bransford (2009reparing Teachers for a
changing WorldJohn Wiley & Son Francisco.

e Loughran, John (2006Peveloping a Pedagogy of Teacher education : Understanding
Teaching and Learning about Teachifputledge: New York.

e Yadav, M.S. & Lakshmi, T.K.S. (2003Xonceptual inputs for Secondary Teacher
Education: The instructional Roléndia, NCTE.
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M.Ed. - |

Specialization (Group-C): Teacher Education

Paper-12a-Pedagogy of Science Education
( Code:SR12a)

Contact Hours per week: 4 Maximum Marks: 100
Examnation Duration: 3 hours Internal: 30

External: 70
Objectives

On completion of this course, the students will be able to:

e understand the nature of science as a dynamic, expanding body of knowledge and

asa social endeavor;

¢ understand the difference and complementarity between Science and Technology;

¢ understand the need to evaluate curricula and evaluate the same on the basis of

different validities;

e know about and critically study innovative curriculamef$ in India and abroad;
understand diversity of instructional materials, their role and the need for
contextualization in science education;
appreciate the role of ezurricular activities in science education;
understand the constructivist approachdersce instruction;
understand the role of assessment in the teaclh#agning process in science;
familiarize with innovative trends in assessment;
analyze issues in Science education pertaining to equity and access, gender,
special groups and ethicadects.

Course Content
Unit | - Nature of Science

e Evolution of science as a discipline, science as a dynamic expanding body of
knowledge; development of scientific knowledge; scientific methods
explanations.

e Science and technology, complementarities betwscience and technology;
Science and Mathematics and their complementarities, role of mathematics in
Science.

¢ Common misconceptions of pupils about the nature of science; characteristics of
different disciplines of science, their interrelationship amelgration.

Unit Il -Curriculum of Science Education
e Trends in science education from the beginning of the nineteenth century to the
presertat national and international level,
o Criteria of validity of science curriculum: content, ethical environmeptakess,
cognitive, historical
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e Taxonomy for curriculum development in Science Education.

e Science curriculum at different stages of school educatioprimary, upper
primary secondary, higher secondary.

¢ Instructional materials including textbook: contgdisation, criteria and concerns

including all stakeholders in their development.

Integrating cecurricular activities with science education.

Unit Il - Approaches to TeachingLearning of Science

e Approaches to concept learning, conceptual change madebnistructing
alternative concepts in science).

e Constructivist paradigm and its implications for science learning:

Constructivist approaches to science learning: inquiry method, problem solving
strategies, concept development investigatory approach, dyudiscovery
approach; inductive method, project based learning, planning different types of
projects, cooperative collaborative learning, learner centred adbiaggd
participatory learning, role of experiments in science, integration of theories and
experiments in science: development of laboratory design, planning and
organisation of laboratory work reporting skills, procedural knowledge,
improvisation in the laboratory and low cost science experiments,

e Encouraging and respecting children responsedrodacing alternative
approaches in science learning, integrating science across different disciplines and
with real life situations.

Reflective enquiry.

e Metacognative strategiggving space to pupils to think, organize their

knowledge and express teachs a reflective practitioner.

e use of ICT in teachingearning of science pedagogical analysis of science at
secondary level.

Unit IV -Assessment in Science Education
e continues and comprehensive evaluation in science
o Assessment of affective measuresaience: use of tools and techniques such as
observation, rating scale, cheliét, anecdotal records, attitude scales, interest
inventories and interviews.
e Self-assessment by students and by teachers, peer assessment, assessment of
teachers by students.
e Planning and assessment of portfolios in science learning.
Assessment of curricular activities; assessment of content knowledge through
activities and experiments, assessment of laboratory skills.
Unit V- Contemporary Issues in Science Education
e Contributon of women in science
e Scientific and technological Literacy.
e Ethical aspects of science.
¢ Innovations and Creativity in Science.
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Transactional Mode

Group discussion, lectw@im idiscussion, panel discussion, symposium, school visits
and sharing of expmmnces, experimentation with kits and laboratory work project and
assignments focusing in observation and interaction with children adolescent, group and
individual field based assignments followed by workshops and seminar presentation

Sessional Work:The student teacher may undertake any one of the following activities:

. Assignment/term paper on selected themes from the course.

. A critical study of any two discoveries selected from different areas of science
to illustrate the importance of history afisnce i.e. discovery of the electron; the
development of electromagnetism, theory of evolution, Newtonian calculus and
its importance to Physics, thermodynamics.

A critical study of science curriculum of secondary stage of any state.

. Visit to science aatre/science museum and presenting the report

. Development of an action plan for organization of a science exhibition at

different levels, framing guideline on a selected theme and variotthsnies.

Any two of the following:

A Development of a unit plan:

A Develop an action plan on an experiment for development of physical

science concept.

A Development of a Vee map for a selected experiment in Physics,
Chemistry or Biology and using it to conduct practicals in the
laboratory;

Development of a concept map o& selected topic in

Physics/Chemistry/Biology;

Development of a lesson design based on constructivist approach in a

collaborative mode;

Preparation of lowcost and no cost teaching aids and studying their

effectiveness in a classroom transaction

Prepare ad experiment on an action plan for use of ICT multimedia in

teaching concepts of physics.

Development of criteria for evaluation of laboratory work and using it

in the laboratory.

o An action plan for adopting a multisensory approach to teach science to
students with special needs.

. Seminar on contribution of women to science and their implications to
women empowerment.

> > > >

>
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M.Ed. -1
Specialization (Group-C): Teacher Education

Paper 12b-Pedagogy of Mathematics Education

( Code:SR12b)

Contact Hours per week: 4 Maximum Marks:100

Examination Duration: 3 hours Internal: 30
External:70

Objectives

On completion of this course students teacher will be able to:

e appreciate the abstract nature of mathematics

e distinguish between science and mathematics

e distinguish between the roles of pure and applied mathematics

e develop the skill of solving redife problems through mathematical modeling as
an art
develop the understanding of using constructivist approachtimematics
develop the skill of using various methods of teaching mathematics
develop problem solving skills
highlight the significance of mathematics laboratory
enable to distinguish between induction and mathematical induction

develop the skills requirefdr action research in mathematics

Course Content

Unit | - Nature, Development and Significance of Mathematics

Abstractness of mathematics; Distinction between mathematics and science; Distinct
roles of pure and applied Mathematics; mathematization ;etest#spect of mathematic;
historical development of mathematical concepts with some famous anecdotes such as
Gauss, Ramanujan, etc.; teaching of mathematical modeling

Unit Il - Objectives and Strategies of Teachinggarning mathematics

Aims and Objectivef teaching mathematics at various school levels, Instructional
objectives in teaching mathematics; constructivist approach in teaching of mathematics;
methods of teaching Mathematicéhductive and deductive methods, analytic and
synthetic methods; profaiin solving skills stages in problem solving techniques to
improve problem solving skills (Polya method); competence based approach in teaching
mathematics; teaching gifted/Slow learners in mathematics, pedagogical analysis of
mathematics, reflective disssion Recreational aspect of mathematicgthematical
games, puzzles and amusements; computer aided learning and computer based
instructions; Use and preparation of teaching aids; mathematics Laboratory and
mathematics club
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Unit Il - Curriculum of mathematics at different stages
preprimary, primary, upper primary, secondary & higher secondary.

Unit IV - Structure of Mathematics

Undefined terms and axioms; proofs and verification in mathematics and distinction
between them; types of theorems such as existand uiniqueness theorems etc.; types

of proofs direct proofs, indirect proofs, proof by contradiction, proof by exhaustion,
proof by mathematical induction and distinction between induction and mathematical
induction; role of examples, counter exangpland norexamples in mathematics;
conjectures; scope and limitations of Intuition in mathematics; Sets and Venn diagrams as
a representative of mathematical properties and their relations

Unit V- Evaluation in Mathematics

Concept of evaluation in teaclginlearning process (formative, summative, criterion,
diagnostic); Types of mistakes in mathematics, their identification and analysis with a
purpose of preventing and remedial measures; Types of test items in mathematics such as
long answer type, short swer type, very short answer type and objective type; planning
and construction of such items and precautions taken while constructing test items; action
research in mathematics

Transaction Mode

Lecturecumdiscussion; modeling; group and individualdidased assignment focusing

by workshops and seminar presentation workshops, seminar assignment of group
discussion around issues and concepts, problem solving session using concrete materials
form everyday experiences demonstration; seminars; groupsdisoymathematical.

Sessional Work:The students may undertake any one of the following activities:

e Assignment on construction of test items
e Analysis of famous quotations on mathematics
e Class Test
e Group puzzles activities
e Preparation and demonstratiofiteaching aids
References
e Alice F. Art and Eleanan Armaer Thoma&ecoming a Reflective Mathematics

Teacher

e Baw, G.R. and George, L.U. (197&elping Children Learn Mathematios
Competency Based Laboratory ApproaClalifornia, Cummings Publishing Co

e Bhanumurthy, I.S. (1992Ancient Indian Mathematic®iley Eastern Ltd, New
Delhi.

e Gronlund, N.E., (1990Measurement and Evaluation in Teachiidew York;
Macmillan.

e Heimer, R.T. and Trueblood, C.R. (1978}rategies for Teaching Children
Mathematics;Rading Massachusetts: Addison Wesley Publishing C

e Kenneth, Kidd P, et al. (1970)The Laboratory Approach to Mathematics
Chicago, Science Research Associates.
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M.Ed. -1
Specialisation (GroupC): Teacher Education

Paper 12 c- Pedagogy of Language Education
( Code:SR12c¢)

Contact hows per week: 4 Maximum Marks: 100

Examination Duration: 3 hours Internal: 30
External: 70

Objectives

On completiorof the course students teacher will be able to:

e gain an understanding of the nature, functions and the implications of

planning for teaching language/languages
e understand the psychology of language learning
e gain an understanding in tpedagogy of langage learning

study andanalyze different approaches, methods and techniques for
differentiating between teaching language and teaching literature in the

context of first language and second language

e examine various areas of research in language education
survey various problems with respect to language learning
identify and reflect on factors affecting language policy.

Course Content
Unit 1- Conceptual Issues Language Learning

e Language acquision and communicatien factors affecting language leargin
and language acquisitions and communication

e Linguistic, psychological and social processes involved in learning of languages.

e Models of Language Acquisition: Chomskgnguage Acquisition Device,
Piaget Cognitive constructivism and Language, recenteotization:
intentionality; application of these theoriesdevelopment of methodologies of
teachinglearning of language.

e Development of language curriculum and the syllabus: dimensions, factors that

influence the curriculum, selection and sequencindgscantent, contexts,
transaction and evaluation techniques

e Development of basic language skills as well as advanced language skills

primary, secondary and senior secondary levels.

¢ Innovative techniques for teaching grammar, reading comprehension ateth writ

expression
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e Discourse Analysis: Theories of discourse analysis including speech acts,
conversational maxims, conversational analysis, ethaethodology, text
analysis, and critical discourse analysis.

e met linguistic awareness with a focus on listeni speaking, seaving,
comprehension at writing.

Unit Il -Individualization of Language Learning

e Need, techniques, viz. differentiabssignments, classroom tasks, personalized
system of instruction

Unit Il - Pedagogy of Language

e First language
e Sewmnded language
e Third language

Unit IV - Teaching Learning of Languages

e at referent stage of school educatmimary upper primary secondary, and
higher secondary

e pedagogical study of languages.
Unit V- Contextual Problem in Language Learning

e multilingual clam room problem of curriculum text above development.

e three language for rule constitution provision regarding language

e Medium of instructiorecommence recommendation of NPE 1986/1992, NCF
(2005)

e preservation of heritage language

e home language & $ool languageroblem of tribal dialects

Transaction Mode

Lecture cum discussion, hands on practice in language laboratorystael, visits to
language teaching institutes, presentations in seminar and group discussions workshop,
assignment around is8s and concepts .

Sessional WorK The students may undertake any one of the following activities:

e A study of letters, news articles and narratives in the first language to study its
organization in terms of both coherence and cohesion of content. Geompa
with writings in English.

e Identification of minority languages within their states and discussion of
government plans and policies for their preservation and development.

e Seminar on L.1 and L.2&search and theories
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M.Ed. -1
Specialization (Group-C): Teacher Education

Paper 12 d- Pedagogy of Social Science Education

( Code:SR12d)

Contact Hours per week: 4 MaximunsMdl@
Examination Duration: 3 hours Internal: 30

External: 70

Objectives
After completion of the course the students teacher will be able to:

Develop an understanding abol meaning, nature, scope of social sciences and
social science education

to find out the distinction and overlap between social sciences, humanities and
liberal arts

Understand the role of various methods and approaches of teaching social
sciences

Employ appropriate for transaction of social science curriculum.

Effectively use different media, materials and resources for teaching social
sciences

Construct appropriate assessment tools for teadbarging of social sciences
and undertake evaluation

Course Content
Unit | i Conceptualisation of Social Science Education

Concept, nature, and scope of social sciences: existing approaches of teaching
learning of social sciences;

Epistemological frame proposed in educational policy documents and various
national curriculum frameworks concerning teachiegrning of social sciences.
Place of social sciences in school curriculum; aims and objectives of teaching
social sciences at various stages of school education

Research perspectives in pedagogy of sociahsei education.

i Social Science Curriculum
Approaches to organisation of social science curriculum; social science
curriculum at various stages of school education

Methodology of development of curricular materials viz., textbooks, workbooks,
teah e r handbooks, teacher 6s education
materialsi their conceptualization and processes;
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Unit lll T Approaches to Pedagogy of Social Science

Critical appraisal of approaches to teaching learning social sciemedgviouist
approach; constructivist approach; inter disciplinary approach, integrated
approach; chilecentred approach; environmental approach; the overlap between
these approaches

Critical appraisal of various teaching learning strategies viz., lecture cum
discwssion, project method, investigative project, field survey problem solving,
role-play, appraisal, field visits and case studies; action research etc.

Critical appreciation of various learnisgrategies SQ3R (Survey, Questioning,
Reading, Recite and Riew), RAFT (Role, Audience, Format and Topic),
Discussion and graphic organizers; cooperative learning

pedagogical analysis of social science

Unit IV - Media, Materials and Resources for Teachind.earning of Social Science.

Effective use of print mediand audievisual materials for social science;

Integration of ICT in teachinfparning of social science. development of
teachinglearning materials; workbook; activity book and self instructional
materials.

Effective utilization of resources for teachirgpcial science textbooks and
supplementary materials; literature and biographies, environment and community
resources;

development of low cost improvised teaching aids.

Unit V T Evaluation in Social Science Education

Competency based evaluation, coatins and comprehensive evaluation;
formative and summative evaluation, diagnostic test and remediation; assessment
tools; construction of achievement test

Alternative assessment: rubrics, portfolios and projects

Typology of questions as related to diffearesubject areas viz., History,
Geography, Political Science, Economics etc.

evaluation of attitudes , valves, hot its disposition etc.

Transaction Mode

Lecturecumdiscussion, penal discussion, project. on oral history, workshops, seminar,
assignment group discussion around issues and concepts. group and individual field
based assignment focused by workshops and seminar presentations.
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Sessional Work

e Assignment / term paper on selected themes from the course and presentation in
the seminar.

e Prepaation and teaching two lessons using integrated approach of teaching social
science.

e Conducting a survey in the neighborhood and preparation of a brief report on the
resources available for teaching social science and presentation

o Application of specifianethods of teachinigarning during field experience
Development of questions and achievement tests in social science subjects
Organization of activities like quiz, moglarliament, field trips, exhibitions and
any other cecurricular activities in schosl

e Analysis of a social science syllabus or a textbook of a stage/clam
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e Teaching of History (published from United Kingdom).
e Journal of Social Sciences Social Science Quarterly.
e Journal of Curriculum Studigpublished by Routledge, United Kingdom)
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e Encyclopaedia of the Social Sciences.
e Encyclopaedia Britannica

Websites

e www.ncert.nic.in
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M.Ed. - |

Specialization (GroupD): Distance Education and Open Learning

Paper 13- Foundations of Distance Education
( Code:SR13)

Contact Hours per week: 4 Maximum Marks: 100
Examination Duration: 3 hours Internal: 30

External: 70
Objectives

On completion of this course the students will be able to:

understand th concept of distance education,

distinguish between correspondence education, distance education, and open
learning

reflect on the sockeconomic and socipolitical issues which the institutions of
education in India are currently faced with

discuss thesocioacademic relevance of distance education,

develop an insight and examine critically the objectives of distance education,
understand the nature of distance learners and distance learning process,
describe SQ3R technigues and adopt the same tecHargheir study purpose,
list the importance of self learning material and relevant comprehension skills,
discuss various evaluation techniques and its relevance to distance learning.

describe the need for LSSs in DE&OL.

list different kinds of support tdistance learners.

discuss the various feature of a LSS in DE&OL.

describe and differentiate the different dimensions i.e. academic/pedagogical and
operational dimension

compare the LSSs of different DE&OL institutions

critically analysis the merits artemerits of the LSSs of a DE&OL institutions
describe the role of study centre in providing support to learners

Describe the broad structure and management of any DE&OL institutions.
understand the management of operationalsyskems like course designd
development, management of learning resources and learner support system
management of admission and evaluation system .

Appreciate the role of MIS in DE & OL

Analyse the issues involved in the management of DE & OL systems/institutions
in the cont&t of programme evaluation
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Course Content

Unit | -Growth and Philosophy of Distance Education
e Distance Education: significance, meaning, concept and epistemology.
e (Goals and objectives of distance education.
e Philosophy of distance education.
[ J

Growth of dstance learning system in India, International Council of
Correspondence Education, International Council of Distance Education.

Issues in Distance Educatiguantity, quality, relevance and effectiveness.

Conventional mode of distance learning, relatifieativeness of conventional
distance mode of learning.

e Present status of distance education system.
e Quality assurance and challenges in distance education.
e Structure and Management of DE & OL institutions

Unit Il - Learning Process and SelfLearning Materials (SLM) in Distance
Education
e Distance learners: nature and characteristics and types of lesmceessful, non
starter and migtourse dropouts.
e Distance Education process: nature of adult learning, Andragogy of distance
learning: role of selfearning in distance education.
e Significance of study skills in distance learning.

e Problems of distance learners.

e Types of SLM in distance learnifgyint, audio, video, interactive, online,
and webbased.

¢ Instructional materials in distance educat®loMs, asggnment, audio
visual aids, use of ICT.

e Selflearning materials: meaning, scope, importance and characteristics.

e Role of SLM in distance education (print and non print).

e Course desigimeed assessment, planning of SLM

A Setting objectives

Deciding learning exgriences

Criteria for content selectierselection of subject matter, Criteria

for sequencing, assessment and feedback, forms of assessment and

feedback.

Organization of the conteipresentation style and format, text and

visuals, attractiveness and acdeiisy.

A Deciding evaluation scheme.

> > >

>\

Learning Support Services:Concept, need and importance of student support services
and Organisation of student support services
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Unit 1V - Instructional Processand Evaluation Procedurein Distance Education &
Open Leaming

Distance tuition concept, distance tutbfference between a
classroom and distance tutor.

Tutor commentsignificance of tutor comments, levels of tutor
communicatioracademic, personal and supplemental communication.

Types of Tutor commemsositive comments, constructive
comments, null comments, hollow comments, harmful comments, misleading
comments, negative comments, global comments and personal comments.

Two way communication in distance education and open learning.

Supplementary communicatiom idistance education and open
learningneed, significance, type and importance.

Concept, and need of evaluation in distance education.

Difference between evaluation in traditional learning and distance learning.
Comprehensive and continuous evaluatiodigtance learning.

Formative evaluation in distance learning role of tutor comments in motivation of
distance learners.

Summative evaluation.

Techniques of evaluation in distance education.

Management Information System (MIS) in DE & OL
Management Issués DE & OL System

Unit IV -Counselling in Distance Education

Concept and importance.

Need of counselling in DE

Categories of counsellingtevelopmental and problem solving

Academic and noaacademic Counselling

Procedure of counsellingtecision points, &riersstudy related, and time related,
personal and institutional.

Theories of counseling, media of counseling, qualities of counselor.
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Transactional Mode
Selfstudy, discussion, display of various audlisual programmes, lecture and library

consutation. Visit to any distance learning centre located nearby and observation of the
functioning of the distance mode.

Selfstudy, discussion, display of various auslisual programmes, lecture and library
consultation. Visit to any study centre of dista education institution and observation

of the functioning of the distance mode.

Selfstudy, discussion, presentation, seminar, display of various -uistial
programmes, lecture and library consultation, case study of IGNOU/State Open
University.

Sessional Work The studenteacher may undertake any one of the following activities:
¢ Review of a book on distance education.

e Assignment on the need and relevance of distance education system, in India at
elementary/secondary/higher levels.

Assignments otthe relevance of print and non print media in distance education.
¢ Review of CIET/UGC/IGNOU TV Programmes, and preparation of report.

Sessional Work: The students may undertake any one of the following activities:

¢ Analysis of last three years dropouttean of an open university of the state
or national level

e Status study of enrolment pattern of various distance learning courses of
IGNOU.

e Assignment on growth and development of distance and open learning system
in India.

e Review of a distance learningoeo-cassette.
e Review of CIET/UGC/IGNOU TV Programmes, and preparation of report.

Transactional Mode

Sessional Work:The studenteacher may undertake any one of the following activities:

e Visit to open education institution at secondary/higher level.
e Review of a book on MIS
e Critical evaluation of MIS packages of any open institution.
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Essential Readings

Education Commission Report (194849) Ministry of Education, Government

of India.

ICDE (1995), 1% World Conference for Distance Education, One \foNany
voices, Conference Papers, (ed) David Sewart (All references to Eastern Europe
are form Vol. 1).
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M.Ed. -1
Speadcalization (Group-D): Distance Education and Open Learning

Paper14- e-Learning

( Code:SR14)

Contact hours per week: 4 Max. Marks: 100
Examination duration: 3 hours Internal: 30

External: 70
Objectives

On completion of this coursthe students will be able to:

e Understand the concept oflearning, elements of-kearning and dearning
standards.
Understand the patterns etentent design and its validation.
Understand the technical aspects-cbeatent
Understand the content managent system in intranet and internet environments
Understand the evaluation of -tine learning materials and process oflioe
testing

Unit | - Introduction to e-Learning

Elements of d_earning, eContent and -®ooks.

Virtual Classroom and Virtual Univsity i merits and limitations.
Characteristics , of theleearner

Knowledge,skill and attitude requirements of the e educatatdt eModerator

Unit Il - e-Learning Content Design
e Contenti design patternsscript writing graphicsanimation, audievideo;
e Inserting and interactivity; possibilities and design procedure.
e Roles of the Multimedia development team

Unit lll - Technical Aspects of eéContent
e Story-board and instructional design.
¢ Multimedia authoring and authoring toblssign content for Re based
learning, situated based learning, scenario based learning.
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Unit IV - Course Management in e_earning

Introduction to Learning Management Systems;

Introduction to LMS and LCMS; Course Management using LMS and LCMS.
Standards for<4earning anduture possibilities.

Use of Wikipedia, Wikieducator and other wiehsed technologies for online
learning and training.

E-learners and -educator interaction using Web tools,e
mail,chat,conferencing,discussion forum.

Unit V - Online Evaluation

Online estingi different methods;

Designing - online evaluation in different subjects, courseware evaluation,
designing of evaluation criteria for assessmentacdrgent and other courseware.
E-portfolio ,evaluation rubics,assignments,projects.

Technical standds to train the trainers.

Transaction Mode

Lecture cum demonstration and hawasexperiences on the preparation ef e
Content.

Demonstration and practical experience in the use of LMS software and online
testing.

Visit to local institute where theleearning is in practice.

Creating web resources by using Wikipedia and Wikieducator.

Participation in online learning programmes.

Analysis of the different online courses and offline courses.

Analysis of eContent developed by various organizations.

Critical analysis of dearning projects with reference to teachlagrning
process, in teacher training institutions.

Sessional Work:The studenteacher may undertake any one of the following activities:

Critical analysis of teaching aids and thgiplcations in instruction and learning
Critical analysis of a computer based media packages with reference to its use in
learning process.

Critical analysis of the different instructional packages developed by different
agencies/institutions.

Preparéion and presentation of slides for teaching any topic at the school level.

Essential Readings

Gaurav Chadha, S.M. Nafay Kumail (2002)L&arning: An Expression of the
Knowledge Economy, Tata McGraMill Publication.

P.P. Singh, Sandhir Sharma (2005)L&arning: New Trends and Innovations,
New Delhi: Deep & Deep Publications.

Michael W. Allen, Michael Allen (2002), Guide to -lIearning, Wiley
Publication, 2002.
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lan S. Graham (1998) HTML 4.0 Sourcebook, Wiley Publications.

H.M. Deitel, P.J. Deitel, et a[2003), Internet & World Wide Web How to
program, 3rd Ed., Prentice Hall.

Joseph W. Lowrey (2006), Dreamweaver 8 Bible, Wiley Publication.

Ray West, Tom Muck (2002), Dreamweaver MX: The Complete Reference, Mc
Graw Hill Publications.
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M.Ed- Semester I

Core Course II- The Process of Education
( Code:CC-04)

Contact Hours per week: 4 Maximum Marks: 100
Examination Duration: 3 hours Internal: 30

External: 70
Objectives

On completion of this course, the students balable to:

understand the nature of connections and interactions involved in the process of
education,

understand the multiple perspectives of pedagogy,

understand the process of andragogy and its linkage with pedagogy,

understand the application of theethods of interaction and dialogue of Socrates, Plato,
Upanishad, J. Krishnamurthi and Paulo Freire,

identify, analyse and reflect on the multidimensional nature of the roles of the teacher and
the teacher educator,

analyse and reflect upon the profesalaxperience he gathers in the school/field,

di scover intell ectual chall enge, stimul ati o
professional learning,

develop and refine communication skills through discussion, presentation and different
forms of writing.

Course Content
Unit | - Corrections and Interactions in the Process of Education
Nature of connections and interactions involved:

Between the child and the environment;

in linking school practices with life outside the schoal,

in relating subject knowldge with real life experiences of the child.

Between knowledge and practices.

Between content with pedagogy.

Between ICT and teachiflgarning process.

Linking school knowledge with community knowledge.

Methods of interaction as visualized in the edwrsi thoughts of Socrates, Plato,
Upanishad, J. Krishnamurthi and Paulo Freire and their relevance to day to day teaching
learning.
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Unit Il - Pedagogy
Child centered pedagogy.

Process of knowledge construction for development of concepts, understanding
logical reasoning, critical thinking and problem solving.
Forms of | e ar -nobservirsg, egpiogng, gdisaovernmg, analyzing,
critical thinking and reflection, contextualization, multiple interpretations,
collaboration.
Pedagogical analysis die¢ subject contents.
Critical Pedagogy.
Critical analysis of the pedagogy prescribed in the educational thoughts of
Tagore, Gandhi, J. Krishnamurthy, Sri Aurobindo, Gijubhai, John Dewey, and
Socrates (dialogue), and their relevance in teaeleiaging.

Unit Il - Andragogy

Concept of andragogy

Implications of andragogic techniques for teachers training.
Experiential Learning

Field interactions and reflection.

Teacher experiences as the basis of training

Unit IV - Profile of the Teacher and the Teacher Edcator

Teacherdés ability to integrate pedagogi cal
subject.

| ssues related t o -vhlaes, atitedes)lde style telationshippvehc t at i o |
the students and parents.

Role perception: teacher and teacb@ucator as role model, as facilitator, as -lezoner

intimate relationship with students.

Organisation of learning experiences: individualized learning, group learning, self
learning, learning through electronic media, and combination of modested. st

Professionalism of the teacher and the teacher educatmfessional ethics,
commitments, dedication, accountability, autonomy and academic freedom.

Personal characteristics contributing to succen in teaching profession.

Unit V- Designing Curriculum, School Experiences and Assessment

Levels of curricular decisions.

Curriculum Framework®rinciples of curriculum development; highlights of NCF, 2005.
Instructional objectives: Stage specific and Subject specific objectives.
Methodology of curriculm Transaction at different stages.

Assessment and evaluation at different stages.
Use of curricular materials.

Transaction Mode

Penal Discussion on identified themes, self study and presentation of paper in seminar
(Seminar reading); selfreading of omjinal text from Socrates, Plato, Upanishad, J.
Krishnamurthy and Paulo Freire and reflective discussion; Reading of original text
related to pedagogy highlighted Tagore, Gandhi, Sri Aurobindo, Gijubhai and John
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Dewey and reflective discussion, observatmntraining session and presentation of
paper on training methodology based on both pedagogic and andragogic principles, work
shops, seminar, assignments and group discussion around issues and concepts studied in
theory,

Sessional Work:The students mayndlertake any one of the following activities:

e The critical appraisal of one of the selected school programme/event/ teacher
practices based on the ideas of a great educator, a psychological theory or an
ideology.

e Visit to schools and classroom locatedrural/urban/tribal contextsexposure,
observation, critical analysis of events and presentation before a small group.

e Maintenance of reflective diary on institutions observed, analysis of experiences
that may be evaluated at the end of the term.

o Selfreadng of literature on an identified theme and presentation of a paper in
Seminar followed by critical discussion.

o Critical analysis of a curriculum/syllabus of particular school stage and
presentation for small group discussion.

Essential Readings

e Bruner,J.S. (2006). In Search of pedagogy Vol. | and Il (The selected works)
Routledge, London.

e Bruner, J.S. (1960/1977). The Process of education. Cambridge, M.A.: Harward
University Press.

« Edgerton, Susan Huddleston (199Iianslating the curriculumMulticulturalism
into the Cultural StudieRoutledge.

« Etta, R. Hollins (1996)Transforming curriculum for a culturally Diverse Society
Lawrence Erlbaum Associates Publishers. Mahwah, New Jersey.

« MHRD, GOI, National policy on education

 NCERT (2005) National cugulum framework.

« Noddings, Nel (2007).Critical lessons: what our schools should teach
Cambridge University Press.

References
e Bonks, J.A. (2001) Cultural diversity and education. Foundations curriculum and

teaching (4 ed.). Boston: Allyn and Bacon.

Das Manoj, (1999)Sri Aurobindo one educatioMNCTE, New Delhi.

Eqgan, Kiran (1986)individual development and the curriculubyperion Books.

Gardner, Howard (1993Creating mindsNew York: Basic Books.

Ornstein, Allen C. & Francis P. Hunkins (2003Jurriculum, foundations,

principles and issues

e Ornstein, Allen C., Edward F. Pojak & Stacey B. Ornstein (2006)temporary
issues in curriculumAllyn & Bacon.

e Slattory (1995)Curriculum development in postmodern E(@ritical Education
& Practice).

« Wiles, Jon (2004 Curriculum essentialsa resource for educators. Allyn &
Bacon.
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M.Ed - Il
Core Course IV Psychology for Individual and Social Development
( Code:CC-05)

Contact Hours per week: 4 Maximum Marks: 100
Examination Duration: 3 hours Internal: 30

External: 70
Objectives:

On completion of this course the students teacher will be able to:

Understand the dynamic$ individual development.

Understand the concept of mental health and adjustment.

Describe the dynamics of social development

Understand group dynamics and its bearing on teadbarging

Appreciate intefrelatedness and interdependence of individodl society in the context
of human development

Course Content

Unit | - Dynamics of Individual Development

Concept of human development.

Understanding the process of individual development in a social context: development of
knowledge, understanding, dkilcompetencies, value orientation.

Development of attitude, interest, and adjustment.

Importance of individual differencaoncept of multiple intelligence,(Gardner,
Stenberg); cultural variability and aptitude.

Concept of self : selflevelopment stragies; self and identity process of socialization
Determinants of personality development of an indivichialogical, sociecultural,
personality assessment.

Concept of emotional intelligence and its impact on learning.

Importance of human relation.

Unit Il 8 Dynamics of Social Development

Nature of sociecultural environmenphysical, economic conditions, cultural practices,
shape of technology, social security and health facilities, educational facilities, influence
of media, influence of democraticlg-their impact on school and classroom.

Individual and his/ her social understanding, social influence, perception and imitation.
Social conformity: meaning, characteristics of conformity, factors influencing social
conformity, its impact on education.

Social identity its interrelationship with social environment, impact on school/ classroom
practices and achievement.

Coping with socieeconomic and political complexitiegppression, conflict, violence,
and role of peace education.
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Unit Il - Group Dynamics and Individual

Interrelation and interdependence between individual and group in classroom and social
context.

Meaning and types of groups, compliance and conformity in relation to effective group
functioning in school and classroom context; effecgfup process and interpersonal
relations on learning conditions, measures to improve human relations and interaction;
social skills required for maintaining human relations.

Socioemotional climate in classroom, the conditions facilitating effectivaileg.

School violence: Violence and conflicts among groups, conflict resolution techniques,
education for peace and other values.

Unit IV - Mental Health and Adjustment

Concept of adjustment and mental health, characteristics of a mentally healthy, person
school and classroom practices for enhancing adjustment and mental health among the
students.

Concept of stressources of stress, categories of stressors, strategies of coping with

stress. Mechanisms of adjustment, its positive and negative effees:dlypdjustment
problems among students.

Frustration, conflict, and anxietyneaning and management.

The power of positive teachers for better mental health and adjustroarm, trust and

respect for diversity and rights of the child.

Unit V-Education-Development Interface

Strategies for blending development of individual potential and external environment
(Physical, social, cultural, political and economic).

Educationdevelopment linkageducation as a stdector of development,-dlirectional
reciprocal causal relationship between education and development.

Role of education in national development. Education and Human Development Index.
Implication of NPE, 1992 for National Development.

Transaction Mode

Lecturecumdiscussion; peer Group discussion identified themes; observation of
various instructional situations in real classrooms, seminar reading; critical analysis of
events in classroom, reflective discussion in a group; library work and, presentation/panel
discussion, case study of a stadand presentation in seminar, projects and arraignment
focusing on observation and interaction with children and adolescents; workshops,
seminar, assignments and group discussion around issues and concepts studied in theory.

Sessional Work The stu@nt teachers may undertake any one of the following activities:
Case study of one student with adjustment problems.

Studying the personality characteristics of some successful individuals.

Visiting institutes dealing with mental health problems of indigidu interaction with
faculty and preparation of report.

Project work on identified themes.
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Essential Readings

Delamater, John. (2003 landbook of Social psycholag$pringer.

Higgins, E.T. and Kruglanski, A.W. (1996%ocial Psychology: Handbook of &a Principles
Oxford Press, New York.

Piaget, J. (1999). Judgment and reasoning in the child. London: Routledge.
Piaget, J. and Inhelden, B. (1969). Psychology of the child, New York: Basic Books.

References

Atkinson, Richard C., et.al (1983)Introduction to PsychologyHarcount Brace
Joranovich Inc., New York.

Bandura.A (1977)Social Learning TheonCliff.N.J; Prentice Hall.
Barry and Johnson (1964}lassroom Group BehaviouNew York: Macmillan.

Bhargava, Mahesh (1964itroduction to Excepticad Children Sterling Publishers Pvt
Ltd., New Delhi.

Bickhard, M.H. (1992)How Does the Environment Affect the Persom®.T. Winegar,
J. Valsiner (ed.).Chi | dr ends Devel opment wi t hin Soci a
Theory Erlbaum.

Bickhard, M.H., Chisopher, J.C. (1994 he Influence of early Experience on Human
Personality Developmeniew Ideas In Psychology.

Bourne, L.E. (1985).Psychology: Its Principles and MeaningHolt, Rinehart and
Winston, New York.

Brown, R. (2000).Group Processes: DynansicWithin and Between Grougs 2™
Edition). Blackwell Publishers.

Christian, Jyoti (1984)Classroom Group Dynamicdvieerut: Anu Books.
Cole, R. (1997)The Moral Intelligence of the Childrehondon: Bloomsbury.

Cruickshank, W.M. (1980Psychology oExceptional Children and YoutN.J. Prentice
Hall.

Dutt, Suresh (19975o0ciety and Educationmol Publications.
Erickson, E.H. (1968)dentity, Youth and CrisisNew York: W.W. Norton.

Klausmeier, Herbert J (198%ducational PsychologyHarper andRow, Pub. New
York.

Kohlberg, L., & Gilligan, C. (1974)The Adolescent as a Philosopher: The Discovery of
the Self in a Postonventional World In H.V. Kraemer (ed)Youth and Culture: A
Human Development Approaddonterey, CA: Brooks/Cole.

Kohlberg, L.,Levine, C., & Hewer, A. (1983Moral Stages: A Current Formulation and
a Response to Criticdlew York: S. Karger.
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Lingren, H.C. (1980)Educational Psychology in the Classro@8ixth ed.) New York:
Oxford University Press.

Maslow, A.H. (1970).Motivation and Personalit)(znd edition). New York: Harper &
Row.

Meyers, D.GSocial PsychologyTataMcgraw Hill. VIII Edition.
Miranda, E. (1990)Teaching Schools and Soci¢ty' edition) Falmer Press.

Owen, Steven V, Blount, S. Parker and Mascow, Hoenr97§)LEducational
PsychologyAn Introduction Little Brown and Company.

Sekav, S.V.K. (2005).Education Society and Pedagogwrise Publishers and
Distributors. New Delhi.

Smith, Ronald E, Sarason, I.G. and Sarason, Barbargl982). Psychology The
Frontiers of BehaviouHarper andRow Pub., New York.

Social Process in Learning Parents, Peers and Teachers Educational Psychology. Anita
Woufolk (2004).

Srivastava, G.N.P. (199FRecentTrends in Educational Psychologygra Psycho
Research Cell, Agra, tia.

Srivastava, G.N.P. (198®ecent Approaches to Personality StullyRC, Agra.

Wendy Conklin (2006).Instructional Strategies for Diverse Learner$ractical
Strategies for Successful Classroo®kell Educational Publishing.
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M.Ed -1l

Core Course VI- Statistical Methods for Data Analysis

( Code:CC-06)

Contact Hours per week: 4 Maximum Marks: 100
Examination Duration: 3 hours eker30

External: 70
Objectives

On completion of this course, the students will be able to:

convey the essential characteristics of a set of data by representing in tabular and
graphical forms and computing relevant sw@@s of average and measures of variation
examine relationship between and among different types of variables of a research study
explain or predict values of a dependent variable based on the values of one or more
independent variables

estimate the chacteristics of populations based on their sample data

test specific hypotheses about populations based on their sample data

use appropriate procedures to analyse qualitative data

demonstrate competence in the use of statistical packages for analysis of data

Course Content

Unit | - Descriptive Analysis of Quantitative Data

Data typesNominal, Ordinal, Interval and Ratio scale, data levels: individual and group
Graphical representation of data

Description and comparison of groups: measures of central teesleartd dispersion,
assumptions, uses and interpretation

Normal distribution: theoretical and empirical distributions, deviation from normality and
underlying causes, characteristics of normal probability curve and its applications
Relative positions : peentile rank zscores.

Examining relationships: Scatter plots and their interpretation product moment, rank,
biserial, poirtbiserial, tetrachoric, partial and multiple correlations

Linear regression analyst®ncept of regression, regression equatiegtassion line and
their uses, accuracy of prediction

Unit Il T Inferential Analysis of Quantitative Data-1

Estimation of a paramet&oncept of parameter and statistics, sampling error, sampling
distribution, standard error of mean

Testing of hypothgesnull and alternative hypotheses, directional alternative hypotheses,
testing of null hypotheses, types of error, levels of significance, testing the significance of
difference between the following statistics for independent and correlated samples:
Pragportions, means (including small samples) and variances
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Unit Il T Inferential Analysis of Quantitative Data-2

Analysis of variance and Cwariance (ANOVA and ANCOVAXxoncept, assumptions
and uses

Non-parametric statistics: assumptions and uses ofteginrank test and median test
Analysis of Frequencies using GéguareChi-square as test of goodness of fit and test of
independence, contingency-efficient and its uses

Unit IV - Data Analysis inQualitative and Mixed Research
Data reduction, data splay, conclusion drawing and verification, removing,
categorization and clarification, analysis of visual data, enumeration, identifying
relationship among categories, context analysis, corroborating, establishing
credibility.

Unit Vi Computer for Data Analysis and Preparation of Research Report
Use of Computer for data analysisnowledge of different types of software for
statistical analysis, use of preparing research report, EXCEL

Transaction Mode

Presentation, demonstration and discussion, readidgi@al resources provided on
web-based students study sites, individual and group exercises, study of published
empirical research artigleand development of a statistical analysis plan on the topic
selected for dissertation.

Sessional Work:The studat teacher may undertake any one of the following activities:
A critical assessment of statistical techniques used in a research report

Preparation of graphic designs of data obtained in a research study

Selection and description of appropriate statistieahnique(s) for answering a research
question or for testing a given hypothesis

Analysis of data using Statistical Packages

References

Cononver, W.J. (1971). Practical N®arametric Statistics. New York: John Wiley &
Sons Inc.

Ferguson, G. (1981 Statistical Analysis in Psychology and Educatitvew York:
McGraw Hill.

Gibbons, J.D. (1971). NeRarametric Statistical Inference. New York: McGraw Hill.
Glan, G.V., & Hopkins, K.D. (1996)tatistical Methods in Education and Psychology
(3 edition).Boston: Allyn & Bacon.

Guilford, J.P., and B. Fruchter. (1987rundamental Statistics in Education and
Psychology Tokyo: McGraw Hill (StudenSixth edition).

Henry, G.T. (1995). Graphing data: Techniques for display and analysis. Thousand oaks,
CA: Sage

Howell, D.C. (1997). Statistical Methods for Psychology. Belmont, CA: Duxbury Press.
Huck, S.W. (2007). Reading Statistics aadearch. Boston: Allyn & Bacon.
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Popham and Sirohic (1993tducational StatistictéJse and InterpretationNew York:
Harper andRow.

Siegal, S. (1956).Nonparametric Statistics for Behavioural Scienddew York:
McGraw Hill.

Miles, M.B., & Huberman, A.M. (1994). Qualitative Data Analysis: An expanded
Sourcebook. Thousand Oaks, CA: Sage.

VanLeeuwen, T., & Jewitt, C. (Eds). (200bandbook of Visual analysis. London:
Sage.
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M.Ed - Il
Specialization (GroupE) : Curriculum Studies
Paper-15: Concepts and Issues in Curriculum Development
(CODE:SP-15)

Contact Hours per week: 4 Maximuamk$a 100
Examination Duration: 3 hours Internal: 30

External: 70
Objectives

On completion of this course the students will be able to:

e define curriculum

identify the components of curriculum

describe the various principles of curriculum development

explain variousleterminants of curriculum

describe and analyse various approaches to curriculum development
explain and compare various types of curriculum

State the meaning of curriculum development

State major issues to be addressed through curriculum

Describe variousnodes of curriculum development

Explain various considerations for curriculum development?
Describe various guiding principles for selection and organisation of
learning experiences.

Discuss various issues in curriculum development?

Unit | - Nature ,Principles and Determinants of Curriculum

Meaning and concept of curriculum;

Curriculum as a body of organized knowledge, inert and live curriculum.
Components of Curriculum: Objectives, content, transaction mode and evaluation
Philosophical and ideologichhsis of curriculum

Principles of integration

Theories of curriculum development.

Preservation of Culture

Relevance, flexibility, quality, contexuality and plurality
Determinants of Curriculum

_Unit Il - Approaches and types to Curriculum Development

> > > >

Sulect centred

Core curriculum

Learner centred

Community centred.

Curriculum Frameworks of School Education and Teacher Education
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e Humanistic Curriculum: characteristics, purpose, role of the teacher,
psychological basis of humanistic curriculum

e Socialreconstructionist curriculum: characteristics, purpose, role of the teacher
in reconstructionist curriculum

Unit Il - Models of Curriculum Development
o Tylers1949 model
Hilda Taba 1962 model
Nicholls and Nicholls1972 model
Willes and Bondi1l989 moe!
Need assessment model
Futuristic model
e Vocational/Training model
(With special reference to analysis of needs, selection of objectives, selection and
organisation of content/learning experiences and evaluation).

Unit IV - Selection and Organisation ofearning experiences
e Principles and criteria for developing learning experiences
e Points to be considered while selecting learning experiences
¢ Designing integrated and interdisciplinary learning experiences.
¢ Integration of learning experience related torkvexperience, sensitivity to
gender parity, peace oriented values, health and needs of children with

di sabilities, arts and I ndiadbds heritage o
¢ Infusion of environment related knowledge and concerns in all subjects and

levels.
e Learning to draw uporesources other than text books including local history and

geography

Unit V- Issues in Curriculum Development
e Centralized vs. decentralized curriculum
¢ Diversity among teachers in their competence.
e Problem of curriculum load
¢ Participation of functioary and beneficiaries in curriculum development

Transactional Mode

Both the individual and group learning/transactional strategies need to be adopted.
Besides, the lectures, discussions, demonstration methods; attempts needs to be made to
provide handsm i n devel oping and demonstrating the
select themes especially the current issues in curriculum development could be
originalised. Field visits to places of other curricular sites i.e. museums, planetarium, zoo,
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sanctuariesart and craft related sites, historical monuments, science parks etc could be
arranged and group work on the educational importance of these sites could be done and
presented by pupil teachers. As an exposure to prevailing good practices, select schools
could be visited by pupil teachers for observation and preparation and presentation of
reports Visits to library and laboratories could be arranged to deal with specific themes.
Book reviews (including reference books and school textbooks) availablecatdsey

level of education could be done and presented as assignments.

Transaction mode

Panel discussion, interviews (with experts in curriculum studies) on identified themes,
self study and presentation of paper in internal seminars; self reading absgurces

i.e. NPE, NCF, CABE reports, Commissions and Committees on Secondary Education
and Curriculum related issues and reflective discussion on the recommendations.. Hands
on-experiences at work situation and observation of training sessions aedtpt®mn etc

Sessional Work The students may undertake any one of the following activities:

e Reading of original documents i.e. National Curriculum Frameworks developed by
NCERT, 2005, NPHE986 (modified version 1992) POA on NRE96/1992,
National Curriculum Framework of Teacher Education (2009) developed by NCTE
and examine the documents with respect to various aspects of foundation and
presentation in groups.

e Students will go through various definition of curriculum and will arrive at
comprehense definition of curriculum.

Sessional Work: The students may undertake any one of the following activities:

e Critical appraisal/analysis of existing syllabi and textbooks on teacher education
developed by various agencies at national/state/local levels
e Evolving criteria for development of syllabi and textbooks
Maintaining of reflective diary on institutions i.e. SCERTs, School Boards,
National organisations) observed visited and analysis of the own experiences.

Evaluation of syllabus related to teacleelucation of any state either at elementary or at

secondary level.

Essential Readings

e Dewey, John (1966). The Child and the Curriculum. The University of Chicago
Press.

e NCTE (2009) National Curriculum Framework for Teacher Education.

e NCERT (2000). Natnal Curriculum Framework for School Education, NCERT,
New Delhi.

e NCERT (2005). National Curriculum Framewe2R05, NCERT, Sri Aurobindo
Marg, New Delhi.

Essential Reading

e Wiles, J.W. & Joseph Bondi (2006): Curriculum Development: A Guide to Practice.
Pearson Publication.
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M.Ed - Il
Specialization (GroupE) : Curriculum Studies
Paper 16: Curriculum Transaction and Evaluation
( CODE: SP-16)

Contact Hours per week: 4 Maximum Marks: 100
Examination Duration: 3 hours Internal: 30

External: 70
Objectives

On completion of this course the students will be able to:

- Define meaning of curriculum Transaction.

- Describe various methods/media for transaction.

- Discuss approaches of curriculum transaction.

- Explain role of ICT in curriculum Transaction.
. Define process of curriculum evaluation
Differentiate between formative and summative evaluation
Explain vaious tools used in curriculum evaluation
Identify the various stages of programme evaluation
Describe issues in curriculum evaluation

Unit | - Approaches and Methods of Curriculum Transaction
Meaning of Curriculum transaction.
Minimum requirement forransaction of curriculum :

(Duration, intake, eligibility of students, content, qualification of teaching staff,

infrastructure facilities institutional facilities, (classroom climate)

Curricular materials: Textbookspresentation of content,figuage, illustrations,
episode, stories and practice exercise etc.
Teacherdés guide: its role in transaction.
Collaborative/cooperative learnimgeaning and its role in curriculum transaction
Use of various methods & media in transaction of curriculum.
Issues related to transactigender and values education.

Unit Il - Integration of ICT in Curriculum Transaction

ICT in transaction of curriculum, its importance and role

Various modes of ICT (PLM, CAL, CAl) for transaction with their strengths and
limitation.

ICT use of in teachinggarning of social science

Role of Communication in Transaction

Unit Il - Formative and Summative evaluation

Concept of formative evaluation, scope and importance.
Validity and Significance of course content

Consistency withacial reality
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Collection of appropriate evidences during designing of Curriculum
Collection of evidences during trying out of Curriculum
Revision based on evidences during designing and trying out.

Summative evaluatioBvaluation based on
Test
Students reaction to instructional process (who have completed the course and are in job)
teachers views concerning effectiveness of instruction
parents reaction about courses
Situation analysis using survey and interview
Issues in Curriculum evaluation

Unit IV - Tools and Techniques of Curriculum evaluation
Observation; classroom interaction (with teacher and in peer group, group work)
Oral : pretesting, diagnostic questions
Interview: consulting users of curriculum
An opinonnaire
Maintaining daily by thelaildren as well as teachers.
Project work
Peer evaluation
Maintaining portfolio of the work and their presentation.

Unit V- Programme evaluation

Stages of programme evaluation

Identifying decision makers.

Studying purpose and objectives of the programme

Deciding indicators of success

Develop data gathering material

Collect data

Analyse data

Solicit feedback

Make revisions

How far goals/objectives and curriculum have been achieved?
Is the content appropriate according to needs and interests of learners?
Assess the experiences related to life of students?

Sessional Work:The students may undertake any one of the following activities:
Students will prepare an observation schedule for curriculum transaction in any one
school subject.

Student will observeand identify various methods, media & approaches used in
transaction of curriculum for particular school subject/or course in teacher education.
Student will integrate ICT for particular unit in teacher education course to transact the
same.

Student will dentify various issues in transacting Curriculum in Teacher Education
Institute.
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Transaction Mode

Students are expected to study criteria/steps of Curriculum/Evaluation programme by
consulting various books. Some can be presented in a symposium. Panebidis
symposium be used by students after enough library work.

Students should locate the research studies related to Curriculum/Evaluation programme
to have a familiarity with the process of evaluation. After arriving at definite criteria, they
shouldtry to evaluate a course/programme/textbook; some can be presented in the form
of seminar.

Sessional Work

The students may undertake any one of the following activities:

Identify various criteria to evaluatextbook / programme /course.

Based on the deria, evaluate angourse/programme/curriculum

Identify various issues involved in evaluationcourse/programme/ curriculum

Essential Reading
NCERT (1984). Curriculum and Evaluation, NCERT, New Delhi.
NCERT (2006): Systematic reforms for Curriculummg@. New Delhi.

References

Doll Ronald C. (1986) Curriculum Improvement: Decision Making Process, London,
Allyon and Bacon Inc.

UNESCO (1981) Curriculum and Life Long Education, UNESCO, Paris.

Verduin J.R. (1967) Cooperative Curriculum Improvement, Rremiall.
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Erickson, H.L (2002) Concept Based Curriculum and Instruction: Teaching beyond the
facts, Corsion Press, INC (A Sage Publication Company) Thousand
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Whecker D.K. (1967) Curriculum Process, University of London Press.

88



M.Ed. -1l
Specialization (GroupF) : Guidance and Counseling
Paper 17 : Educational Guidance and Counselling

(CODE:SP-17)

Contact Hours per week: 4 Maximum Marks: 100
Examination Duration: 3 hours Internal: 30

External: 70
Objectives

On completion of this course the students will be able to:

Understand the meaning, nature and scope of guidance

Understand the meaning of and the need for group guidance

Recognize the role of guidance in attaining the goals ofatitunc

Appreciate the need for guidance

Develop acquaintance with various techniques of group guidance

Understand the meaning, nature and scope of counseling

Appreciate the need for and goals of counseling

Analyze the relationship between guidance and selury

Understand the concept and process of counseling in group situation
Recognize the different areas of counseling

Understand the various stages involved in the process of counseling

Appreciate the importance of counseling relationship

Become acquaintewith the skills and qualities of an effective counselor.
Understand the essential services involved in school guidance programme
Understand the resources required and their optimum use in managing a school
guidance programme

Be aware of about the coitation, role and function of the school guidance
committee,

Understand the concept and theories of career development and their utility in
understanding and career behavior of students,

acquire knowledge and skills for collecting, compiling and dissemupaareer
information,

understand the concept of career pattern in relation to life stages,

develop insights into the complexities involved in the choice of career in view of
clientsd personal characteristics and
analyz the process of career development pattern in a particularcduical
context,

develop the ability to use or adopt career theories in understanding career
behavior of students in career counseling situations,
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know the forms of in which the career infgation is available from different sources
with its merits and limitations and ability to examine and appraise the information for
intelligent use

Gain firsthand experience of carrying out the different guidance and counseling
activities such as group mlance, psychological test administration and record
preparation, counseling and career guidance

Course Content
Unit | - Understanding Educational and Career Guidance

e Meaning and Definitions
¢ Need for guidance

Objectives of guidance: salinderstanding, setfiscovery, selreliance, self
direction, seHactualization

Scope of guidance programme

Needs for Guidance at various levels dfieation/schooling

School Guidance: a collaborative effort of school and community
Organisation of Guidance programmes in schools,

Career development needs of the students

Career development process; factors affecting career development

Unit Il - Typesof Guidance

Types of Guidance: Educational, Vocational/Career and Personal

Individual guidance and group guidance; advantages of group guidance

Group guidance techniques: class talk, career talk, orientation talk, group discussion,
career conferenceareer corner, bulletin board, role play.

Unit Il - Essential Services in Educational Guidance Programme

e Types of guidance services: orientation, information, counseling, placement,
Follow-up, and research & evaluation

Resources required for orgamgiguidance services

School guidance committee: constitution, roles and functions

Placement services

Research and evaluation services

Place of guidance in school curriculumeed
¢ Role of principal and teachers in school guidance programmes.
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Unit IV - Understanding Counseling

e Meaning & nature of counseling
Scope of counseling

e Objectives of counseling: resolution of problems, modification of behaviour,
promotion of mental health

¢ Relationship between guidance and counseling
Place of counseling in thetal guidance programme

Stages of the counseling process
¢ Counseling Techniqugserson centred and group centred, cognitive
interventions, behavioral interventions, and systematic interventions strategies.
e Skills and qualities of an effective counselor
e Professional ethics

Unit V- Types and Areas of Counseling

e Uses of group process in counseling

e Process of group counseling

e Areas of counseling: family counseling, parental counseling, adolescent
counseling, counseling of girls, counseling of childretohging to special groups

e Peer counseling: Its concept and the relevance to the Indian situation.

Steps and skills in group counseling process

Transactional Mode

Group discussion, lectiimmi discussion, panel discussion, symposium, presentation of
reports, reading of research journals, school visits and sharing of experiences,
presentation of case studies etc.

Group discussion, lectii@imi discussion, panel discussion, symposium, reports,

research journals, school visits and sharing of experiemoesluct of case studies
followed by presentation in seminar, organization of counseling session and observation
of the activities, projects and assignment focusing on observation and interaction with
children and adolescent.

Sessional Work:The studerg may undertake any one of the following activities:

¢ Identification of the cases for counseling
Exploring the possibilities for peer counseling in the institutions
e Working with the counselor, clients and writing a report on the process of
counselling.
Sessional Work: The students may undertake any one of the following activities:
e Conduct a survey of the problems that are most prevalent in schools, which need
immediate attention of a guidance counselor and prepare a brief report.
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e Prepare adetailedouttn of a c¢cl ass talk on &é6Need for
school so.

e Prepare a Cumulative Record Card plan and enlist the important areas on which
the information may be recorded

e Prepare a list of resources required for setting up a guidareged curriculum.

e Admini ster and score a 0Students Probl em

Sessional Work: The student teachers may undertake any one of the following
activities:

Case study highlighting the different life stages and the factors affecting the career
pattens.

Plan career information activities for primary, upper primary, secondary and higher
secondary school stages.

Design a questionnaire for conducting folloyy study of school dropouts or community
educational survey or community occupational surveycatidct information from about

five to ten students/agencies.

Develop a scheme of career information suitable for class XllIth students.
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M.Ed - I
Specialization (Group-F) : Guidance and Counseling

Paper 18 Assessment and Appraisal in Guidance and Counseling

(CODE:SP-18)

Contact Hours per week: 4 Mawi Marks: 100
Examination Duration: 3 hours Internal: 30

External: 70
Objectives

On completion of this course the students will be able to

Develop understaiialy about the nature, process, underlying assumptions and principles
of psychological assessment and appraisal.

Gain insight into different techniques of psychological assessment; their nature, scope
and application in guidance and counseling

Develop kmwledge and understanding of the major psychological concepts such as
intelligence, aptitude, achievement, personality, interest and their assessment for
providing guidance and counseling

Develop skills for administering, scoring, interpreting and anagyiest results.

Course Content
Unit | Guidance and Assessment of Students with behavioral Problems

e Nature and causes of bahavioural problems; guidance of students

e Underachievement; guidance of students

e School disciplingoroblems of violence, bullyingirug abuse, truancy, and
dropout etc. guidance of students

e Developing coping skillmature of stress and its causes, consequences of stress,
and types of coping skills,

¢ Promoting psychological welieing and peace through school based guidance
programmes

Unit Il - Guidance and Assessment of Students with Special Abilities and Needs

Students with special abilities and needsicept and identification process.
Guidance for gifted and creative students.

Guidance for socially and economically disadvantagedests

Guidance for physically and intellectually challenged students
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¢ Delinguency among studentauses, identification, and guidance for Delinquent
students.
e Follow-up guidance

Unit Il - Assessment and Appraisal in Guidance and Counselling

Concept of asessment and appraisal

Nature and importance of assessment and appraisal in Guidance and Counselling
Assumptions and principles of assessment and appraisal

Issues in psychological testing; distinction between testing andleisting techniques
Characeristics of a good psychological test

Procedure of construction, administration, scoring and interpretation of psychological
tests

UNIT IV Qualitative Techniques for Assessment
Need and importance of qualitative assessment

Tools for qualitative assessmt: observation, interview, anecdotal records, case study,
autobiography, rating scale, sociometry

Procedure of development, administration, scoring and interpretation through qualitative
assessment

Unit V -Assessing Individual Differences

Concept of Itelligence: changing perspective
Assessment of intelligence

Concept of Aptitude; assessment of aptitude
Teachemmade and Standardized Achievement test

Measurement of scholastic achievement and its significance in various educational and
career decisia

Concept of personality; methods of personality assessment
Importance of assessing interest for educational and vocational guidance

Transactional Mode
Group discussion, lectii@imi discussion, panel discussion, symposium, reports,
research journalschool visits and sharing of experiences

Sessional Work:The studenteacher may undertake any one of the following activities:
Draw a plan for the assessment of ability, aptitude, interest or personality of students.
Explore two tests, one each for tlssessment of intelligence and aptitude at the
elementary and secondary stage through different sources and prepare critiagbsvrite
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Prepare a script of a session with a client student communicating either low ability or
high ability scores highlightig the skills used by you in the session.

Prepare a sociometric test. Administer the test on a group of students. Draw a sociogram
and describe in details the group climate.
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M.Ed. - I

Specialization Group-G) : Policy,Planning, Management, and Financing of
Education

Paper 19Educational Policy and Policy Research
( CODE: SP-19)

Unit 1 Formulation of Educational Policy

Type of Education Policynational, state level, institutional, shaoetm, longterm

Need and importance of educational policy

policy objectives

determinant of educational policy

process of Policy Formulation Preparation of discussion document, statel and
national consudttions, consultations with all stakeholders, constitutions of steering
committee and task forces, presentation of draft document in CABE and parliament
Educating policy visxvis development policy

school development policy

Implementation

Formulation ofPlan of Action

Policy parameters formulation programmes and strategies
Identification of implementation agencies

Central sector education projects

Centrestate partnership in policy implementation

public private partnership in implementation of educatiqolicy
Role of civil society and NGO in policy implementation

Issues involved in implementation

Delineating the roles and responsibilities of functionaries involved

Unit Il Monitoring and Evaluation of Policy Implementation

Monitoring - issues invlves
evaluation strategies
setting evaluation criteria

Unit IV Policy Reserch

Concept

Analysis of documents

Research Surveys

Evaluation studies impact evaluation, process evaluation
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Unit V Linkage between Education Policy and National Development Hoy

Linkage between education policy and national development policy
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M.Ed. - I

Specialization (Group-G) : Policy,Planning, Management, and Financing of

Education

Paper 20Educational ,Planning, Management, and Financing of Education

( CODE: SP-20)

Contact hours per week : 4 Maximum Marks : 100
Examination duration : 3 Hosir Internal : 30

External : 70
Objectives

On completion of the course the students teachers will be able to:

identify the need, scope and purpose of educational planning,

understand principles and approaches of educational planning.

develop the skills in planning and using a variety of administrative strategies,
explain the role and contribution of different agencies educational planning,

to study educational planning $gm in India with reference to national, state,
district and sulistrict level structures.

to develop an insight into the perspectives of management theories in the light of
practices in education,

to study educational management system in India wicific reference to
national, state, district and village levels structures.

to recognize the importance of Educational Resources and their effective
management for quality education,

to understand the issues and challenges in educational management and
administration in India.

to identify the trends of research in educational management.

to acquaint the students with the relationship between the financial support of
education and quality of education,

to develop familiarities with various sources of ficang in India;

to develop in them the understanding of school accounting and developing skill in
school budgeting;

to develop appreciation of the financial problems of educational administration;
to enable the students to locate human and material rescamd utilize them to

the maximum benefit for education

Understand issues related to planning and management of education,

Identify the issues related to education as a investment in human caoital,
undertake cogbenefit analysis of education and estimatof interval efficiency

of education,

reflect on the role of principal and its relationship with the organisational culture
of school,
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o reflect on the conflict and stresses in school organisation and techniques of
managing these,

e critically analyse the giwies of educational finance and its implications of
efficiency of the system,

e discuss the linkages of various state, district and local level functionaries

Course Content

Unit |- Principles, Techniques and approaches of Educational Planning
e Guidingprinciples of educational planning
¢ Methods and techniques of educational planning.
e Approaches to educational planning.
o0 Social demand approach
0o Man-power approach
o Return of Investment approach

e Types of educational planning; process of district Ig¥@hning including micro
level planning exercise; institutional planning.
e Critical Analysis of educational planning in India.

Unit Il - Planning Mechanisms and FiveYear Plan in Education

e Perspective planning at central, state and local levels: c@noémhacro, meso
and micro level planning.

« Priorities to be given at central and state levels.

« Perspective plan for education in thé"Five Year plan.

o District level planning: recent initiatives.

« Institutional Planning.

e School mapping exercises

« Availability of educational statistics at central, state and district levels.

o Five year plans in Indiats historical background.
e Main features ofive year plans with special reference to education.
e Impact of five year plans on education.

Unit Il -Performance and Resource Management in educational institutions

Monitoring of school performance.

Performance appraisal of teachers.

Scientific principles of managemeRERT, CPM, PPBS system approach.
financial and administrative management of educationatutisins.

¢ Nature and characteristics of resource in education.
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Need for resource management in education.

Material resources.

Human resource

Financial resource

Procurement, utilization and maintenance of resources

Roles of state, central and local governtsan resource mobilization
Quiality assurance in material and human resources.

Unit IV - Educational Finance: Need, Significance and Principles
Concept of Educational Finance
Need and Significance of Educational Finance
Rising Unit costs and resourcesistraints
Demand for education
Supply of education
Constitutional responsibility for providing education.
Principles of educational finance
General theory of public finance:
Allocation of resourcegconomic and social bases for allocation of
resourcesr education.
Financing education for:
Equality of educatiorsocial justice
Efficiency-costminimization and quality improvement
Productivityrelevance of education to the world of work and create qualified and
productive manpower.

Educational Financingnilndia: Historical Perspective

Unit V: Finance and Educational Expenditure
Source of finance

Government Grant (Central, state, local)
Tuition fee

Taxes

Endowment

Donation and gifts

Foreign aids.

Grantin-aid system:

School Budgetary and accountipgpcedure.

Central grants, state grants and allocation of grants by U.G.C.

Grantin-aid policy in India and state.

Monitoring of expenditure control and utilization of funds, accounting and auditing.
CentralState Relationship in Finance of Education

Prodems and Issues in Educational Management and Finance
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Transactional Mode

The course would be transacted through participatory approaches including group
discussion; self study, seminar, presentations by students, presentation of case studies,
group andindividual field based assignments followed by workshops and seminar
presentation.

Transaction Mode

The course transaction would involve lecture cum discussion, interactive, group
discussion, seminar presentations and assignments.

Transactional Mode
The course would be transacted through participatory approach including group
discussion; self study, seminar/presentations by students etc.

Sessional Work:The students may undertake any one of the following activities:

e Assignment/term paper on selectedrtte from the course.

e A study of the functioning contribution of a VEC/SMC/PTA.

e Study of conflict resolution studies adopted by Heads in two schools.

o Panel discussion on corporate punishment in schools.

e Prepare a plan for the mobilization of different tymésesources for a school
form the community.

e Analysis of School Education Act of a state.

e Case studies of School Education Act of states with better results at the
secondary/senior secondary levels.

SessionaWork : The students are to select any twah# following:
Estimation of institutional cost of a secondary school.

Estimation of unit cost of education in a school taking student as an unit.
Estimation of opportunity cost on a sample of working school age children.
Preparation of a school budget

Preparation of a blue print for expenditure control in a school.

Sessional Work:The students may undertake any one of the following activities:
Critical Analysis of School Education Act of a State.

Preparation of questionnaire for midewel educationasurvey.

Preparation of interview schedule for miclevel educational survey.

Formulation of a school mapping exercise for location of schools in an identified
area.

Preparation of plan for instructional management in a secondary school.
Preparation of amstitutional plan.

Critical of an educational project.

Evaluation of management of DPEP activities in a district.
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Sessional Work:The students may undertake any one of the following activities:

Cost benefits analysis of education at primary level.

Assignments on partnership of VEC, self help groups, MTA, PTAs etc in universalisation
of elementary education.

Project report on issues of educational finance based on data collected from educational
administrations.

Preparation of a plan of action fro deyateent of low cost equipments and apparatus in

a primary school.

Evaluation of management of SSA activities in a district.

Assignment on any of the themes discussed in the paper.

Study of Conflict Resolution technique adopted by Heads of two schools.

Critical review of present.

Essential Readings

Bell & Bell (2006): Education, Policy and Social ClagRoutledge.

Bottery Mike (ed.) (1992)Education, Policy & EthicsContinuum, London.
Naik, J.P. (1965)Educational Planning in IndiadNew Delhi: Allied.

Naik, J.P. (1982)The Educational Commission & Afté&tew Delhi: Allied.

Essential Readings:
Jha, Jyotsna, Saxena, K.B.C. & Baxi, C.V. (200danagement Processes in Elementary
Education: A Study of Existing Practices in Selected States in IN@wa. Delhi the
European Commission.
Mukhopadadyay, Mamar & Tyagi, R.S. (200%overnance of School Education in
India. New Delhi, NIEPA.
Mathur, S.P. (2001): Financial Administration and ManagemeniThe Indian
Publications, India.

Ramcharan Padma & R. Vasantha (2005): Education in India. New Delhi,

National Book Trust.

Essential Readings

¢ Bhagia, N.M. (1990)Educational Administration in India and other
developing countriesCommonwealth Publishers, New Delhi

e Luthens, Fred. (1981), Organizational Behavior, Mcgillly Tokyo.

e Milton, Charles R. (1989). Human Behavior in Organizations, Prentice Hall,
Inc, USA.

e Naik, J.P. (1965)Educational Planning in IndiaNew Delhi: Allied.
Naik, J.P. (1982)The Educational Commission & Afté&tew Delhi: Allied.

e Roger, Smith1995):Successful School Managemeévitgraw Hill, Tokyo.

Essential Readings
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¢ Naik, J.P. (1982)The Educational Commission & Afté&tew Delhi: Allied.
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M.Ed- Il
Specialization (Group-H) : Inclusive Education

Paper-21 :Inclusive Education for Children with Diverse Needs

( CODE:SP-21)

Contact Hours per week: 4 Maximum Marks: 100
Examination Duration: 3 hours Internal: 30

External: 70
Objectives

On completion of this course the students will be able to:

understand the global and national commitments ridsvine education of

children with diverse needs,

appreciate the need for promoting inclusive practice and the roles and
responsibilities of all concerned personnel,

develop critical understanding of the recommendations of various commissions
and committeg towards teacher preparation for inclusive education,

understand the nature of difficulties encountered by children and prepare
conducive teaching learning environment in inclusive schools,

analyze special education, integrated education, mainstreaimciunive

education practices,

identify and utilize existing resources for promoting inclusive practice.
developing an understanding of the needs and magnitude of the challenges faced
by children and persons with diverse needs,

appreciating the neddr promoting inclusive practice and understanding the roles
and responsibilities of all concerned,

developing a positive attitude and sense of commitment towards actualizing the
right to education of all learners,

preparing a conducive teaching learn@myironment in varied school settings,
develop the ability to conduct and supervise action research activities,
identifying and utilizing existing support services for promoting inclusive
practice,

seeking parental and community support for utilizing aé resources for
education in inclusive settings.

Course Content
Unit |- Introduction to Inclusive Education

Difference between special education, integrated educationcuosive
education
Advantages of inclusive education for the individual and society.

10¢



Recommendations of Education Commissions and Committees on restructuring
policies and practices to respond to diversity in educational situations
National andnternational initiatives for inclusive education

Current Laws and Policy Perspectives supporting IE for children with diverse
needs

Unit Il -Preparation for Inclusive Education

Concept and meargrof diverse needs.

Educational approaches and measures for meeting the diversecwregpt of
remedial education, special education, integrated education and inclusive
education.

Brief account of existing special, integrated and inclusive educaiwitss in
India.

Building inclusive learning friendly classrooms, overcoming barriers for
inclusion.

Creating and sustaining inclusive practices.

Role of teachers, parents and other community members for supporting inclusion
of children with diverse neis.

Unit Il - Children with Diverse Needs and Utilization of Resourses

Definition and characteristics of children with sensory( hearing, visual and
physically challenged)intellectual ( gifted, talented and children mentally
challengé children), developmental disabilities( autism, cerebral palsy, learning
disabilities), social and emotional problems , scholastic backward ness,
underachievement , slow learners , children with special health problems,
environmental/ecological difficuktis and children belonging to other marginal
groups.

Importance of early detection, Functional assessment for development of
compensatory skills.

Role of teachers working in inclusive settings and resource teacher in developing
and enriching academic dkilfor higher learning.

Adaptations in instructional objectives , curriculum andgwoicular activities

for meeting diverse needs of children from sensory, intellectual, learning disabled,
rural, tribal, girls, SC ST and linguistic and other minogitgups.

Role of technology for meeting diverse needs of learners

Concept and importance of human and material resources.

Types of services approaches, strategies, personnel involved and their specific
roles and responsibilities.

Creating conducive enviroment in inclusive schools: material resources and
human resources, changing the attitude of the significant people, exploring and
utilizing the services and resources available in the community.

Managerial skills for mobilizing appropriate resources.

Identifying the required resources for children with varied special needs



Unit IV -Curriculum adaptations and evaluation for children with diverse needs

eConcept meaning and need for curriculum adaptations for children with sensory
(hearing,visual and physically challenged) intellectual (gifted, talented and
children mentally challenged children), developmental disabilities (autism,
cerebral palsy, learning disabilities), social and emotional problems , scholastic
backward ness, underachievam, slow learners , children with special health
problems, environmental/ecological difficulties and children belonging to other
marginal groups.

eGuidelines for adaptation for teaching/ practicing science, mathematics, social
studies , languages, phydieglucation yoga, heritage arts theatre, drama etc in
inclusive settings.

eUtilization of records/ case profiles for identification, assessment, and
intervention for inclusivelassrooms.

eTechniques and methods used for adaptation of content , laboskitisyand
play material

Unit V-Teacher Preparation for Inclusive Education

¢ Review existing educational programmes offered in secondary school (general,
special education).

e Skills and competencies of teachers and teacher edut@teesondary
educaibn in inclusive settings.

¢ N.C.F 2005andcurriculum for teacher preparation and transaction modes.

¢ Roles, responsibilities and professional ethics of an inclusive education teacher
and teacher educators.

e Evaluation and follow up programmes for improvisa of teacher preparation
programmes in inclusive education programmes.

¢ Role of differenthational and international agencies {institutions, universities} in
promoting inclusive education.

¢ Planning and conducting research activities :Selecting appteieas of
research, types of research needed for enhancement of learning in children with
diverse needs, steps involved in planning and supervising research activities,
recent trends in researehational and international level with respect to chitdre
with diverse needs.

e Supportive Services for inclusion and research

Transactional Mode

Discussion and group work, field visit to get first hand experiences and presentation in
the seminar interaction witthildren of diverse context such on first generation learner
and street learners interaction with them organization of creative activates for them with
the aim to learn to communicate and relate with them, project and assignments focusing
on observation ahinteraction with children and adolescence.
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Sessional Work:The students may undertake any one of the following activities:

e Observatiorof inclusive teaching strategies and discussion.
Planning and conducting multi level teaching in the DMS (tlagses).

e Critical analysis of N. C. F 2005 for planning quality teacher preparation
programme

¢ Identify suitable research areas in inclusive education.

e Conduct a survey in the local area to ascertain the prevailing attitudes /
practicesowardsocial, emé@onal and academic inclusion of children with
diverse needs.

e Conduct a survey on the type of supportive service needed for inclusion of
children with any disability of your choice and share the findings in the class.

References

. Ainscow, M., Booth. T (203): The Index for Inclusion: Developing Learning and

Participation in SchoolsBristol: Center for Studies in Inclusive Education.
Ahuja. A, Jangira, N.K. (2002Effective Teacher Training; Cooperative

Learning Based Approach: NationBublishing house2Daryaganj, New Delhi

110002.

. Jangira N.K. and Mani, M.N.G. (1990htegrated Education for Visually
HandicappedGurgaon, Old Subjimandi, Academic Press.

o Jha. M.(2002)nclusive Education for All: Schools Without Walldeinemann
Educational publisers, Multivista Global Ltd, Chennai, 600042, India.

. Sharma, P.L. (1990)eachers handbook on IEBelping children with special
needN. C. E R T Publication.

o Sharma P.L (2003lanning Inclusive Education in Small Schodts.| E.
Mysore

Transactional Mode

Discussion, group work, powsoint presentation, use of internet, and field visit to get
first hand exercise on inclusive practices.

Sessional Work:The students may undertake any one of the following activities:

Preparation of status report orheol education of children with diverse needs.
Evaluation of text books from the perspective of differently abled children.

Field visit to school/institutions promoting inclusive practices and discussion with
teachers and observation and analysis of tegdearning practices.

Analysis of policy document (national, international) related to diversity.

Survey the locality for early identification of children with disabilities.

Planning and conducting multi level teaching in the local school.

Critical reviewof policy and practice and panel discussion by a group of students.
Visit to special, integrated and inclusive classrooms .Reflective journal writing.

DD DD
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A Review of literature related to education of children with diverse needs
presentation of reports in arsinar.

A Make a list of existing resources in the local area and discuss their use and
limitations based on survey of five inclusive schools.

References

e Ainscow, M., Booth. T (2003)The Index for Inclusion: Developing Learning and
Participation in Schols. Bristol: Center for Studies in Inclusive Education.

e Ahuja. A, Jangira, N.K. (2002Effective Teacher Training; Cooperative
Learning Based Approach: NationBlublishing house 23 Daryaganj, New Delhi
110002.

e Jangira N.K. and Mani, M.N.G. (1990htegraed Education for Visually
HandicappedGurgaon, Old Subjimandi, Academic Press.

e Jha. M.(2002)nclusive Education for All: Schools Without Walldeinemann
Educational publishers, Multivista Global Ltd, Chennai, 600042, India.

e Sharma, P.L. (1990)eachers handbook on IEBlelping children with special
needN. C. E R T Publication.

e Sharma P.L (2003lanning Inclusive Education in Small Schodts.| E.

Mysore
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M.Ed -1l
Specialization (Group-H) : Inclusive Education
Paper-22- Education of the Disadvantaged Groups
(CODE:SP-22)

Contact Hours per week: 4 Maximum Marks: 100
Examination Duration: 3 hours Internal: 30

External: 70
Objectives

On completion of this course the students will be able to

understand the policy perspectives related to education of socially disadvantaged section
in India,

analyse the status of education of the soctifgdvantaged children in the country

develop knowledge and skill to address issues like social group inequality in schools and,
society

understand the schemes and programmes for education of socially disadvantaged groups
identify research priorities an@weduct researches in the area of education of socially
disadvantaged groups understand the concept and importance of gender justice and
equality,

analyse the status of education of girls in schools: access, enrolment, achievement

develop an insightintopoi cy, perspectives, issues and col
India

reflect on various schemes programmes for gi
identify research gaps in the area of girl sbé

Course Content

Unit |- Socially Disadvantaged Children in India: Statis and Provisions

Meaning of socially disadvantaged children: socially disadvantaged section irtHadia
scheduled castes, scheduled tribes, educationally backward minorities and slum children.
Provisions in the Constitution of India for social group ggand education of socially
disadvantaged sections, National Policy on Education (1986), POA, 1992, National
Curriculum Framework, 2005.

Relevance of International perspectives Dakar : framework of action (2000), millennium
development goals (2000) todian Context.

Status of enrolment dropout and retention of children belonging to socially disadvantaged
groups at elementary and secondary stage with reference to social group equity, different
access in habituations, class, caste, tribe and other disageamgroups.

Achievement of socially disadvantages children.

Unit Il -Problems of education of disadvantaged sections and addressing social
group inequality

Problems/constraints in education of socially disadvantaged children.
Multicultural education.

111



Organisation and management of schools to addresscoltimal diversity.

Bias in textbooks, hidden curriculum (teacher attitude, expectations).

Teachinglearning process and support materials, curriculum and curricular activities for
meeting diverse neeas$ children.

Addressing language issues

Schemes, programmes for education of socially disadvantaged section

Unitlll -St atus , Problems and | ssues of Girl so
Positions of India in Human Development Index (with focus on gender)

Statusof girl s6/ women in Indian society

Status of access, enr adhookalementany antl secondarp n o f g
stages,

Status of access enrol ment, retention and ac

disadvantaged sections and first generation dajuss.

Social construction of gender: socialization, family, and gender identity, media, gender
roles; caste. class, community and gender relations.

Gender inequality in schooling: organisation of schooling, gender bias in text books,
curricular choicesind the hidden curriculum (expectation of teacher, teasthdent
interaction).

Co-educationits educational implications.

UnitlIvV-St r at egi es and Programmes on Girlsoé Educ
Mahila samakshya, Kasturba Gandhi Balika Vidyalaya.

NPEGL

Girl 6s ip3SARMEA on

Role of NGOs for gender equality in education.

Community participation for education of the girl child.

Unit V - Research priorities in the area of education of disadvantaged sections

Evaluation of centrally sponsored schemes of educatiors@$, STs, and

minorities

Status study of education of SCs, STs, minorities and other marginalized groups
Study of teachingearning practices in school for disadvantage children
Case studies on innovative practices on education of children belongiisgdeahtaged
groups. Il dentification of priority areas of
Evaluation of centrally and state sponsored
Case studies on KGVB, Mhila samakshya, and their programmes
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Transactional Mode

Discussion, gpup work and presentation
Extension Lecture

Visit to women right organisation, NGOs.
Evaluation/analysis of textbooks.

Individual and group assignments followed by discussion Discussion in group,
presentation by students in seminar, visit to ashram ofhwstitutions, preparation of a
report followed by discussion case studies, individual and group assignment followed by
discussion.

Sessional Work:The studenteacher may undertake any one of the following activities:

Case study on problems ofgirb education in a | ocality/ bl ocl
Anal ysis of st at us-accesspearolment@to frogiisalettedd6 educat i o
educational statistics (MHRD), Report cards (NUEPA) and All India Survey Report

(NCERT).

Evaluation/analysis of school textbooksrfr gender perspective.

Visit to state Project office/ DPO, discussi o
preparation of a report.

Transactional Mode

Sessional Work:The students may undertake any one of the following activities:

A Preparation of stus report on education (elementary/secondary) of socially
disadvantaged groups in a district/state/region.

Evaluation of text books to identify bias against socially disadvantaged groups.
Field visit to residential/ ashram schools and minorities instita and preparation

of a report.

Identification of research topics in the area of education of socially disadvantaged
sections and preparation of proposals.

Documentation/preparation of report on institutions/schools practicing innovations
in the area oéducation for socially disadvangated.

> > D>

Essential Readings

Government of India (1986). National Policy on Education, Department of Education,
New Delhi.

Government of India (1992). Programme of Action, MHRD, Department of Education,
New Delhi.

NCERT (2003%. National Curriculum Framework, New Delhi.

NCERT (2006). National Focus Group Report on Education of SCs and Sts, New Delhi.
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M.Ed -1l

Specialization (Group) : Educational Technology and ICT
Paper 23: Educational Teclmology

( CODE:SP-23)

Contact Hours per week: 4 Maximum Marks: 100
Examination Duration: 3 hours Internal: 30
External: 70
Objectives

On completion of this course, the students will be able to:
understand the nature and scope of edutaltitechnology and also about the
various forms of technology,
understand the systems approach to Education and communication theories and
modes of communication,
know the instructional design and modes of development of self learning material
develop theability for critical appraisal of the audiMisual media,
develop basic skills in the production of different types of instructional material,
know the recent innovations and future perspectives of Education Technology.

Unit | - Nature and Scope

Educatioml technologyconcept, product Vs process;
Forms of educational technology: teaching technology, instructional technology
and behaviour technology;

Approaches of educational technology: Hardware and Software;
Transactional usage of educational tecbggl integrated, complementary,
supplementary, standalone (independent);
Historical developmernit programmed learning stage; media application stage and
computer application stage;
Major institutions of educational technology in IndiaCIET, EMMRC (AVRC
EMRC and MCRC), IGNOU, SIET, Consortium for Educational Communication
(CEC), UGC, their role in education.

Unit Il - Systems Approach to Education and Communication

Systems Approach to Education and its Components: Goal Setting, Task Analysis,
Content Aralysis, Context Analysis and Evaluation Strategies;

Instructional Strategies and Media for Instruction.

Effectiveness of Communication in instructional system; CommunicaMuodes,
Barriers and Process of Communication.

Education and Training: Fa¢e-face, Distance and other alternative modes

Unit Ill - Instructional Design

Instructional Design: Concept, Views.
Process and stages of Development of Instructional Design.
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Overview of Models of Instructional DesigdDDIE Model; Instructional Design for
Conpetency Based Teaching: Models for Development of Self Learning Material,
Review of Researches on Instructional Design.

Unit -1V Audio Visual Media in Education

Audio-visual medid meaning, importance and various forms.
Audio/Radio: Broadcast and aodrecordings- strengths and Limitations, criteria
for selection of instructional units, script writing, gseoduction, posproduction
process and practices, use of RCCP in teaching, Role of AIR/Gyanvani, Audio
Conferencing and Interactive Radio Confere.
Video/Educational Television: Telecast and Video recordingStrengths and
limitations, Use of Television and CCTYV in instruction and Training,
Teleconferencing, Video Conferencing, SITE experiment, countrywide classroom
project and Satellite bas@ustructions, Gyandarshan and SIET programmes.

Use of animation films for the devel opment
Use of AudieVisual Media in Education by CIET, IGNOU, SIET, UGCEC,
EDUSAT and other institutions.

Unit V- New Horizons of Education& Technology

e Recent innovations in the area of ET interactive videdypertext, videetexts,
optical fiber technology laser disc, computer conferencing, etc.

e Procedure and organization of Teleconferencing/ Interactive \@gperiences of
institutions,open schools and open universities.

e Recent experiments in the third world countries and pointers for India with
reference to education.

e Recent trends of Research in Educational Technology and its future with reference
to education.

Transaction Mode:

Lecture cum demonstration and hands on experiences on the production efiaudio
material; observation of various modes of training programmes by the different
organizations / institutions. Analysisng the different instructional designs based on the
various instructional design models. Preparation of a trend report on researches on
instructional design.

Sessional Work:The students may undertake any one of the following activities:
Identifying appropriate media and material for effective use in thesacdion of a
lesson.

Writing a script for media production.

Critical analysis of an instructional system based on components of systems approach
Critical analysis of the different instructional designs based on the various
instructional design models.

Preparation of a trend report on researches on instructional design.

Visit to local TV / Radio Station and analyzing the educational radio broadcast or TV
telecast for quality and content.

11¢



Design intervention programme of educational technology in thermupractices of
teacher training programmes in India.

Essential Readings:

. Adam, D.M. (1985):Computers and Teacher Training: A Practical guidde
Haworth Pren, Inc., N.Y.

. Behera, S.C. (1991)Educational Television Programme$)eep and Deep
Publicatons, New Delhi.

. Coburn, P. and et. al. (198®ractical Guide to Computers in Educatiohddison
i Wesley Publishing Company, Inc.

. Das, R.C. (1993)Educational Technology A Basic TextSterling Publishers Pvt.
Ltd.

. Evaut, M. The International Encyclagedia of Educational Technology

. Graeme, K. (1969)Blackboard to Computers: A Guide to Educational Aids,
London, Ward Lock.

. Haas, K.B. and Packer, H.Q. (199Byeparation and Use of Audio Visual Aic@
Edition, Prentice Hall, Inc.

. Kumar, N. and Chanchm, J. (1967)Educational Television in IndjaNew Delhi :
Arya Book Depot.

. Kumar, K.L. (2008):Educational TechnologyNew Age International Pvt. Ltd.
Publishers, New Delhi (Second Revised Edition).

. Mukhopadhyay, M. (1990)Educational Technology Yea Book 1988 All India
Association for Educational Technology, New Delhi.

. Mukhopadhyay, M. (1990)Educational Technologly Challenging IssuesSterling
Publishers Pvt. Ltd., New Delhi.

. Parmaiji, S. (1994)Distance EducationNew Delhi: Sterling Publishs.

. Rana, S. (19940pen Learning in IndiaCommonwealth Publishers, New Delhi.

. Sampath et. al. (1981ntroduction to Educational Technolog$terling Publishers
Pvt. Ltd.

. Sharma, B.M. (1994):Media and Education New Delhi: Commonwealth
Publishers.

. Shama, B.M. (1994)Distance EducationrNew Delhi: Commonwealth Publishers.

. Sharma, K.D. and Sharma, D.V. (1998)pen Learning System in Indiallied
Publishers Ltd., New Delhi.

. Venkataiah, N. (1996)Educational technologyNew Delhi: APH Publishing
Corporation.
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Dharma, OP and Bhatnagar O.O: Educational and Communication for Development,
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Goldberg, Alvin and Carl E.;Larson: Group Communication, Prentice Hall, Inc. New
Jersey.

Harun Arrasjid and Dorine Arrasjid: Media A pocket Guide, MSS Information
Corporation, New York.

Keith Hudson: Introducing CALi Practical guide to writing CAL Programmes,
Chapman and Hall, London.

Khanna S.D et.al: Technology of Teaching and Teacher Behavior, Doaba House, New
Delhi, 1984. Four Autho Technology of Teaching.

Patel 1.J and other: A Hand Book of Programmed Learning, CASE, Baroda.

Ronald H Anderson: Selecting and Developing Media for Instruction, Van Nostrand
Reinhold, New York.

Ruhela S P (2001): Some Aspects of Educational Technology

Sharma R A: Programmed Instructibi\n Instructional Technology, Loyal Bank Depot,
Meerut (UP).

Sharma R.A: Programmed Instructian An Instructional Technology, Goyal Book
Depot, Meerut.

Walter A Written and Charles F Schuller: Instructional Techgwlats nature and use of
A.V. Materials (3" Ed), Harper and Row Publishers, New York.
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M.Ed- I
Specialization (Group) : Educational Technology and ICT

Paper 24 ICT in Education
( CODE:SP-24)

Contact Hours per week: 4 Max. Marks: 100
Examination Duration: 3 hours Internal: 30
External: 70
Objectives:

On completion of this course the students will be able to:
Undeastand the scope of ICT and its applications in teaching learning.
Understand the means of ICT integration in teaching learning.
Understand the computer components and software and hardware approach in
education.
Know the instructional applications of érhet and web resources.

Understand the process of using the application software for creating documents,
database, presentation and other media applications.
develop awareness about uses of computer technology in teaching learning training and
reseach,
develop understanding about the various aspects of data analysis software,
develop various skills to use computer technology for sharing of information and ideas
through the Blogs and Chatting groups,
- understand the process of locating the re$eatadies available in the Internet
and use of ofline journals and books,
- understand the utility of professional forums and professional associations in use
of computer technology.
understand the concept of courseware and various formats of courseware
understand the process of preparation of courseware,
understanding the technical aspects of courseware,
understanding the courseware management system in Intranet and Internet environments,
understand the evaluation procedure cfina courseware and Bfine courseware.

Unit | -Information and Communication Technologiesi an Introduction

e Information and Communication Basics: Nature and scope of a communication
systemi' sender, receiver, message and the medium;

e Oneto-one, ongo-many, and manyo-mary communication;

« broadcast and nelmroadcast applicatioristechnologies and prospects;

e Information and Communication Technologies in Teaching Learning: Teaching
learning contexts and the need for ICT devices and applications;
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« Critical analysis of Teachgaids and their applications in instruction and learning;
« Applications of Information and Communication Technologies: Classroom and ICT;
Professional development and ICT; School management and ICT.

Unit Il -Computer Fundamentals,Internet and the World Wide Web
Introduction to a personal computer: Functional overview of a computer (Personal
Computer/Laptop/Palmtop) and its parts and functions;
Standard computer accessofigbeir configurations, connections and functioning;
common malfunctions of comper connections and accessorids their
identification, troubleshooting and rectification.

e The Internet and the World Wide Web: Information, services and functions of the
Internet and the Web; Connecting to and using the web.

« Using search engines and Wdtilities: Keywords and search strategies;

e Synchronous and asynchronous communication on the wmehilechat, newsgroups
and forums.

« Security Concerns Related to Interactive Content: Viewing, disabling and managing
interactive content;

e Securing theeomputer from viruses, worms and other internet attacks; Safe internet
content.

Unit Il -ICT Applications in Education

Word Processors and Word Processing, Spreadshdasabases, Presentations.
Digital media, Graphics, photographs, animation, awthd video in the digital
context; Sourcing, digitizing and using; Educational applications of digital media.

Multimedia Content: Multimedia packagédgnstallation and use; Critical analysis

of multimedia content, educational implications of media useraadactivity.

Websites with educational content: Search, locate and maintain lists of educational

web sites;

Critically examine the content of websites; using the web as a tedehimyng
resource

Academic and Research content on the web: Onlinengsirand abstraction
services;

Online Learning, online courses and learning management systems.
Communication through the web: Audio and video applications on the Internet;
Interpersonal communication through th#ail, Web forums and chatting groups.

UNIT-IV : Courseware Design

Coursewaré Design Patterns

procedure of development and validation of courseware: Need assessment, Stating the
Objectives,

Identification of Resources, Limitations,

Selection of Learning activities and Criteria for l@ag organization,

Alternative methods of attaining the objectives, field testing, feedback and evaluation.
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Introducing the Interactivity and Making a courseware outline.
Barriers in the preparation of courseware.

Technical Aspects of courseware Deyetent

Courseware Management System: Introduction to courseware Management Systems
LMS and LCMS software for Courseware Management,Standards for ICT enabled
courseware,Use of Wikipedia, Wikieducator and other wed based technologies for online
courseware.

Courseware Evaluation:Different Methods of Courseware Evaluation; Designing a rubric
for evaluating the Courseware. Criteria for Courseware evaluagsigning of

Evaluation Criteria for assessment of online andiné& courseware.

Unit V- Use of ICT In the conduct of Research and Research Communication

Use of ICT in Research, including-tine research

Use of ICT for reporting in the form of theses, journal articles,and presentations in
seminars and conferences.

Downloading of international standisr for writing a research report

Downloading of references, and biography new books/journals from internet.

Data analysis and interpretation by using database software: Spheset Access
,SPSS and other equivalent in Open Office

Creating graphs and atfts, creating a table by using wizard,
Creating quarries and using quarries, data filtering in access by using quarries.

Web Resources for research
Blog and Professional Forum

Transaction Mode:

Lecture cum demonstration and hands on experiencesamséhof Personal computer /
Laptop / Palmtop; Participation in computer based media production projects. Analysis of
the different application software packages with reference to its use in education.
Preparation of a project report by using various appbn software packages and its
critical appraisal.

Lecture cum demonstration and hands on experiences on the preparationhdsdata
using spread sheet and other statistical software like SPSS, R etc., demonstration and
practical experience in use wérious statistical software, discussion with data analysis
experts creating database and working with data base files, preparation and presentation
of research data analysis and its interpretation

Lecture cum demonstration and hands on experiencdseqgoréparation o€ourseware.
Demonstration and practical experience in the use of LMS software and online testing.
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Visit to local institute where th€oursewarés in practice for online learning and faime
face learning. Creating web resources by usMikipedia and Wikieducator.
Participation in onlinegCoursewareAnalysis of the different online courses and face to
face courses. Analysis dfoursewaredeveloped by various organizations. Critical
analysis ofCoursewareleveloped for various-kearningprojects with reference to its
evaluation

Sessional Work The students may undertake any one of the following activities:
Critical analysis of Teaching aids and their applications in instruction and learning
Critical analysis of a computer based mepakages with reference to its use in

learning process.

Critical analysis of the different instructional packages developed by different
agencies/institutions.

Interventions of educational technology in the current practices of teacher training
programmes in India.

Preparation of Learning Object Repository (LOR).

Preparation and presentation of slides for teaching any topic at the school level.

Critical analysis of database software including open source.

Critical analysis of the different research ogp based on data analysis and
interpretation.

Preparation and presentation of research report based on empirical data.

Sessional Work:The students may undertake any one of the following activities:
Critical analysis ofCoursewarand their applications learning
Critical analysis of a computer basealursewaravith reference to its use in learning

process.

Critical analysis of the different ocrseware developed by different
agencies/institutions.

Preparation of Learning Object Repository (LOR).

Preparation and presentation @ucsewardor teaching any topic at the school level.

Essential Readings

Adam, D.M. (1985)Computersand Teacher Training: A Practical guidefhe
Haworth Pren, Inc., N.Y.

Alexey Semenov, UNESCO, (2005): Information and @amication Technologies
in Schools: A Handbook for Teachers.

Bose K Sanjay (1996): Hardware and Software of Personal Computer.

Conrad, Kerri (2001) Instructional Design for wiebased Training HRD Press.

Intl Teach to the Futureb e gi nner 6 s 0ur ri cul um. 2

Mallik, Utpal et al. (2001): Leaning with Computers Leveéll. NCERT New Delhi.

Lee, William W; Diana L Owens (2001) MultimediaBased Instructional Design:
Computeri Based Training. JosséyBass.

P K Sinha. (1990): Computer Fundamental.
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e Conrad, Kerri (2001), Instructional Design for WieBased Training HRD Press.

o Gagne, RM, Leslie J.B.; & Walter W.W. (1987) Principles of Instructional Design
Wodworth Publishing Co.

e Horton, W (2001): Designing welbased Training John Wiley & Sen

e Lee, William W; Diana L Owens (2001) MultimediaBased Instructional Design:
Computeii Based Training. JosséyBass.

e Phillips. R (1997) Interactive Multimedia London: Kogan Page.

e Morey, D; Maybury M & Bhavani, Th. (2001) Knowledge Management Usite
Press (India) Ltd: Hyd.

e Rosenberg, M.J. (2001)learning New York: McGraw Hill.

e Schank, R.C. (2001) Virtual Learning McGraw Hill.

o Sallis, E & Jones, G (2002) Knowledge Management in Education London: Kogan
Page Ltd.

e T.M. Srinivasan (2002), Use @omputers and Multimedia in Education Horton, W
(2001).

e Vaughan, T. (1999) Multimedia making it work, New Delhi: Tata McGraw Hill
[Fourth Edition].
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Gupta Vikas, Comdex Computer Course Kit, Dream Tech publications, New Delhi
(2001).
Hillma David, Multimedia Technology of Applications.
Mayer Richard E(2001); Multimedia Learning, Cambridge University Press, UK.
Norton Peter (2000), Introduction to Computers, Tata McGraw Hill Publications, New
Delhi.
Schwatz & Schultz (2000).0Office 200BPB publications, New Delhi.
Sinha P K (1992).Computer Fundamentals, BPB Publication, New Delhi.
Sportack M A(1998);, Networking Essentials, TechMedia, New Delhi

Vanghan Tay, Multimedia Making it work.
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T.M. Srinivasan (2002), Use of Computers and Multimedia in Educatioof{dff
(2001).
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Edition].
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P.P. Sigh, Sandhir Sharma (2005)LEearning: New Trends and Innovations,
New Delhi: Deep & Deep Publications.
Michael W. Allen, Michael Allen (2002), Guide telEearning, Wiley
Publication, 2002.
lan S. Graham (1998) HTML 4.0 Sourcebook, Wiley Publications.
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