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Curricula Areas: Two-Year DEd (ETE) Programme

Child Studies: Two Courses

1 Childhood and the Development of Children
2 Cognition Learning and the Soeaultural context

Educational Studies: Four Courses

3 Educational Saociety, Curriculum and Learners
4 Towards Understanding the Self

5 Teacher Identity and School Culture

6 School Culture, Leadership and Change

Contemporary Studies: Two Courses
7 Contemporary Indian Society
8 Diversity, Gender and Inclusive Education

Curriculum and Pedagogic Studies: Ten Courses

9 Proficiency in English

10 Pedagogy across the Curriculum

11 Understanding Language and Early Literacy

12 Mathenatics Education for the Primary School Child
13 Pedagogy of Environmental Studies

14 Pedagogy of English Language

Optional Pedagogy Courses
1 Social Science Education
2 Language Education

3 Mathematics Education

4 Science Education

Practicum

1 Creative Dama, Fine Arts and Education

2 Children's Physical and Emotional Health, School Health and Education
3 Work and Education

School Internship

Two i Year Elementary Teacher Education Programme NCTE



Proposed D Ed Curriculum Structure

S. No. Course Title Suggested Periods Maximum
per Week Marks
YearI | Theory

1 Childhood and the Development of 4-5 100
Children

2 Contemporary Indian Society 4-5 100

3 Education. Society. Curriculum and 4.5 100
Learners

4 Towards Understanding the Self 2-3 50

5 Pedagogy across the Curriculum 2-3 50

6 Understanding Language and Early 4-5 100
Literacy

7 Mathematics Education for the Primary 4-5 100
School Child

8 Proficiency in English 2-3 50
Practicum
Creative Drama. Fine Arts and 2-3 40
Education
Children's Physical and Emotional 1-2 30
Health. School Health and Education
Work and Education 1-2 30
School Internship: 25 - 35 days 100
Total Marks 850

Two i Year Elementary Teacher Education Programme NCTE iii




S. No. Course Title Suggested Periods Maximum
per Week Marks
Year II Theory
1 Cognition, Learning and the Socio- 4-5 100
Cultural Context
2 Teacher Identity and School 4-5 50
Culture
3 School Culture, Leadership and 2-3 50
Change
4 Pedagogy of Environmental Studies 2-3 100
5 Pedagogy of English Language 4-5 100
o Optional Pedagogic Courses 4-5 100
a) Social Science Education
b) Language Education
¢) Mathematics Education
d) Science Education
7 Diversity, Gender and Education 2-3 50
Practicum
Children's Physical and Emotional 34 40
Health, School Health and
Education.
Creative Drama. Fine Arts and 4-5 60
Education
School Internship: 45-55 days 200
Total Marks 850
Grand Total 1700
Two —Year Elementary Teacher Education Programme NCTE

IAY



Childhood and the Development of Children

Maximum Marks: 100
Theory: 70

(External: 50 Internal: 20)
Practicum: 30

Student Contact Hours: 100 Total Number of Courses in this AreaTwo: one in each
year

Childhood and the Development of Children

Cognition,Learning and the SociGultural Context

Design of the Course

A Several fieldbased units throughout the course.

A Practicum to go in tandem with the theory course so thattie$ed data forms the
basis of reflection on the theory. Readings for eachitasie practicum are also
suggested to facilitate theepyraxis linkages. The practicum tasks are suggestive and
not prescriptive. It is hoped that the teacher educators would frame tasks according to
the units of study.

A Specific readings suggested fe in discussion groups enabling reflective reading
of each text.

Rationale and Aim

The two courses on Child Studies are visualized as the first systematic introduction of the
ETE studenteacher to the study of childhood and children. These coursas@ssarily

the foundation upon which subsequent courses and practicum related to school internship
would be based.

The purpose of these courses is to equip the stuidacher with the background

knowledge that she needs to develop an understanding eiethentary school child and
his/her sociecultural contexts. This background includes a critical engagement with
theories, as well as soeaultural issues in the world of children and childhood. Building
upon the above, the aim is to build sensitiviy®r ds chi |l drendés devel opmi
and capabilities, within their socirultural context.

Specific Objectives

A To review general conceptions about child and childhood (specifically with reference
to the Indian social context); develop a sensitive aitidal understanding of the
different social/educational/cultural realities at the core of the exploration into
childhood.

A To develop an understanding of different
and emotional development.

A To understandhe developmental process of children with diverse abilities in social,
cultural and political context.

A To provide handsn experiences to interact with children, and training in methods to
understand aspects of the development of children.

Two i YearElementary Teacher Education Programme NCTE 1



Running Thread of the Course

The studenteacher develops an understanding of construct of childhood from a socio
cultural perspective. Severasiges pertaining to development are raised and addressed so
as to encourage students to look at and appreciate pluralistic perspectives.

The studentteacher is also equipped with a clear understanding of special needs and
issues of inclusion. Social, ecan and cultural differences in socialization are looked

at critically so as to enable the students to gain insights into factors influencing children.
An attempt has been made to include the implications for each aspect of development
with the unit itself For instance, there has been a conscious effort to include activities
like play, art, story telling etc. as implications along with the units on physical motor
development, cognition and language development respectively.

Units of Study
Unit 1: Perspectves in Development
A Introduction to development: concept and introduction to perspectives in
development, humanistic psychology and developmental theory
A Enduring themes in the study of development: development as multidimensional and
plural; Developmenas continuing through the life span; ways in which development
is continuous/discontinuous? ; socoltural contexts influencing development
A Gathering data about children from different contexts: naturalistic observations;
interviews; reflective jourals about children; anecdotal records and narratives;
clinical methods with reference to Piaget
A Inclusion: introduction and perspective, brief historical background, concept and
notions associated with it

Unit 2: Physical - Motor Development

Growth aml maturation

Gross and fine motor development skills in infancy and preschool children
Role of parents and teachers in providing opportunities for physictdr
development eg. play

To o To

Unit 3: Social and Emotional Development

Basic understanding of etions, how differential gender socialization occurs
Personality development: Freud; psy«duzial developmeriErikson; influence of
early childhood experiences on later personality.

Social theories and gender development: meaning of gender rolesncdk on
gender roles, stereotypes, gender in the playground.

Development of emotions: functions of emotions, attachrBemilby.

o Do o I

Unit 4: Childhood
A Childhood as a modern construct; childhood in the context of poverty, globalisation
and adult culture

A Commonalities and diversities within the notion of childhood and how multiple
childhoods are constructed with particular reference to the Indian context.

Two i Year Elementary Teacher Education Programme NCTE



Unit 5: Contexts of Socialization

Concept of socialization: family and adghild relationships; parenting, child rearing
practices

Separation from parents, children in creches; children in orphanages

Schooling: peer idfiences, school culture, relationships with teachers, teacher
expectations and school achievement; being out of school, overage learner
Relationships with peers: friendships and gender; competition and cooperation,
competition and conflict; aggressiondaloullying from early childhood to

adolescence.

A Social, economic and cultural differences in socialization: implications for inclusion.

o oo D»

Mode of Transaction
A Classroom discussions for developing conceptual understanding.
A Close reading of text materiegsearch papers
A Individual and group presentations of issues and concerns raised in assignments
and
A Theoretical and practical activities/exercises/investigations; analysis
interpretation of collated observations, systematic data.
Expertise/ Specializéion required to teach this course
Masters in Psychology/Child Development

Essential Readings

1. Cole, M., Cole, S. R. and Lightfoot, C. (200%he Development of ChildreNew
York: Worth Publishers. Chapter 1: The study of Human Development.

2. NewmanB. M. and Newman, P.H. (2007)heories of Human Development.
London: Lawrence Erlbaum Associates, publishers. Chapter 1: Introduction.

3. Papalia, D. E. and Olds, S. W. (20d3yman Developmeniew York: McGraw
Hill Higher Education. Chapter 1: The 8tuof Human Development, Chapter 2:
Theory and Research, Chapter 4: Physical Development During the First Three
Years, Chapter 7: Physical Development in Early Childhood, Chapter 9: Physical
Development in Middle Childhood.

4. Saraswathi, T.S. (Ed.) (199Qulture, Socialization and Human Development:
Theory, Research and Applications in Indsage publications. Chapter 4:
Theoretical Frameworks in Crassiltural Psychology, Chapter 6: Individualism in a
Collective Culture: A Case of Gexistence of Oppdss.

5. Vasanta, D. (2004). Childhood, Work and Schooling: Some Reflections.
Contemporary Education Dialogu¥pl. 2(1), 529.

6. Mukunda, K. V. (2009\What Did You Ask in School Today? A Handbook on Child
Learning.Noida: Harper Collins. Chapter 4: CthiDevelopment, 796.

Readings for Discussion
1. Aries, P. (1965)Centuries of Childhood social history of the family lif&kandom
House Inc. Chapter 1: The Ages of Life, Chapter 2: The Discovery of Childhood,
and Conclusion The two concepts of chitebod.
2. Harris, M. and Butterworth, G. (200.e vel opment al Psychol ogy: a
handbookNew York: Taylor & Francis. Chapter 1: A Brief History of
Developmental Psychology.
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3. Kauffman et al (1993)xceptional ChildrenAllyn & Bacon; 6nEd edition, Boston,
USA.

4. JcgHT FAITETIN, (1996). FiFr- Ti . (FTATSH: TaT TSR HAATET). ST Ih
TTT

5. ee AT (2008). TIUS B U (T TaT TTTeTeh HRIATET). Teheled. I
1: ITCTATTEAT HT FHEAT, AT 2: dTSATTEAT HT TTAT, 37CATT 7: T==T Hr
aHTT.

Advanced readings

1. Kakkar, S. (1978)ndian Childhood: Cultural Ideas, And Social Realldew Ddhi:
Oxford.

2. Nambissan, G. (2010). Exclusion and Discrimination in Schools: Experiences of
Dalit Children; Working paper series Volume 01, Number 01, Indian Institute of
Dalit Studies and UNICEF.

3. Kakkar S. (1991)The Inner World: A Psychanalytic sudy of childhood and society
in India. Delhi: Oxford University Press.

4. Sandra, L. Bem (1987). Gender Schema Theory and its Implications for Child
Development: raising gender a schematic children in a gender schematic society, in
M.R. Walsh, (ed)The Bychology of Wometlarvard University Press Cambridge,
206-226.

5. Weiner, M. (1991)The State and the Child in India: Child Labour and Education
Policy in Comparative Perspectivierinceton: Princeton University Press.

Practi cum: P e e p rld: WhatandtHowei IChi | dd& wo

Total Number of hours: 25 (in the field + maintaining records and classroom
discussion)

Task 1: Studentscollate about ten newspaper articles that involve issues of parenting and
childhood, analyse these and hold discussions.

ContactHours: 2

Hours on the field/seltstudy: 4

Task 2: Handson Experience of Methods of Studying Children and Varying Contexts in

Childhood.

The students can identify any child to understaidd year old children in diverse

contexts and use case profile nugtho study her. The teacher educator could organize
the class in such a manner that di-fferent st
economic backgrounds. This would allow for a wide range of data which could be
subsequently analysed in groups. Téek could be helpful in understanding and
supporting developmental and educational needs of the marginalized learner; first
generation learners, street children and slum children; children with special needs.
Case Profile Approachmay include observatis and interview as tools to study secio
cultural contexts, childearing practices, expectations from school, dreams and fantasies
of the child.

Contact Hours: 5

Hours on the field/ seltstudy: 10

Two i Year Elementary Teacher Education Programme NCTE 4



Task 3: Studentswatch a movie (for instance: Salaam Bombay) collectively and reflect
on the portrayal of children in the same. Discussion could be held around depiction of

children fom varying backgrounds, construct of childhood etc.
Contact Hours: 4

Essential Readings

1. Antoine de SairExupery. (1995)The Little Prince UK: Wordsworth Edition.
Translated by Irene Testtrry (availablein Hindi)

2. Balagopalan, S. (2002). Constting indigenous childhoods: colonialism, vocational
education and the working chil@hildhood,Vol. 9.

3. Ginsburg, H. (1997Entering the Child's Mind: the clinical interview in
psychological research and practic@ambridge University Press. ChaptefThe
need to move beyond standardized methods, Chapter 2: What is the clinical
interview? Chapter 3: What happens in the clinical interview? and Appendix.

Two i Year Elementary Teacher Education Programme NCTE



Contemporary Indian Society

Maximum Marks: 100
External: 75
Internal; 25

Student Contact Hours: 83100

Area of Study: Contemporary Studies

Total Number of Courses in this Aea: Two courses: one in each year
Contemporary Indian Society

Diversity, Gender, Inequity and Inclusive Education

Design of the Course
A Each unit of study must be fielshsed and to be understood in linkage with each
other
A The last unit of study to ka field based engagement and to be related with the other
four units
A Specific readings as suggested for discussion, and essential readings should be used
for a deeper and closer understanding of each unit

Rationale and Aim

This course involves an und#ainding of the events and issues that have influenced and
continue to shape the lives of people in India. The students would gain a perspective on
historical, political, economic trajectories of Indian society. Through the study of polity,
institutions, eonomy, society and policies within India, this course exposes students to
significant issues in the contemporary Indian setting. A critical understanding of our
contemporary Indian society becomes indispensable for a teacher, who needs to respond
to the &cial context of children and their diverse life experiences. This course, therefore,
has been structured into themes and draws upon different social science disciplines to
facilitate a broad understanding of the complex nature of issues and topics under
discussion.

Specific Objectives

A to be familiar with the interdisciplinary analysis of concepts, ideas and concerns

A P familiarize with the socigpolitical economic dimensions of Indian Society and
appreciating its diversity

A to develop an understandiof the trends, issues, and challenges facing contemporary
Indian Society

A to understand the relationships between specific political institutions, economic
policies, and social structures in order to comprehend the achievements, persistent
problems andhallenges facing contemporary Indian society

Running Thread of the Course

The units of the course cover the political, economic, historical, social and cultural issues
of contemporary India. For the transaction of the course, the interweaving of all thes
factors must be kept in mind. All the units are intermeshed in one another, and a
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meaningful understanding of the contemporary India carebeldped only by keeping

all these facets at the background. This course forms the basis to think critically as a
sociological, critical questioning outlook is required from all student teachers. Students
are expected to analyze and go beyond their owargepresumptions.

Units of Study

Unit 1:
A
A
A

Unit 2;

o o Io Do Do Do

Unit 3:

To Io o o Do

Unit 4:

o o Do To Do

Unit 5:

To  To I D>

India: Emergence from the Freedom Struggle

Impact of colonialism on Indian society, economy and polity

Anti-colonial struggle and different visions about independent India
Institutional structures of the Irah nation state: Continuities and Breaks with the
colonial apparatus

Constitution of India and Education

Constitutional vision of independent India: then and now

Constitution and Education: Concurrent status of education

Policies, Acts anéProvisions related to education and children with special reference
to their contexts (class, caste, tribe, religion, language and gender)

Reservation as an egalitarian policy

Equality and Justice in the Indian Constitution, differential school syatehthe idea

of common neighborhood school

Right to Education Act 2009

Democracy in India

Institutional Structures: The centre and the State, the Judiciary, Legislature and
Executive

Democracy, Party system and Electoral Politics

Decentrakzation and Panchayati Raj (specifically through 73rd and 74th amendment)
Grassroot social and political movements and Indian democracy

Challenges to deepen Indian democracy in relation to inequities of caste, class, gender
and religious and linguistidentities

Indian Economy

Issues and Debates on Globalization, Liberalization and Privatization of economy
Meaning and politics of development and its effects

Development and Environmental concerns

Agrarian economy: key features, land @sship, landlessness, agricultural

production, market and credit

Unorganised sector and migrant labor (to be studied with the help of a project based
on locally done field work)

Some Suggested Projects on Contemporary Indian issues (Any two peafs)
Critical appraisal of Constitutional values as practised in an Educational Institution
Comparative study of different workplaces

Conflicts and Social Movements in India: Women, Dalit and tribal movements,
Displacement, Land, Human Rights, Commaumobilisation
Displacement and Development
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Educational debates and movements

First generation learner in school

Children with disability and inclusive education

Role of Media in Democracy

Understanding childhood in India

Analysis of contemporary debates in media

Education for Peace

Construct of the child and school in RTE act

Language within school

Tracing ay farm/industrial product to its origin

Role of state and international political economy in producing and addressing
marginalization

Linguistic and religious diversity of India

Significance of minority rights

Educational status, opportunities agperiences of Dalits, Tribals and Religious
minorities in India

Marginalization and education of children from slums and distress migration
Challenges of pluralist education in the context of conflict

Impact of electronic media on children

Undersanding youth culture in the present times and the impact of internet and other
visual mediums

To Do Po o Do Do Do Do o Do o Do Do Do Do Do Do Do

Mode of Transaction

A Teachers should incorporate discussions, projects, documentaries, movies and fields
based projects

A Close and critical reading, as wed analysis of various articles, policy documents,
texts, documentaries, movies should be developed

A In a group, studerteacher should conduct field based projects, and be able to
analytically document their findings

A Dialogue and discussions has to Ibe key for the transaction of this course

Expertise/ Specialization required to teach this course:
Masters degree in sociology/ political science/ history

Essential Readings

1. NCERT (200650cial and Political Lifd. Class VI Textbook. Unit 2 and 3.

2.NCERT (2007)Social and Political Lifdl. Class VIl Textbook, Chapter 1 and 2.

3. NCERT (200850cial and Political lifelll. Class VIII Textbook, Unit 1, 2 and 4.

4. IGNOU Unit 10 Indian national movement in Ble8lEmergence of Independent
India. In (FHS) Foundations Course in Humanities and Social Sciences.

5. Kasturi, K. (2008). Of Public Purpose and Private Pr&&minamNo. 582, February
(Special Economic Zones Issue)

Documentaries/ DVDs for Discussion

1. So Shall You Reaf3p min, 2007 by Ajay Bardwaj (A film on genetically
engineered (GE) seeds with specific reference to India)
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2. The Bitter Drink,27 min by P. Babura C. Saratchandran (Chronicles the struggle
of the tribal community, against the mighty global giant Coca Cola; also discusses the
issue of the ownership of natural resources, mainly water.)

3. Cry of the Forest30 min, 2001 by Krishnendu Bose (Film o tholitics of
conservation, it tries to look into a more holistic meaning of conservation where
people also are part of the forest and animals)

4. Unlimited Girls,94 min, 2002 by Paromita Vohra (A feminist tale told through
conversations with catlrivers,activists, yuppies, copcriptwriters, teachers, colleges
students and a cast of oddly named and unseen women in a chatroom

5.1 Wonder,60 mins by Anupama Srinivasan (On schooling in India)

6. Movie 1947 Earth(1999) by Deepa Mehta

7. Movie Rabba Hun Ke&ariye by Ajay Bharadwaj

Readings for Discussion

1. The leaflet thrown in the Central Assemiiyew Delhi8th April,
1929http://www.shahidbhagatsingh.org/index.asp?link=april8

2. Speech On The Eve of The Last Fast
http://www.mkgandhi.org/speeches/speeetivhtm

3. Right to Education Act 2009.

4. Kashyap, Subhash C. (199@ur ParliamentNew Delhi: National Book Trust.

5. Sadgopal, A. (2000%hiksha Main Badlav ka Sawal: Samajik Anubhavo se Niti Tak.
Delhi: Granth Shilpi.

6. Sadgopal, A. (2009). Muft aknivarya Shiksha Adhikaar Vidheyak 2008marsh,
Vol. 1.

Advanced Readings

1. Batra, L. (2008). Deconstructing the World Class GgminarNo. 582. (Special
Economic Zones Issue).

2. Deshpande, S. (2004Qontemporary India: A Sociological VieNew Delhi:
Penguin Chapter 5: Caste inequalities in India Today.

3. Jha, S. (2002). Secularism in the Constituent Assembly Debate4 9536
Economic and Political Weekl27, 31753180.

4. Kapila, U. (2009)Indian Economy Since Independendew Delhi: Acalemic
Foundation. Chapter 1: Indian Economy at independence.

5. Masani, M. (1977Bliss Was It in That Dawn: A Political Memoir up to
Independencindia: ArnoldHeinemann Publishers. Chapter 15.

6. Sen, A. and Dreze, J. (199Ifdia: Economic developmeahd social Opportunity.
Delhi: Oxford India Paperbacks. Introduction, Chapter 1: Radical Needs and
Moderate Reforms. Chapter 3: Agrarian Politics and Rural Development in West
Bengal, Chapter 5: Morality, Fertility and Gender Bias in India: A Distréstel
Analysis.

7. Thapar, R. (2000)ndia: Another MillenniumNew Delhi: Penguin.
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Education, Society, Curriculum and Learners

Maximum Marks: 100
External: 70
Internal; 30

Student Contact Hours: 83100

Area of Study: Educational Studies

Total Number of Courses in this Area:Four Courses: two in each year
Education, Society, Curriculum and Learners

Towards Understanding the IEe

Teacher Identity and School Culture

School Culture, Leadership and Change

Design of the Course
A At least one unit of study to be fielmhsed
A For each unit of study to build the linkage with the existing practices (inside and
outside schools)

A Speciic readings as suggested in discussion, and essential readings should be used
for a deeper and closer understanding of each unit

Rationale and Aim

As future teachers and educators, students (i.e. student teachers) need to have a solid
foundation in the are principles and core concepts of education. This paper introduces
the philosophical, the sociological, and the historical perspectives on education with a
view to initiate inquiries and discussions on significant facets, themes and questions
regarding ducation in India. The present century demands the need to understand the
interface between education and society to deal with the issues of prevalent societal
inequality and conflict, and address the demands for equality, justice, freedom, dignity
anddier sity. The philosophical, sociological
aims, processes and practices fulfils this need by critically elucidating the linkage that
exists between education, knowledge and power.

Specific Objectives

A to understad and explore the meaning, aims, purposes of education

A to develop understanding of philosophical, sociological and historical dimensions of
education

A to identify and siablished peesumgtions @dngknowledge, | on g
learner, teacher, aretlucation, and develop a more informed, meaningful
understanding of them

A to expose students to divergent educational thoughts, perspectives and practices,
which will help them in creating secure, egalitarian and pedagogically sound learning
situations
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Running Thread of the Course

The sociological, philosophical and historical understanding of education can serve to be
a backdop for the entire course. This base will help the students to understand the basic
assumptions about human nature, learning and knowledge which will vary as the course
presents diverse points of view. The critical understanding of these facets will also
emerge as the course presents the linkage between education, knowledge and power. All
these units would enable a learner to develop an informed understanding of various
significant aspects of Indian education.

Units of Study
Unit 1: Philosophical Understarding of Education

o o oo

Unit 2

To Do To Do Do

Unit

w

To Do To Do Do I

Unit 4:

To o To Po o o

Exploring, and inquiring into the nature and need of education in human societies
Relationship between schooling and education, and exploring various educative
processes in human societies

Schooling and Education as visualized biyedent western and Indian thinkers:
Rousseau, Dewey, Montessori, Gandhi, Tagore, Krishnamurthi, Gijubhai, Aurobindo
Understanding the basic assumptions about human nature, society, learning, and aims
of education

Education, Politics and Society

Prominent characteristics of education in India during colonial rule

I ndi ads Contemporary Education: continuit)]
Role of education in reproducing dominance and challenging marginalization with

reference to clasgaste, gender and religion

Political nature of education

Teacher and society: A critical apprai sal

Learning, Learner and Teaching

Learning: concept and nature

Learning, knowledge and skills: different ways of learning

Meaning of teaching and its relationship with learning and learner
Socialization and | earning: understanding
identity.

Learners in Context: Situating learner in the socio political and cultural context

Constructs of childhood: critical examination of the universal construct of childhood

Knowledge and Curriculum

Chil dés construction of knowledge: attain]
experience

6Body of knowl edged nefktmbwleddei | dr ends constr |
Concepts of Belief, Information, Knowledge and Understanding

Bodies of knowledge: different kinds of knowledge and their validation processes

Processes and criteria for curriculum selection and construction

Knowledge and power: reentation, inclusion and exclusion of knowledge of

different social groups in curriculum and textbooks
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Mode of Transaction

A Critical thought and questioning should be the basis for the transaction as well as

should be further honed
Teachers must engage in dialogue and discussion with students minimizing the
traditional lecture mode

Teachers should incorporate seminars, dsions, movie appraisals, growwork,
field works, projects and the close reading of articles, policies, documents
The connections between all the four units must be sought

The units are to be studied by keeping the shigtoricatpolitical context inmind

To o Do e

Expertise/ Specialization required to teach this course:
Master's degree in sociology/political science/history/geography and education.

Essential Readings

1. Badheka, G. (2001Raal Shikshan aur Shiksha&ikaner: Vaagdevi Prakashan.

2. Chanan&. (2008). Bharat main Prathmik Shiksha main Langik Asamnata:
Manavadhikar Paripekshya in Sureshchandra Shukla and Krishna Kumar (Eds.)
Shiksha ka Samajshastriye Sandamelhi: Granthshipli (also available in English S.
Shukla and K. Kumar (EdsSociolajical Perspectives in Education: A Reader.
Delhi: Chanakya Publications, 1985.)

3. Dewey, J. (1952 he School and the Chiltliew York: The Macmillan Company,
(Also available in HindSchool aur Bachchéranslation: RRCEE)

4. Kumar, K. (1988)What is Wath TeachingNew Delhi: Orient Longman. Chapter 1:
What is Worth Teaching? Chapter 2: Origins of the Textbook Culture, Chapter 9:
Listening to Gandhi (Also Available in Hindihaekshik Gyan aur VarchaséNew
Delhi: Granthshilpi.)

5. Palmer, Joy A. et. §2001). JeaiiJacques Rousseau, John Dewey, Rabindranath
Tagore, M.K. Gandhi, Maria Montess@ifty Major Thinkers on Education From
Confucious to DeweyJSA: Routledge.

CDs/DVDs for Discussion

1. CIET/NCERT CD ROM-our Educational Riddleby Krishna Kunar
2. Debrata Roy DVO'he Poet & The Mahatma

3. Krishnamurthy Foundation India DVILhe Brain is Always Recording
4. NCERT CD ROMBattle For Schooby Shanta Sinha

5. NCERT CD ROMGlobalisation and Education

6. Sri Aurobindo Ashram Trust DVIhdia and Her Fiture

Readings for Discussion

1. Badheka, G. (1999 ontessori PaddhatChapter 5: Montessori Shala ka
Vatavaran. Bikaner: Vaagdevi Prakashan.

2. Dewey, J. (20095chool aur Samapelhi: Aakar. Chapter 2: School aur Bachche ka
Jeevan (Also availableiEnglish Dewey (2007, 189%he School and Society
Cosimo: New York).

3. Krishnamurti, J. (2006Krishnamurti on EducatiorPart I: Talks to Students:

Chapter 1: On Education, Chapter 4: On Freedom and Order, Part Il: Discussion with

Teachers: Chapter On Right Education. Chennai: Krishnamurti Foundation of
India.
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4. Rousseau, Jacques J. (19Bile or on Educatiortranslatedy Allan Bloom

Basic. 718.

5. Sykes, M. (1988)The Story of Nai TaleerNai Taleem Samiti, Sevagram: Vardha.

Chapter 3: The Seed Germinates, Chapter 4: Basic National Education, (Also
available in HindiNai taleem Ki Kahantranslation: RRCEE)

6. Thakur R. (2004) Ravindranath ka Shikshadarshahapter 1: Tote ki Shiksha,

Chapter 7: Aashram Shiksha, New Delhi: Granthshipli.

Advanced Readings

1.

Acharya, P. (1996). o6l ndigenous Education
and Shahi dul Irppde and Knpactiof GovErneent Palicy on Pathshala:
Gurumohashays in Nineteenth Century Bengal'. In Nigel Crook Ted.)

Transmission of Knowledge in South Asia: Essays on Education, Religion, History
and Politics.New Delhi: Oxford University Press, 94 8.

Kumar , K., Oesterhel d, J . and Ami n, N . (2¢C
Cul ture: I ndi abs Quest for a Secular Policy
Oesterheld (EdsEducation and Social Change in South Ablaw Delhi: Orient
Longman.

3.Nambs san, G. B. (2000). o6ldentity, Exclusion

Communitieso. | mhe Ben#eh Gap iWRasic EducétiGhdNGOs as
Change AgentdNew Delhi: Sage

Nambi ssan, G. B. (2003). O6SociAdiew Excl usi or
from the Margins©é6. I n Naila Kabeer, Geet ha
(eds.)Child Labour and the Right to Education in South A$89-142. New Delhi:
Sage.

Nath, N. (2007). o6Stories of Struggle for

Voi cesb. | n De e p aGhildkoodnia SoutB Asthlew Celhi( Ed . )

Pearson.
Saxena, S. (2007). O6Education of the Masse

Kumar and Joachim Oesterheld (Ed&ducation and Social Change in South Asia.

New Delhi: Orient Longman.
Venkateswar, S. (2007). ORobbed of Chil dhc
in South Asi ab. | n Dléldh@odskn SEuwthrsifilew Beshh er a ( Ed .
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Towards Understanding the Self

Maximum Marks: 50
External: 35
Internal; 15

Student Contact Hours: 50

Area of Study: Educational Studies

Total Number of Courses in his Area: Four Courses: two in each year
Education, Society, Curriculum and Learners

Towards Understanding the Self

Teacher Identity and School Culture

School Culture, Leadership and Change

Design of the Course

This course is designed in the format of kabrops. These could be scheduled as either 7
day or 14 half day workshops spread over the academic session from July to March in
year |. Some of the workshops may have small project/fieldwork components which can
be undertaken during the school interngtripgramme, to be followed by presentations.

To conduct the workshops, outsourcing is proposed. For this purpose, resource persons
may be invited from organizations working in the area of personal development. One
regular faculty member from the field ofyghology will need to be associated with the
external resource person to take up the overall responsibility of the course.

In order to meet the objectives, a number of innovative approaches/techniques/strategies
in workshop mode need to be used. This idetuinteractive sessions, discussion of

issues in pairs and groups, presentations, buzz sessions, role plays and case studies and
various other activities suitable for the particular workshop.

Rationale and Aim

The main aim of this course is to facilitabhe development of individuals who can take

responsibility for their own learning and give a conscious direction to their lives. Students

are encouraged to explore and develop througkreidfction a greater insight into their

aims of life, strengths ahweaknesses and dynamics of formation of identity and a true

individuality. Students also develop a capacity for se@hkdtional sensitivity, effective
communication skills and ways to create har mc
workshops aralso aimed at equipping the students with positive attitudes, attributes and

skills that help in facilitating the personal growth of their own students while teaching.

Specific Objectives
A To help student teachers discover and develop-opedeness, thattitude of a self
motivated learner, having sé&thowledge and selfestraint.
A To help student teachers develop the capacity for sensitivity, sound communication
skills and ways to establish peace and harmony.
A To develop the capacity to facilitatergonal growth and social skills in their own
students
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Units of Study
Unit 1: Exploring the Aim of Life
Objectives
A To enable students tevelop a vision of life for themselves.
A To encourage students to give conscious direction to their lives to take responsibility
for their actions.
A To develop a holistic and integrated understanding of the human self and personality.

Workshop Themes
A Vision as a person: Aspiration and purpose of life.
A Giving a conscious direction to life.
A Understanding different dimensions of self and personality and way in which they
influence the dynamics of identity formation, values and direction of life.

Unit 2: Discovering oneds True Potenti al
Objectives
A To facilitate the personal growth of the students by helping them to identify their own
potential

A To develop the power of positive attitude.
A To encourage students to develop the capacity foreéttion and personal
integration.

Workshop Themes
Understanding onebs strengths and weaknes:
Taking responsibility for oneds own acti ol
Developing positivity, self esteem and emotional integration.
Exploring fear and trust; competition and cooperation
Developing skills of inner self organization and self reflection
Writing a selfreflective journal

To To o T I I

Unit 3: Developing Sensitivity
Objectives
A To enable students to examine and challenge the stereotypicalesttand prejudices
that influence identity formation and the process of individuation.
A To encourage students to develop the capacity for perspective taking and appreciating
different points of view.
A To develop sensitivity towards needs of childrercbg nnect i ng with oneo:
childhood experiences
Workshop Themes
A Understand and challenge the unconscious, conditioned attitudes that are stereotyped
and prejudiced (gender, caste, class, race, region, disability etc.) and critically
examine the sources stereotyped messages (e.g., media).
A Defining consciously onebés own values tow
capacity to understand and appreciate divergent points of view. Widening their realm
of consciousness.
A Developing the capacity for empit listening and communication skills.
A Understanding oneo schilgapsicsodetydhood and adu|
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Unit 4: Peace, Prgress and Harmony
Objectives
A To develop the capacity to establish peace within oneself
A To develop the capacity to establish harmony within a group and methods of conflict
resolution
A To understand the meaning of leadership and develop attitudesilidfskcatalyst
A To understand the basis of social disharmony, the factors those contribute to it and
ways to facilitate change
Workshop Themes
A Establishing peace within oneself: exercises of concentration and meditation
A Understanding group dynarsiand communication
A Creating group harmony: exploring methods of creating a collective aspiration for
progress and conflict resolution
A Exploring the bases of social disharmony: becoming the agents and catalysts of
change and exploring methods of faeiing change

Unit 5: Facilitating Personal Growth: Applications in Teaching
Objectives
A To explore attitudes and methods needed for facilitating personal growth in students
A To explore ways of integrating the facilitation of personal growth and siditsl
within the formal curriculum
Workshop Themes
A Becomingaself ef |l ecti ve practitioner: becomi ng ¢
and communication pattern while teaching.
A Observing children: appreciating social, economic, cultural and indivitiifietences
in children and relating with them
A Exploring and practicing ways to facilitate personal growth and develop social skills
in students while teaching

Mode of Transaction

There is no standard prescribed material for these workshops. The ipraieesperts

are expected to engage with the students with specially designed activities. These could

be based on the facilitatordéds personal i ntegr
characteristics and are r oonhdeghtemporarjni n t he cor
realities. It is suggested that the students be given space to explore and articulate their

own sense of life and its issues. They can be encouraged to think a fresh on issues that

most closely concern them and use creativity and imagmadidevelop a perspective on

them. The resource materials are an aid in this process. The resource materials can also

include newspaper/web articles on contemporary concerns and movies/documentaries

and other audiwisual materials. There is a suggesistldf resource materials which

should be contextualised and updated periodically.

Expertise/ Specialization required to teach this course

Specialists who have conducted personal development workshops and who have a
gualification in clinical and counsetjnlPsychology
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Essential Readings

1. Antoine de SairExupery. (1977)The Little PrinceLondon, UK: Wordsworth
Edition Transhted by Irene Testderry (available in Hindi).

2. Dalal, A.S. (2001)Our Many Selvef2ondicherry, India: Sri Aurobindo Ashram.

3. Frankl, V. (1946)Man 6 s Se ar c WNew York: PddlectBoadks) g .

4. Joshi, K. (ed) (2005The Aim of LifeAuroville, India: Saiier.

5. Krishnamurti, J. (1953Education and the Significance of Li@jai, California,
USA: Krishnamurti Foundation Trust.

6. NCERT, (2006)Education for Peacd?osition Paper. New Delhi: NCERT.

7. Walk with Me: A Guide for Inspiring Citimship Action(2006). New Delhi: Pravah
Pub.

Readings for Discussion
1. Bach, R. (1994)lonathan Livingston Seagullpndon, UK: Harper Collins
Publications.
. Chatterjee, D. (1998)eading ConsciousiyA, USA: ButterworthHeinemann.
3. Gibran, K. (196). The ProphetCalcutta, India: Rupa & Co.
4. Gupta, L. (2008). Growing up Hindu or Muslim: How Early does it Happen.
Economic and Political Weeklg3(6), 3541.
5. Haldar, B. (2006)A Life Less OrdinaryNew Delhi: Penguin Books. Translated by
Urvash Butalia.
. Hall, E. and Hall, C. (1988Human Relations in Educatiohondon, UK: Routledge.
7. Joshi, K. (1996)Education for Character Developmeiharam Hinduja
International Centre for Indic Research.
8. Joshi, P. (2006). Negotiating Identity: iges of Children with Disabilities in Regular
SchoolsContemporary Education Dialogug(2), 1175195.
9. Kumar, K. (1986). Growing Up Mal&eminarNo. 318.
10. Seminar)dentity. No. 387, November 1991. New Delhi.
11. UNESCO, (2001).earningthe Wayfo Peace: A Teachersé Guide to P
Education New Delhi: United Nations Educational, Scientific and Cultural
Organization.

N

»

Suggested AudieVisual Resources

1. Aim of Lifeby Kireet Joshi (DVD) for DVD/facilitation
contact mothersinstitute@hotmail.com

2. Full of Life: A sensitive Japanese Teachers explores feelings, death with 10 year olds.
(http://www.arvindguptatoys.com/films.html)

3. Personality Developmefinteractive CD, Computer Only) With Yoga and Guided
Meditation Modules, Indus Quality Foundation

4. The House on Gulmohar Avenloye Samina Mishrédwww.cultureunplugged.com)

Advanced Readings

1. Csikzentmihalyi, M. (1993)he Evolving Self: A Psychology for the Third
Millennium.New York: Harper Collins.

2. Dalal, A.S. (1987)Living Within,Pondiclerry, India: Sri Aurobindo Ashram Trust.

3. Dalal, A.S. (2001)A Greater Psychologyondicherry, India: Sri Aurobindo Ashram
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Trust.
4. Erikson, E. (1964)Insight and Responsibilitiyew York, USA: Norton.
5. Josselson, R. (1990jinding Herself: Pathways to Identity Development in Women.
Oxford, UK: JosseyBass Pub.
6. Maslow, A. (1971)The Farther Reaches of HumBlature.New York, USA: The
Viking Press.
7. Sri Aurobindo and The Mot her ,Edult®36)ondThe S
Pondicherry, India: Sri Aurobindo Ashram.
8. Yuva School Lifeskills Programn{@008) Handbook for Teachers, Department of
Education andCERT, Govt. of NCT of Delhi. Draft Vols. 1, 2, 3 & 4.
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Pedagogy across the
Curriculum
Maximum Marks: 50
External: 35
Internal: 15

Student Contact Hours: 40-50

Area of Study: Pedagogic Studies

Total Number of Courses:Ten: five in each year
Proficiency in English

Pedagogy across the Curriculum
Understanding Language and Early Literacy
Mathematics Education for ¢hPrimary School Child
Pedagogy of Environmental Studies

Pedagogy of English Language

Four optional Pedagogy Courses

Design of the Course
A Each unit of study to have a fielthsed assignment.

A Specific readings are to be used for discussion in groups enabling a close reading of
texts.

Rationale and Aim

The purpose of pedagogic study is to understand school subjects and their pedagogic
approaches in the larger context of sisbool and society and the specific context of
learners and processes of learning. A study of the nature of broad disciplinary paradigms
of the sciences, social sciences, languages and mathematics is crucial forteakesns

to gain epistemological ifghts and an understanding of specific methods of enquiry.

This engagement prepares prospective teachers to undertake the teaching of integrated
courses and thematic learning approaches as well.

The aim of this course is to engage studeathers with gestions of pedagogic

approach, theory and practice as they unfold within the classroom and in school settings.
While engagement with subject matter is the chief aim of pedagogic courses specific to
disciplines, this course focuses on generic issues amgrcenin pedagogy that cut

across various school subjects.

Specific Objectives

A To help studenteachers develop an understanding of the nature of young learners
and their varying soctaultural, economic and political contexts.

A Tointerrogate existingerminology, constructs and notions of pedagogic practice,
such as chilecentered learning, discovery learning, acthbgsed learning,
intelligence (1Q) etc.

A To engage studemeachers with epistemological questions of subject matter and how
they unfad in the study of pedagogical approaches.
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A To develop capacities to reflect, reason and make discerning judgement and
conceptual understanding of pedg practice and process of learning.

Running Thread of the Course

This course will attempt to bring together constructs and issues associated with the nature
of knowledge, school curriculum, contextualised understanding of learners and the
process of larning in order to evolve pedagogic perspective and approach. There will be

a focussed attempt to equip the prospective teacher with conceptual clarity, pedagogic
perspective and capacities to teach all children.

Unit of Study

Unit 1: Knowledge and Methods of Enquiry

Knowledge as construction of experience; case examples from school subjects
Knowledge as distinct from information; case examples from school subjects
Methods of enquiry, scientific thinking, social scientific thinking, mathematical
thinking

Language, social relations, power, identity and thinking.

Connections between knowledge, curriculum, textbooks, knowledge and learners

To Do Do To Do

Unit 2: Learner and their Contexts

Al ternative frameworks of childrends thin
Child and adult misconcephs

Everyday concepts and situated cognition

Pedagogical perspective and concerns of inclusive education

To T o o

Unit 3: Pedagogic Practice and the Process of Learning

Critical examination of terminology and notions associated with -cleildered

education

A Critical understanding of standardised pedagogic methods: cefoceition;
enquirybased learning; projettased learning etc

A Interrogating disciplinary practices, creating fthreatening learning environments.

o

Unit 4: Critical Study of ICTs and Developing Capacities
Critical examination of the role of ICT in education and society
Capacity development in the use of ICTs

ICT 1 based teachintparning approaches in schools and for teacher professional
development.

To o I

Mode of Transaction
A Critical readings of specific texts to develop conceptual clarity
A Analysis of school text books to construct and discuss nature and types of knowledge
and pedagogic elements
A Collating and analyzing child and adult conceptions of social and natural phenomena
A Developing concept maps to design subfeed and thematlzased curriculum
materials
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A Observing, documenting and interpngt classroom discourse (teachilegrning
episodes)

A Investigating perspectives in children's literature and other teatdangng
materials

Expertise/ Specialization Required
Master's degree in psychology and an understanding of sociology of knewledg

Essential Readings

1. Batra, P. (Ed.) (2010%o0cial Science Learning in Schools: Perspective and
ChallengesNew Delhi: Sage.

. Bruner, J. (1996). Iimhe Culture of EducatiotCambridge: Harvard University Press,
Chapter 2: Folk Pedagogy, 465.

. Dewey, J. (1897My Pedagogic Creedchool Journal, Vol. 54.

. Driver, R. (1981). Pupils' Alternative Frameworks in ScieBceopean Journal of
Science Educatiord(1), 93101.

5. Ghai, A. (1992). Play and the Mentally Handicapped Child. New Cdmitalp.

September.
6. Holt, J. (1990)Learning All the TimeNew York: AddisonWesley Publishing Co.

N

B~ W

Readings for Discussion

1. Delpit, Lisa D. (1988). The Silenced Dialogue: Power and Pedagogy in Educating
Other People Childretdarward Educational Revie®8(3), 280298.

2. Holt, J. (1964)How Children Fail. USA: Pitman Publishing Corporation.

3.Johnson, D.W. and Johnson, R.T. (199@arning Together and Alone: Cooperative
Competitive and individualistic learning«&dition). BostonAllyn & Bacom.

4. Kamii, C. (1974). Pedagogi cal Principles Der
for Educational Practice. In Milton Schwebel and Jane Raph. {idget in
ClassroomLondon: Routledge and Kegan Paul, 28%. (Available in Hindi:
TranslationrRRCEE).

5.NCERT (2006). 1.2osition paper, National Focus Group on Teaching of
MathematicsNew Delhi: NCERT.

6. Sarangapani, P. (2008)onstruction of School Knowledgéew Delhi: Sage
Publications.

Advanced Reading

1. Donovan, M. S. and Bransford, J. D. (E2Q05).How students leariWashington
DC: The National Academies Press, Chapter 1: Introductd®, Thapter 13:
Pulling Threads 56990.

2. Ghai, A. and Anima, S. (1991). Play and the Mentally Handicapped Digleist,
Vol. 4 (1) 1314.

3. Pollard, A(2002).Reflective Teachind.ondon: Continuum, Chapter 3: Developing
an Evidencenformed Classroom. 4@9.
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Understanding Language and Early
Literacy
Maximum Marks: 100
External: 70
Internal: 30

Student Contact Hours: 86100

Area of Study: Pedagogic Studies

Total Number of Courses:Ten: five in each year
Proficiency in English

Pedagogy across the Curriculum
Understanding Language and Early Liteyac
Mathematics Education for the Primary School Child
Pedagogy of Environmental Studies

Pedagogy of English Language

Four optional Pedagogy Courses

Design of the Course

A Each unit of study to have a fielthsed assignment.

A Specific readings are to be used for discussion in groups enabling a close reading of
texts.

Rationale and Aim

Language is not only the means of communication it is also a medium through which

most of the knowledge is acquired. It is a system thattsires the reality around us and

represent it in our minds. Language is not confined to the language classroom. It pervades

all aspects, subjects and activities of a school and society at large. The key issues need a
systematic study. The primary objectiviethe paper is to make teachers aware of the

dynamics | anguage operationalizes, as it exi ¢
the larger society and nation. To draw connections with theory while planning for

instruction is another significantmaiof this paper.

Specific objectives

To help the students

the nature of language

interplay of language and society

the process of language acquisition

function of Language and how children use them as a tool

Significance and acquisition of eaflferacy in the larger context of school
curriculum.

ways of handling aspects of grammar not in isolation but by creatively integrating it
with text.

o Do To I Do Do

Running Thread of the Course
The overall framework of the paper is marked by the perspective thgbadypedagogy
must be mindful of an understanding of the nature of the discipline, the learner and the
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learning processes in sogialtural and politicatontexts. Each unit is linked sequentially
to highlight this perspective.

Units of Study

Unit 1: Nature of language

Rule governed system and language

Relationship of Language and Society: Identity, power and discrimination
Nature of multilingualismbDifferential status of Indian language classroom
Critiquing state policies on language and education

To To To o

Unit 2: Language Acquisition
A Language Acquisition and Language Learning:goieool and early school years
Children's background and School Expera&nc

Unit 3: Language across the Curriculum

Function of Language: In the classroom, outside the classroom
Language in Education and Curriculum

Learning language and Learning through Language

To T I

Unit 4: The classroom practices and possibilities

A Perspetives on recording and writing

A Prevalent language teaching practices and their critique

A Connections between classroom instruction and theories

A Role of literature in language learning

A Learnerés active role in understanding | i:
A UsingChidm6s | iterature across curricul um.

Unit 5: Assessment
A Assessment as a continuum
A Use of multiple sources for comprehensive assessment
A Ways of assessmembservation, records, maintaining profiles, etc.

Mode of Transaction
A Close and critical readyjs of selective texts under 'Discussion’ Readings in small
groups.
A Participatory transaction by building them around responses of students.
A Giving Students opportunities to go through experiential process for transacting some
topics such as process tng.

Expertise specialization required to teach this course
Master's in language education with an understanding of linguistics.

Essential Readings

1. Anderson, R.C. (1984). Role of the Reader's Schema in Comprehension, Learning
and Memory. In R.C. Andson, J. Osbon & R.J. Tierney (Edsseéarning to Read in
American schools: Based Readers and content tdittsdole, NJ: Lawrance
Erlbaum Associates.

Two i Year Elementary Teacher Education Programme NCTE 23



2. Armbruster, Bonnie B. (1984). The Problem of "Inconsiderate Text" In Duffy, G. G.
(eds.)Comprehension Instruction, Perspectives and Suggestiamgman Chapter
14.

3. Kumar, K. (2007)The Child's Language and the TeacHedia: NBT.

4. Labov, W. (1972). The logic of NeStandard English. Ihanguage in Education.
Prepared by Language and Learning course Team. London: Routledgs.1198

5. Monson, R. J. (1991). Charting a New Course with Whole Lang&ageation
Leadership48(6), 5153.

6. Sinha, S. (2000). Acquiring Literacy in Schodtedesigning Curricula: A
symposium on working a framework for School educaf@ptember, 493.

Readings for Discussion

1. Agnihotri, R.K. (1995). Multilingualism as a classroom resourcK. iHeugh, A.
Sieruhn and P. Pluddemonn (Eddyltilingual education for South Africa.
Johannesburg, South Africa: HeinemamT.. 3

2. Butler, A. and Turnbill, J. (1984jowards ReadingVriting ClassroomNew York:
Primary English Teaching Association @ell University, Chapter 2 and Chapter 3.

3. Martin, Jr. B. (1987). The Making of a Reader: A Personal Narrative. In Bernice E.
Cullinan,Children's Literature in the Reading ProgramniMichigan: International
Reading Association.

4. Pinnell, G.S. (1985Vays to Look at the Functions of Children's Language. In A.
Jaggar, M. Trika and SmiBurke (eds.Observing the language learnétewark,
DE: International Reading Association-B3Z.

5. Rhodes, L. K. and Shanklin N. L. (1998Jindows into LiteracyUK: Heinemann,
The University of Michigan. Chapter 4: Assessing Language Systems and Strategies
in Reading.

6. Rothleen, L. and Meinbach A. M. (199The Literature Connection: Using
Children's Books in Classroomucson, USA: Good Year Books.

Advanced Readngs

1. Freedman S. W. and Dyson A. H. (2003). Writing in Flood J. et. al. Handbook of
Research on Teaching English Language Arts: New Jersey, USA: Lawrence Erlbaum
Associates Inc.

2. Mason, J. M. and Sinha, S. (1992). Emerging Literacy in the Early GbidYears.
Applying a Vygotskian Model of Learning and Development in B. Spodek (Ed.)
Handbook of research on the education of young childdaw York: Macmillan,

137-150.

3. Purves, Alan C. (1988). The Aesthetic Mind of Louise RosenBla#tder 2068-77.

4. Sinha, S. (2009). Rosenblatt's Theory of Reading: Exploring Literature.
Contemporary Education Dialogué(2), 223237.

5. Teals, W. and Sulzby, E. (1986). Introduction: Emergent Literacy as a perspective for
Examining how young Children Become Wrgeand Readers. In W. Teals, E. Sulzby
(eds.)Emergent Literacy: Writing and Readiridew Jersey: Norwood, pp. ¥iXv.
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Mathematics Education for the Primary School Child

Maximum Marks: 100
External: 70
Internal; 30

Student Contact Hours: 100

Area of Study: Pedagogic Studies

Total Number of Courses:Ten: five in each year
Proficiency in English

Pedagogy across the Curricutu

Understanding Language and Early Literacy
Mathematics Education for the Primary School Child
Pedagogy of Environmental Studies

Pedagogy of English Language

Four optional Pedagogy Courses

Design of the Course
A Each unit of study focuses on the speafipect of mathematics education relevant at
that stage
A Several Handsn activities are part of each unit of study

Rationale and Aim

When children come to school, they are already familiar with mathematics and are using

it in their own ways. In school 8y come across a systematic treatment of mathematics

which at times is in conflict with their internalized processes. It is important for teachers

to understand these conflicts and differences for effective learning.

In the Position Paper produced by thatiNnal Focus Group on Teaching of Mathematics

( NCERT, 2006) it was said, fAMathematics educ
preparation that the teacher has, in her own understanding of mathematics, and in her bag

of pedagogi c t ec hredsdodevslap her ihdeestandingok ac her ne
mathematics afresh from the point of view that takes in account the processes in which

| earning takes place in childrendsd mind. Te
students think so that they can design aapatheir teaching approaches to deal with the

alternative conceptions of mathematical knowledge of young learners.

The aim of the course is to sensitize prospective teachers that, not only do they need to

reflect on their own knowledge of mathematicahtemt taught at the primary level but

they also need to connect to children and their experiences. Engagement with this course

should enable prospective teachers to learn and reflect on what research has to say about
children and their mathematics educatand use it to promote learning.

Specific Objectives
A To enable studeriachers to develop deeper insights into the content areas of
mathematics at the primary level
A To make studerteachers aware of factors that impact on the process of acquidition
mathematical knowledge
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A To sensitize studetteachers about the ways in which children respond to
mathematical knowledge

A To help studenteachers develop skills, have deeper insights, acquire appropriate
attitudes, |l earn effective strategies tha

Thread Running through the Course

The units have been conceptualised to help prospectwetear s under st and t hat
learning is dependent on the learning of the content by the teacher as well as the ways

children perceive and respond to mathematical knowledge

Units of Study
Unit 1: Pedagogical Content Knowledge
A Numbers: Number Concefpunting, Place value, Arithmetic operations, Fractions,
Decimals
A Space and Shape: Geometric shapes , construction of geometric shapes through paper
folding, Symmetry, Tessellations
A Measurement: The idea of unit, length, area, volume, weight, timnegyno
temperature
A Data Handling: Sorting, Classification, Tabling, Reading information from simple
graphs

Unit 2: Perspective about Mathematical Knowledge
Aspects of mathematical knowledge: Conceptual and Procedural

Vergnaudods f r ameaobaooncéptswithrespaat tq mathsmatical
knowledge

Effect of sociecultural background of children on mathematical knowledge

o Do o

t 3: Childrendéds Conceptualisation of Mat he
Theories of mathematics learning : Piaget, Dienes, Skemp, AsubalyBvygetsky

Effect of sociecultural background of children on mathematical knowledge

Role of language of communication in a mathematics classroom

To To o .

Unit 4: Aspects of Teaching Mathematics
Beliefs about teachinfparning processes
Planning for teadhg

Hidden curriculum: Social justice, gender differences, individual differences,
Inclusive environment

To T I

Unit 5: Assessment

Purpose of assessment
Planning assessment
Assessment tools
Evaluation of performance

To T To o

Two i Year Elementary TeachedEcation Programme NCTE 26



Mode of Transaction

A Prospective teachers to be engaged in di

order to acquire an understanding how children responthtbematical knowledge
A Prospective Teachers in groups develop concept maps to understand linkages and
relationships between various mathematical concepts and to imbibe the importance of
team work
Reading of texts (suggested as discussion) with dialbtgunderstand theory from
the point of view of issues raised
Collecting historical samples of mathematical knowledge (such as ways to multiply in
different cultures) and reflecting on them
Preparing mathematical models, particularly geometric
Critically examining teachintgarning materials through presentations

To o Io e

Expertise/ Specialization Required
Master's degree in Mathematics and an understanding of mathematics education at the
primary and upper primary level

Essential Readings

1. Haylock, D. (206). Mathematics Explained for Primary teachelew Delhi: Sage
Publication, Chapter 22: Measurement, -248.

2. Lieback, P. (1984How children learn mathematics: a guide for parents and
teachersLondon: Penguin.

3. Skemp, Richard RMathematics in te Primary SchoolLondon: Rouledge. Chapter
3: The formation of Mathematical Concepts, Chapter 4: The Construction of
Mathematical Knowledge, Chapter 5: Understanding Mathematical Symbolism, 49
71, 7289, 90108.

4. Post, Thomas, R. (199d)eaching Mathenatics in Grades 8, ResearciBased
Methods Callifornia: Allyn and Bacon, Chapters 1,Chapter 4, Chapter 5, Chapter 6,
and Chapter?7.

5. Zevenbergen, R., Dolley, S. And Wright Robert J., (20D&ching Mathematics in
Primary SchoolsAustralia: Allen & Unwin; (First South Asian Edition). Chapter 2,
Chapter 3, Chapter 7 and Chapter 9.

Readings for Discussion

1. Carraher, T. N., Schliemann A. D. and Carraher, D. W. (1988). Mathematical
concepts in everyday life. In G. B. Saxe & M. Gearhart (E@hidrend s
mathematics. New Directions for Child Developm&#&n Francisco: Joss®ass,
71-87.

2. IGNOU, AMT1 01 Teaching of Primary School Mathematibew Delhi: IGNOU.

3. IGNOU, LMTT 01, Learning MathematicsNew Delhi: IGNOU.

4. Wood, D. (1998). The Mathetical Mind. InHow Children Think and LeartuK:
Blackwell Publishing, Chapter 8, 2255.
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Advanced Readings
1. Briggs, M and Davis, S. (2007Ereative Teaching: Mathematics in the early years
and primary classroom/JK: Routledge.

2. Ball, D.L., Thames, M.H. and Phelps G. (2008). Content Knowledge for Teaching:

What Makes It SpecialPournal of Teacher EducatioB9(5), 3®-407.

3. Douglas, H. Clements, Julie, S. (2009). Learning and Teaching Early Math: The
Learning Trajectories Approach. UK: Routledge

4. Nunes, T. and P. Bryant, (Eds.) (1998)ildren doing mathematicklK:Blackwell
publishers limited.

5. Orton A. (2004)Learning Mathematics, issues, theory and classroom practice.
London: Continuum, pp.-26, 156174, 175193.

6. Richard R.S. (2002)nderstanding mathematical symbolism in Mathematics In
Primary SchoolsUK: Routledge.
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Proficiency in English

Maximum Marks: 50
External: 35
Internal: 15

Student Contact Hours: 4050

Area of Study: Pedagogic Studies

Total Number of Courses in this Area:Ten: five in each year
Proficiency in English

Pedagogy across the Curriculum

Understanding Language and Early Literacy

Mathematics Education for the Primary School Child

Pedagogy of Enviranental Studies

Pedagogy of English Language

Four optional Pedagogy Courses

Design of the Course
A Each unit of the course will be linked to studegschers reflecting on their own
proficiency in Englisii what strategies helped them improve their owrigiency.
A Specific readings, resources and tasks to help stielactiers improve their own
proficiency.

Rationale and Aim

The purpose of this course is to enable the studachers to improve their proficiency

in English. A teacher's confidence iretblassroom is often undermined by a poor
command of the English language. Research has shown that improving teacher efficacy,
or her own belief in her effectiveness, has a tremendous impact on the classroom. A
teacher who perceives herself as proficiarEnglish is more likely to use

communicative strategies for teaching English. She is less likely to resort to using simple
translation or guiddooks for teaching English.

This course focuses on the receptive (listening and reading) and productiven @eaki
writing) skills of English and combines within each of these, both an approach on
proficiency in usage and proficiency in classroom teaching.

Specific Objectives

A To strengthenthe studente acher 6s own English | anguage
A To brush ugheir knowledge of grammatical, lexical and discourse systems in
English.

A To enable students to link this with pedagogy.
A To resequence units of study for those who may have no knowledge of English.

Running Thread of the Course

This course will attemipto use a variety of resources, tasks and activities to enable the
studeniteacher to develop/increase her proficiency in English. The focus will not be on
learning and memorising aspects of grammar and pure linguistics. Instead, the aim will
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be to enjoy learning English and to constantly reflect on this learning to link it with
pedagogical strategies.

Units of Study

Unit 1:

To T o o I

Unit 2;

Nature of Language

What is a language: first, second and foreign language?
Language as a means of communication and thinking
Communicative language teaching

Constructing knowledge in the classroom
Understanding the importance of a langu&gk classroom.

Listening and Speaking

Developing/Improving Listening and Speaking Skills

A

A
A
A

Listening with comprehension to follow simple instructions, public announcements,

telephonic conversations, classroom discussions, radio, T.V news, sports commentary

etc

Soundsystem of languagie phonology & prosody

Stressg word stress and sentence stress in connected speech
Using dictionary for correct pronunciation and stress

Teaching Listening and Speaking Skills

A
A

Unit 3:

Phonemic drills (with the use of minimal pairs egt, beat etc.)

Organizing listening and speaking activities: rhymes, chants, songs, use of stories,
poems, role play and dramatization

Reading

Acquisition of Reading Skills

To T To o T I

A

Reading with comprehension different types of texts
Reading for globlaand local comprehension
Inferences, analysis and extrapolation

Reading strategies including weattack strategies
Discourse analysis

Using reading as a tool for reference skills i.e. use of dictionary, encyclopaedia and
internet

Using ideas ofritical literacy to analyse chapters from textbooks

Teaching Reading Skills

To T o o

To o o

Creating environment for readifigreading clubs, class libraries
Reading aloud and silent reading
Scaffolding: concept and activities

Reading different texts types lilstories, poems, riddles, jokes, and instructions for
games

Unit 4: Writing

Improving Writing Skills

Writing a paragraph: identifying a topic sentence, arranging sentences in a logical
order and joining them with linking words and phrases
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A Different forms of writingi letters (application, complaint, permission, invitation),
messages, notices and posters

A Jsenre writing

A Doing the above to experience the process of writing: brainstorming, drafting, editing,
conferencing, modifying, revising, publishing

Teaching Writing Skills

A Writing as process

A Mechanics of writing(strokes and curves, capital and small, cursive ancguipt,
punctuation)

A Controlled/guided writing(verbal and visual inputs)

A Free and creative writing

Unit 5: Grammar
A Parts of speech; Phrases; Verbs
A Kinds of sentences; Subjeatrb agreement; Tenses; Clauses and Connectors
A Nonfinites; Voices;Narration

Mode of Transaction
A Participating in tasks and activities to improve proficiency in the receptive and
productive skills of English.
A Text analysis of school textbooks to improve skills in critical literacy.
A Refl ecting on tomakeisnnestians with pealagogy. n g

Expertise/Specialization required to teach this course:

Masterdés degree in english |Iiterature with

Essential Readings

1. Lightbown, P. M & Spada, N. (1999 ow Languages are Learn&dxford: Oxford
University Press

2. Maley, A. & Duff, A. (1991)Drama techniques in language learning: A resource
book of communication activities for language teachers (2nd @ambridge:
Cambridge University Press.

3. Morgan, J. & Rinvolucri, M. (1983Dnceupon a time: Using stories in the language
classroomCambridge:. Cambridge University Press.

4. Wright, A. (1989)Pictures for Language LearninGambridge: Cambridge
University Press.

Advanced Readings

1. Parrot M. (1993)Tasks for language teacheambridge: Cambridge University
Press

2. Richards, J. & Lockhart, C. (1994&eflective Teaching in Second Language
ClassroomsCambridge: Cambridge University Press

3. Slatterly, M. & Willis, J. (2001)English for primary teachers: A handbook of
activities & classroom languag@®xford: Oxford University Press
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Cognition, Learning and the SocieCultural Context

Maximum Marks: 100

Theory: 70

(External: 50 Internal: 20)
Practicum: 30

Student Contact Hours: 100

Area of Study: Child Studies

Total Number of Courses in this Area:Two: one in each year
Childhood and the Development of Children

Cognition, Learning and the Soef@ultural Context

Design of the Course
A Several fieldbased units throughout the course.
A Practicum to go in tandem with the theory course so thattieted data forms the
basis of reflection on the theory. Readings for each task in the practicum are also
suwggested to facilitate theotyraxis linkages.
A Specific readings suggested for use in discussion groups enabling reflective reading
of each text.

Rationale and Aim

The course is aimed towards helping studeathers understand various theories about
how children learn and how learning and cognition are understood by various theorists.
This would lead studetteachers to construct an understanding of learning for their own
selves which they would be able to use in the classroom. This, it is hoped wipLidehe
teacher become more of a supporter and facilitator rather than an instructor.

Another pertinent aim is to enable the students develop an understanding of the research
methods employed to understand children in their multiple contexts. It is enVitage

the students would use some of these methods not only to hone their skills in the same
but also in learning about reflection and analysis on the data gathered through these
means. This implies strengthening linkages between theory and practigghthesious
field-based assignments.

Specific Objectives

A To understand the process of thinking and learning in children through different
theories/ perspectives and reflect on their relevance in the tedehimming process.

A To understand how differeperspectives/theories contribute to an overall
understanding of development and the child as a sudiaral universal.

A To bring the implications of theory into the centre of the study of children; to provide
for opportunities such that the studeratdiger is able to visualize the linkages with
theory in the real life interactions with children.

A To enable the student teacher to visualize the linkages with theory in the real life
interactions with children.
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Running Thread of the Course

The studenteacher develops a critical understanding of different approaches to
chil drends devel op me nhistoacdgersgectiverpnnciplegofwi t hi n a
behaviourism, cognitive development, information processing, constructivist; socio
constructivist and crossultural positions. The essence of chilehtered pedagogy is to

be in tandem with the physical, soaoltural, emotbnal and cognitive worlds of children
within the Indian context.

An attempt has been made to include the implications for each aspect of development
with the unit itself. For instance, there has been a conscious effort to include activities
like play, art,story telling etc. as implications along with the units on physical motor
development, cognition and language development respectively.

Units of Study
Unit 1: Learning and Cognition

A Learning: Concept of |l earningeasgrocesses
Behaviourism and its critique.
A Constructivi sm: I ntroduction to the conce,

structures and processes of cognitive development, cognitive conflict characteristics
of thought in different stages, implications teachinglearning.

A Vygot s k y fitsoductiore therggneral genetic law, concept of ZPD, tools and
symbols in development, implications for teaching.

A Information processing approaches: basic architecture of the mind (working memory,
long term menary, attention, encoding and retrieval), knowledge organisation and
learning as change in declarative memory; schema change or conceptual change; how
these develop in a continuous fashion.

A Individual and socieultural differences in cognition: Understng learning
difficulties, terms of exclusion and inclusion and impact.

Unit 2: Play
A Meaning of Play, characteristics, kinds and types of Play
A Play and its functions: linkages with the physical, social, emotional, cognitive,
language and motor develment of children; crossultural and soci@conomic
di fferences in childrenbés pl ay.

A Games and group dynamics, rules of games and how children learn to negotiate
differences and resolve conflict.

Unit 3: Language and Communication

A How do children commmicate?

A Perspectives in language development (with references to how children acquire
language at early age): Skinner; social learning theory of Bandura and Walters;
Nativist- Chomskian perspective.

Comparison of these theoretical approaches to aatigecritique of behaviourism
The uses of language: Turn taking, interactions, conversations, listening.

Socic cultural variations in language: accents, differences in communication,
linguistic variation, implications for a multicultural classroom.

To o o
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A Bilingual or Trilingual children: implications for teacheraultilingual classrooms;
story telling as a pedagogic tool.

Unit 4: Self and Moral development
A A sense of self: selfiescription, selfecognition, selconcept; selesteem; social
comparison; internalization and selfntrol.
A Mor al devel opment : perspective of Kohl ber
varigions in moral reasoning

Mode of Transaction
A Classroom discussions for developing conceptual understanding.
A Close reading of text material/papers
A Individual and group presentations of issues and concerns raised in assignments
A Theoretical and préical activities/exercises/investigations; and
analysis
interpretation of collated observations, systematic data.

Expertise/ Specialization required to teach this course
Masters in Psychology/Child Development

Essential Readings

1. Crain, W. (1992)Theoriesof Development:Concepts and ApplicatiofBd
Edition). New Jersey:Prentice Hall. Chapter 7: Kohlberg's Stages of Moral
Development, Chapter 8: Learning Theory: Pavlov, Watson, and Skinner, Chapter 9:
Bandura's Social Learning Theory, Chapter X#uB's Psychoanalytic Theory,
Chapter 12: Erikson and the Eight Stages of Life.

2. Elkind, D. (1976)Child Development and Educatioc@xford University Press.

3. Harris, M. and Butterworth, G. (200B.evel opment al Psychol ogy: a
handbookNew York: Taylor & Francis. Chapter 7: The beginnings of Language
Development, Chapter 10: Social Development indeteol Years, Chapter 14:
Social Development in the School Years.

4. Lefrancois, G. (1991psychology for TeachingVadsworth Publishing Co. Cpter
1: Psychology for teaching, Chapter 5: Thinking and remembering, Chapter 8:
Intelligence and creativity.

5. Mukunda, Kamala, V. (2009)Vhat Did You Ask in School Today? A Handbook on
Child Learning.Noida: Harper Collins. Chapter 2: Learning;22 Chapter 6: Moral
Development, 11-146; Chapter 10: Emotions, Learning and Emotional Health, 222
253.

6. Snowman, B. R. and Snowman, J. (1988)chology Applied to Teachirs
edition. Boston: USA: Houghton Mifflin. Chapter 2: Stage theories of Denatop,
Chapter 7: Behavioural and Social learning theories, Chapter 8: Information
Processing Theories, Chapter 9: Constructivist Learning Theory.

Readings for Discussion

1. Bodrova, E. and Leong, D. (1998&pols of the MindNew Jersey: Merrill. Chaptdr.
Introduction to the Vygotskian Approach. Chapter 2: Acquiring Mental Tools and
Higher Mental Functions, Chapter 3: The Vygotskian Framework and Other Theories
of Development and Learning, Chapter 4: The Zone of Proximal Development.
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2. Donaldson, M. (1986 hildren's MindsUK: Harper Collins Publishers Ltd. Chapter
1: The School Experience, Chapter 2: The Ability to Decentre.

3. Gilligan, C. (1977). In ®ifferent Voice: Women's Conception of Self and Morality.
Harvard Educational Review,7 (4), 481517.

4. Holt, J. (1967)How Children LearnLondon: Penguin.

5. Piaget J. (1997). Development and Learning. In Gauvian, M. and M. Cole. (eds.)
Readings on # Development of Childrehew York: W. H. Freeman.

6. Siegler, R. and Alibali, M.W. (2005E h i | d r e n 6(4neditibn). NekviJarsgy,
USA: Prentice Hall. Chapter 1: An introduction to children's thinking, Chapter 3:
Informationprocessing theoried development, Chapter 5: Sociocultural theories of
development, Chapter 9: The development of social cognition.

7. Vygotsky, L. S. (1997). Interaction between Learning and Development in Gauvian,
M. and M. Cole. (edsRReadings on the Development of Ctdld New York: W. H.
Freeman.

Advanced Readings

1. Gardner, H. (1985Frames of Mind: The Theory of Multiple Intelligenckesndon:
Paladin Books.

2. Piaget, J. (1926lPsychology of Intelligenc&lew York: Basic Books.

3. Pollard, A. and Filer, A. (1996T he Soci al Wor |l d bohdorChi | dr enods
Cassell.

4. Vygotsky, L. S. (1978Mind in Society: The Development of Higher Psychological
ProcessesCambridge, Massachusetts: Harvard University Press. Chapter 1: Tool and
Symbol in Child Developmen€hapter 6: Interaction between Learning and
Development, Chapter 7: The Role of Play in Development

5. Wood, D. (1988)How Children Think and Leart©Oxford: Blackwell.

Practicum: Peep into the Childdéd worl d: What &
Total Number of hours: 25 (ithe field + maintaining records and classroom discussion)

Task 1: The studenteachers ask four children in the age groupykars to draw on

different themes they choose. The children are then encouraged to talk about their

drawing. The students try andderstand what the drawing communicates by talking to

the child and looking for aspects of symbolic thought as expressed in the drawing. Also,

the studenteacher arrives at the patterns that emerge across the various drawings that

children have made. &fentteachers could also organize other such simple activities for
children. They conduct these activities with
responses.

Contact Hours: 2; Hours on the field/ selstudy: 4

Task 2: The studenteacher does obsvation of children at play and maintain recor@s
hours across 4 observations; observations can be carried out in playgrounds in the
neighbourhood or schools. The students could identify different games that children play;
Individual and group behavioin play; friendships and social relationships. The analysis
could include the following aspects: motor skills, language used during play, group
structure and interactions, arriving at rules and following them, gender behaviour,
patterns of negotiation diresolving conflict, folk songs and games, popular culture. This
assignment is to be followed by p@stsignment discussions during contact hours to
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arrive at linkages between play and social, emotional, cognitive, language and motor
development of children.
Contact Hours: 6; Hours on the field/ selfstudy: 8

Task 3: Studentteachers identify a movie or a carton that is popularanschool age

children. They construct an interview schedule ( to interview children) and observation

checklist to look at the finer nuances of the movie or cartoon ( what attracts children to

the same) and critically analyze the varying aspects. Othodsof looking at TV

vi ewing habits, childés ability to distingui s
by the studenteachers.

Contact Hours: 2; Hours on the field/ selfstudy: 5

Or
Task 4: Studeniteachers identify a video game that is popataong school age
children. They construct an interview schedul
aggression in a video game that is popular among children and also critically look at
aspects of the game itself. o

Contact Hours: 2; Hours on the fieb/ selfstudy: 5

Essential Readings

1. Bettelheim, B. (1987). The Importance of Plage Atlantic MonthlyMarch.

2. Bodrova, E. and Deborath J. Leong (1996pls of the MindNew Jersey: Merrill
Chapter 3: The Vygotskian Framework and other Theori€hifl Development,
Chapter 10: Play as a leading activity.

3. Cox M. (2005)The Pictorial World of the ChildNew York: Cambridge University
Press.

4. Erikson, Eric, H. (1972Rlay and Developmeniew York: W.W. Norton.

5. Garvey, C. (1990Rlay. Cambidge: Harvard University Press.

6. Sahi, J. and Sahi, R. (200Bgarning Through ArtEklavya. Chapter 1: Introduction.

7. Vygotsky, Lev. S. (1978Mind in SocietyCambridge: Harvard University Press.
Chapter 7: Role of Play.
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Teacher Identity and School Culture

Maximum Marks: 50
External: 35
Internal: 15

Student Contact Hours: 50

Area of Study: Educational Studies

Total Number of Courses in this Area:Four Courses: two in each year
Education, Society, Curriculum and Learners

Towards Understanding the Self

Teacher Identity and School Culture

School Culture, Leadership and Change

Design of he Course

This course is designed in the format of workshops. These could be scheduled as either 7
day or 14 half day workshops spread over the academic session from July to March in
year |I. Some of the workshops may have small project/fieldwork compomkiats can

be undertaken during the school internship programme, to be followed by presentations.
To conduct the workshops, outsourcing is proposed. For this purpose, resource persons
may be invited from organizations working in the area of personal geweldt. One

regular faculty member from the field of psychology will need to be associated with the
external resource person to take up the overall responsibility of the course.

In order to meet the objectives, a number of innovative approaches/techiigtessiss

in workshop mode need to be used. This includes interactive sessions, discussion of
issues in pairs and groups, presentations, buzz sessions, role plays and case studies and
various other activities suitable for the particular workshop.

Rationale and Aim

The workshops on professional expertise are aimed at initiating a process of original
thinking in students about their vision of education. The workshops also create a
psychological space to individually engage with the educational vision afgead

educational thinkers and innovations in education and move towards a conscious creation
of an evolving personal perspective on education. The workshops also provide the space
to experiment with ways to translate the vision of education into a workatsleulum

rooted in the contemporary Indian reality, and develop the professional capacities and
attitudes that will facilitate this process.

Specific Objectives
A To enable students to develop a vision for education

A To understand the contemporary @oxtof education and explore the alternatives in
education

A To help students to transform the quality of classroom interactions through
application of professional attitudes and capacities

A To develop preliminary research skills in education
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Units of Study
Unit 1: Developing a Vision of Education

Objectives

A To develop personal vision as a teacher

A To develop an understanding of the charastics of an educator

A Understanding the teacherods role in the
Workshop Themes

A Exploring the personal vision of education and teaching and learning process

A Learning from the vision of leading educational thinkers

A Understandinghe psychological attitudes and skills of a good facilitator/ educator

A

A

Learning from oneds own experiences of
teachers who were role models
Understanding the teacher dcsintheol e, ri ght
contemporary context.

Unit 2: Understanding the Contemporary Context of Education

Objectives

A To facilitate an understanding of the factors that influence education in the
contemporary context.

A To develop an understanding of the hidden cuhim, including personal beliefs and
assumptions and challenge the attitudes and structures which contribute towards
maintaining inherent contradictions and weaknesses of the system.

Workshop Themes

A Helping students to examine contextual factors ttfaténce education: cultural
historical and political factors, the role of community and family

A Hidden agenda in the education curriculum: reflections on gesteiezotyping, socio
economic inequities, prejudice against communities on the basis qflaagigage,
religion, differentlyabled persons and role of the teacher etc.

A Undertaking short case studies/fieldwork to understand the above during school
internship

Unit 3: Exploring Alternatives in Education
Objective

A To acquaint students with innative experiments in the field of education and engage

imaginatively with curriculum development and pedagogic approaches.
Workshop Themes

A Introduce students to the innovations in the field of education and encourage them to
reflect on various possibiies.

A A visit to a centre of innovative learning: A case study

A Interrogating educational practice, envisioning curriculum, and approaches of
transaction.

Unit 4: Creating a Positive Classroom Culture
Objective

A To understand and observe the dynarofasducation within the classroom and
develop the attitude and skills that can foster a positive psychological climate.

A To engage with issues of creating a positive classroom and school culture
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Workshop Themes
A Classroom dynamics and issues of fear and trust; competition aopkcation;
freedom and discipline; individual differences and grouping
A Examining Issues of power edimms between teachers and students.
A Interrogating issues of superstition, conventional religion, rationality, morality and
the science of spirituality
A Peace and conflict resolution

Unit 5: Developing Research Skills
Objectives

A To enable students tmdertake action research and get engaged in systematic study.
Workshop Themes

A Understanding action research: Identifying a problem, reviewing relevant related

material, formulating hypotheses and collecting data during school internship.
A Undertakinga small action research during school internship and sharing it
A Writing a short action research report

Essential Readings

1. Batra, P. (2005).Voice and Agency of Teachers: The missing link in the National
Curriculum Framework 200&,conomic and PolitidaWeekly Vol. 11, 43474356.

2. Danger school(1996). Mapusa, Goa, India: Other India Press.

3. Dewey, J. (1897My Pedagogic Creedchool Journal, Vol. 54.

4. Gupta, L. (2008). Making of a Teach8eminarNo. 592, 2227.

5. Krishnamurti, J. (1974n EducationQjai, California, USA: Krishnamurti
Foundation Trust.

6. Sri Aurobindo and The Mother, (1956)n EducationPondicherry, India: Sri
Aurobindo Ashram.

7.The Good Teacher and the Good PufdiB88). Auroville, India: Sri Aurobindo
Internatioral Institute of Educational Research.

Readings for Discussion

1. Ashton, S. Warner (1986)eacherBaker City: Touchstone Books.

2. Kuranyangi, T. (1993 otochanNew Delhi, India: National Book Trust.

3. Anjum, S. (2006)Life at Mirambika: a Free PrgressSchool, New Delhi: NCERT.

4. Huppes, N. (2001Psychic Education: A WorkbooRpndicherry, India: Sri
Aurobindo Ashram.

5. Kohn, A. (1986)No Contest: The Case against CompetitBoston: Houghton
Mifflin.

Advanced Readings

1. Batra, P. (2009).8acher Empowerment: the Educational Entitler&mtial
Transformation Travers€ontemporary Education Dialogué(2), 121156.

2. Friere, P. (1992Redagogy of Hopé.ondon, UK: Continuum pub. Co.

3. Gilligan, C. (1982)In a Different VoiceCambridgelJUSA: Harvard University Press.

4. Holt, J. (1995)How Children Fail. AddisonWesley Pub. Co.

5. lllich, 1. (1970).Deschooling Society,ondon, UK: Marion Boyars.

6. Krishnamurti, J. (2000Life Ahead, To parents, teachers and studenjaj,
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California, USA: Krishnamurti Foundation Trust.

7. Kumar, K. (2005)Political Agenda of Education: A Study of Colonialist and
Nationalistideas.New Delhi: Sage Pub.

8. Kumar, K. (2008)A Pedagogueb6s RomanceNewmPelfi:l ecti ons o
Oxford University Press.

9. Partho,Integral EducationPondicherry: Sri Aurobindo Society.

10. Pollard, A. et al, (2006Reflective Teaching3nied.) London: Viva Continuum
edition.

11. Rogers, C. (1983freedom to Learn In the 809SA: Charles R. Merrill Pub. Co.

12. The Mother, (19990n EducationPondicherry, India: Sri Aurobindo Ashram.

13. Wood, D. (2000). Narrating Professional Develophe: Teacher 6s st ori es
improving practiceAnthropology and Education Quarterly1(4), 426448.

Audio-visual Resources

1. A New Education for a New Ind{a&CD ROM) (By Gnostic Centre/NCTE)

2.Had-Anhad: Journeys with Ram and Kaby Shabnanvirmani
http://www.kabirproject.org/

3. Teac he Arbobseryational filmeoy teaching methodologies of a primary
school teacher in a singteacher school in MP, India. Directdeepak Verma,
Azim Premiji Foundation. For copies contatiadhumita@dmpremijifoundation.org.

4. Where Knowledge is FreA:documentary film about children branded by Caste and
excluded from education. Director Binitesh Baruri. Available at Indian Institute of
Dalit
Studies, @&, Green Park Ext., New Deiti6, Ph. 9111-41643981.
http://www.dalitstudies.org.in.

Web Links
. http://www.bodh.orgBodh ShikshaSamiti)
. http://www.digantar.org (Digantar)
. http://Iwww.eklavya.in (Eklavya, Hoshangabad)
http:// www.eledu.net (Delhi University)
http:// www.sriaurobindoashraocom (Sri Aurobindo International Centre for
Education)
http:// www. gnosticcentre.com (Lbéavenir Sct
. http://www.learningneindia.org (Ankur, New Delhi)
. http://www.mirambika.org (Mirambika Free Progress school)
. http://www.arvindguptatoys.cofbooks and films)

A wN P

© 00N

Journals

1. Shiksha Vimarsh (Hindi) (Publish by Digantar) http://www.digantar.org/vimarsh/

2. Sandarbh (Hindi) (Publish by Eklavya)
http://www.eklavya.in/go/index.php?option=com_content&task=category&sectionid
=13&id=51&Itemid=72

3. Conemporary Education Dialogue

4. Teacher Plus (English) http://www.teacherplus.org
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School Culture, Leadership and
Change
Maximum Marks: 50
External: 35
Internal: 15

Student Contact Hours: 45

Area of Study: Educational Studies

Total Number of Courses in this Area:Four Courses: two in each year
Education, Society, Curriculum and Learners

Towards Understanding the Self

Teacher Identity and School Culture

School Culture, Leadership and Change

Design of the Course
A At least one unit of study to be fielmhsed
A Specific readings suggested for use in discussion groups enabling a close reading of
each text

Rationale andAim

The purpose of education is to enable happy, meaningful learning environments for all
chil dren. Bet ween the ¢6idea of educationd anc
programme is a long journey that witnesses a range of dynamics amongst several
important players. These include teachers, parents, school heads, district and block level
education functionaries, academics, educators, the community, government planners and
policy makers, and children.

How are schools organized? What roles do governmaeantifunaries perform to help

schools provide quality education? What kind of leadership enables effective school
education? How are educational standards defined? What are the processes of change
facilitation in education? This course brings together pietdse puzzle that constitute
effective school education. Through workshops, discussions, readingshdtedd

project work and project presentations, students will develop an understanding of the
range of factors that enable school organization and geament.

Specific Objectives
The overall objective of this course is to enable students to develop a holistic
understanding of the range of issues and dynamics that constitute school education. The
specific objectives are:
A To familiarize students with ehstructures and processes of the Indian education
system
A To help students develop a critical understanding of the notion of school organization
and management in the context of the structures and processes of the education system
A To enable studesidevelop a comprehensive understanding of cosfesdific notions
of school effectiveness
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A To enable students to develop an understandf school leadership and change
management

A To help students make overt connections betweenti@bed project work,
educational leadership and change facilitation

Running Thread of the Course

This course enables student teachers to developdanstanding of the system of
education, how it operates, the role and functions of each of the different levels of the
school system; its relationship with school curriculum and its impact on pedagogic
processes in the classroom. This is likely to prouideght into the constraints of a

system and the specific role and space that teachers and school leadership can claim to
initiate change.

Units of Study

Unit 1: Structures and Processes of the Indian Education System

types of schools within differenteinistration bodies

roles and responsibilities of education functionaries

relationships between support organizations and the school
understanding and interpreting educational policies that impact schools
what is school culture, organization, leaship and management?

To o To To o

Unit 2: School Effectiveness and School Standards

What is school effectiveness and how it is measured?

Understanding and developing standards in education

Classroom management and the teacher

lesson plans, preparation foamisaction and inclusive education
communication in the classroom and multiple learning levels in the classroom

To T o T I

Unit 3: School Leadership and Management
administrative leadership

team leadership

pedagogical leadership

leadership for change

charge management

To To T o To

Unit 4: Change facilitation in Education

Sarva Shiksha Abhiyan (SSA) experiences
Equity in education

Incentives and schemes for girl children

Issues in educational and school reform
Preparing for and facilitating change in eduaatio

To To Do Io o

Project work: the practicum component of this course is meant to help students make
specific connections between field observations, class discussions, analytical
presentations and participation in change visualization.
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Suggested topics

. managing the classroom

. the role of the school head

. interactions with support organizations
. school improvement plan

. change facitation processes

abhwdN Pk

Mode of Transaction
A Close reading of specific texts
A Observation and documentation of school organizational processes
A Field visits: centres of innovation, different school types

Expertise/ Specialization required to teach this coues
Masterod6s in Education with an wunderstanding c

Essential Readings

1. Batra, S. (2003). From School Inspection to School Support. In Sood, N. (ed)
Management of School Education in Indieew Delhi: NIEPA.

2. Early, Pand Weindling, D. (2004). A changing discourse: from management to
leadership. In Early, P. and Weindling, D. (edsderstanding School Leadership,
UK: Paul Chapman Publications,

3. Fullan, M. (1993). Why Teachers Must Become Change Agerisiuoational
Leadership50 (6).

4. Govinda, R (2001¢apacity Building for Educational Governance at Local Levels.
Paper presented at the International Consultation on Educational Governance at Local
Levels, Held at UNESCO, Paris-2B February 2001.

5. Majumdar, S 1 990) . I nfrastructure and Educational
Mukhopadhyay and Parkdndian Education: development since independeNesv
Delhi: Vikas Publications.

Readings for Discussion

1. NCERT, Educational Statistics of India, New Delhi (issues ofastedecade)
2. Senge, P. (2000). The Industrial Age System of Educati@cHaools that Learn,
London: NB, 2758.
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Pedagogy of Environmental Studies

Maximum Marks: 100
External: 70
Internal; 30

Student Contad Hours: 80-100

Area of Study: Pedagogic Studies

Total Number of Courses:Ten: five in each year
Proficiency in English

Pedagogy across the Curriculum
Understanding Languagend Early Literacy
Mathematics Education for the Primary School Child
Pedagogy of Environmental Studies

Pedagogy of English Language

Four optional Pedagogy Courses

Design of the Course
A Each unit of study to have a fielhsed assignment.

A Specific readings are to be used for discussion in groups enabling a close reading of

texts.

Rationale and Aim

The main aim of this course is to prepare teachers who understand the philosophical and
epistemological basis of EVS as a gmmnite area of study that draws upon sciences,

social sciences and environmental education. They should be able to ground their
classroom transaction in the theoretical
they acquire during the course.

The content related to concepts in science and social science is embedded within the
paper. As students understand chil drenbs
educator to help them revisit and challenge their own conceptual understanding, identify
misconceptions and advance towards a better understanding.

Specific objectives
A To help studenteachers understand the scope of EVS and internalise different
perspectives of curriculum organization.
A Tofacilitate studest e ac her s t o ideasmbceence dnd Sodal seiende s
A To prepare studetteachers to plan for and carry out classroom transaction in the
light of various theoretical viewpoints of learning.
A Topreparestudeitte achers to assess chil dysends

Running Thread of the course

This course along with the courses in Child studies and Contemporary Studies will help
the future teachers gain a deeper understanding of the ways in which children make sense
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of their physical and social environment and this insight will enrich their classroom
teaching and learning.

Units of Study

Unit 1:Concept of Environment Studies

A Scope of EVS as a curricular areadre primary level

A Curriculum Organization:
(a) EVS as an integrated area of study that draws upon understanding from Science,

Social Science and Environmental Education

(b) EVS as EVS (Science) and EVS (Social Science)
Students study different syllatm see how curricular vision takes the shape of
syllabus

A Engaging with debates around issues like water, forest, fuel and their distribution.
(discussions can take place around readings, films and documentaries)

Unit 2: Understanding Childrenés |l deas
A Perspectives in EVS LearniiigPiaget, Vygotsky, Bruner, and Ausubel.
A Chi | dr einRiesondemtiens, dlternative Conceptions.
A Characteristics of Childrendés | deas, Rese.
Al mplications of wunde rlassreomttansagionc hi | dr ends |
A Analysing school textbooks for age appropriateness, relevance, based on the above.

Unit 3: Classroom Transaction and Assessment

Ways of conducting inquiry: activities, discussion, and small group work, field visits,

project, swveys, experimentation etc.

A Process Skills in EVS
Studentteachers organize simple activities for children like experiments to see
what floats and what sinks in water, visit to nearby clinic, pond, stable, market,
grouping flowers, seeds, leaves, analgp§isewspapers reports by children. This
will give them a chance to understand how children engage with ideas, make
linkages, classify, analyse, kind of questions they ask, express themselves.

A Different ways of assessment and reporting assessmenttfwrfigarning
Studeniteachers use multiple ways of assessment using children's photographs,
drawings, narratives, children's discussion etc while teaching in school.

They prepare studentsd portfolios and rep:¢
indicators sah as expression, concern for justice, equality etc.

™

Unit 4: Planning for Teaching

A Considerations in concept maps and thematic web charts.

A Evolving a Unit Plan framework. These can be discussed with peer groups.

A Resource pool of materials: communigsources, developing, maintaining and
utilizing other resourcesnewspaper reports, films, pictures, photographs,
collectionsseeds, flowers etc, iconic maps and local area maps

A Reflecting on classroom practices: maintaining reflective journals ifitiernship
experience in schools.
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Expertise/ Specialization required to teach this course
Master's degree in science/sodeilence with an understanding of environmental
education.

Essential Readings

Unit 1

1. NCERT, (2005)National Curriculum FrameworkNew Delhi: NCERT.

2. NCERT, (2005)Syllabus for Elementary Classaflume |. New Delhi: NCERT.
3. Raina, V. and Singl. P. (2001). What is Sciend@ispatch,OctoberDecember.

4 Sarabhai, V. K, Pandya, M. anidtheNamagi r i , F

Journey of Environmental Educatioh S o u r cQGentrb for&Ekviionment
Education, Ahmedabad.

5. Seminar Proceedis, Seminar on EVS organized by Vidya Bhawan, Udaipur,-1995

96.
Unit 2

1. Guesene, E. and Tberghiem, A. (198h i | dr en 6 s | MilteraKeynds:n

Open University Press.

Unit 3

1. Harlen, W. Elstgeest, J. (199BINESCO Source Book for Sciencetia Primary
SchoolNew Delhi: NBT.

2. NCERT, (2008)Source Book on Assessment for Clas$eg,|[Environmental
Studies, New Delhi: NCERT.

Unit 4

1. Chiappetta, E. L., Koballa, T. R. and Collette, A. T. (1988)ence Instruction in
Middle and Secondar$choolsNew Jersey: Merrill.

2. Pollard, A. (2002)Reflective Teaching,ondon: Continuum.

Readings for Discussion

Unit 1

1. Agnihotri, R., Khanna, K. and Shukla, A. L. (1998)ashika,Ek | avy ad s
Experiment in Primary Education.

2. Centre ér Science and Environmel@,i t i z e n New Dekipespediakly the
2nd Report.

3. Mishra, A. (2004)Aaj bhi Kharein hai TalaabGandhi Peace Foundatior, 5
Edition.

Science,

nnovati)

4. Sainath, P. (1996verybody Loves a Good Drougltt or i es fr esh I ndi aés Poor

Districts, Penguin Books.

5. Shiva, V. (2000)Stolen Harvest: The Hijacking of Global Food Sup@ambridge,
UK: South End Press.

Unit 2

1. Driver, R. (1981). Pupi Ewdpeaddourmalroihat i ve Fr &

Science Educatio8(1), 93101.

2. Driver, R., Squires, A., Rushworth, P. and Wé&ambinson, V. (2006Making Sense
of Secondary Science: Roadom Rauttedige Faimero

Chil dre

3. George, Alex M. (2007Chi | dr ends P e rAcchtigue bfCimicsdext Sar k ar

books,Bhopal: Eklavya.
4. NCERT, (2008)Source Book on Assessment for ClassésChapter 2:
Environmental Studies, New Delhi: NCERT.
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5. Piaget, J. (1930). h e  C handemtidnof PRysical Causalitiyondon: Kegan Paul,
Trench, Trubner & Co. Ltd.

Advanced Readings

Unit 2

1. Ausubel, David P. (1969). Some Psychological and Educational Limitations of
Learning by Discovery in Anderson, Hans O. (ERgadings in Sciencedbcation
for the Secondary Schodllacmillan, 97113.

2. Bruner, Jerome S. (1960)e Process of EducatioNew Delhi: Atma Ram & Sons.

3. Gil bert, J . K. Osborne, R. J . and Fensham,
Consequences for Teachir@rierte EducationJohn Wiley & Sons, Inc. 66(4), 623
33.

4. Rieber, Robert W. And Carton, Aaron S. (1987g collected works of L.S. Vygotsky
Volume I,Ch. 6Development of scientific concepts in childhood, -2é2.

Unit 3

1. Devereux, J. (2000fPrimary Seence,London: Paul Champman Publishing

2. Harlen, W. (2006)Teaching, Learning and Assessing Sciente 8, London: Sage

3. Howe, A. C. and Jones, L. (199Bngaging children in ScienclBlew Jersey:
Prentice Hall.

Unit 4

1 Fensham Peter J., Gunstoneaf®d White Richard T., (eds.) (1994he content of
science; A Constructivist approach to its Teaching and leardiogdon; The Falmer
Press, Taylor and Francis Inc.

2 Gilbert, J. (2004)The Routledge Falmer Reader in Science Educatiomdon:
Routledg

3 Mintzes, Joel J., Wandersee, James H. and Novak, Joseph D. TE8)ing
science for Understanding: A Human Constructivist Viéalifornia: Academic
press.

4 Parkinson. J. (2004Reflective Teaching of Science 14. London: Continuum.

School Texbooks

EVS textbooks for primary grades from
A Digantar, Jaipur
A Eklavya, Madhya Pradesh

A Sangati, Avehi Abacus, Mumbai
NCERT (2007) Environmental Studiésoking Around, Textbooks for class U, New
Delhi.
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Pedagogy of English
Language
Maximum Marks: 100
External: 70
Internal: 30

Student Contact Hours: 7080

Area of Study: Pedagogic Studies

Total Number of Courses in this Area:Ten: five in each
year

Proficiency in English

Pedagagy across the Curriculum

Understanding Language and Early Literacy
Mathematics Education for the Primary School Child
Pedagogy of Environmental Studies

Pedagogy of English Language

Four optional Pedagogy Courses

Design of the Course
A Units 3, 4 and 5 tbe fieldbased
A In these units the maximum time must be spent on discussing specific strategies for
teaching English
A Specific readings are suggested for use in discussinpg enabling a close reading
of each text

Rationale and Aim

This course focuses on the teaching of English to learners at the elementary level. The
aim is also to expose the studésdicher to contemporary practices in English Language
Teaching (ELT). Tie course also offers the space to critique existing classroom
methodology for ELT.

The theoretical perspective of this course is based on a constructivist approach to
language learning. This course will enable the stutbatther to create a supportive
ernvironment which encourages their learners to experiment with language learning. The
course will also focus on developing an understanding of second language learning.

Specific Objectives

A Equip studenteachers with a theoretical perspective on Engisha 6 Sec o n d
Languaged (ESL)
Enable studenrteachers to grasp general principles in language learning and teaching
To understand young learners and their learning context
To grasp the principles and practice of unit and lesson planning for effexistgrng
of English
To develop classroom management skills; procedures and techniques for teaching
language
To examine and develop resources and materials for use with young learners for
language teaching and testing.
To examine issues in languageesssnent and their impact on classroom teaching.

o Do Do Do o Do
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Running Thread of the Course

The course is designed to be very practical in nature and includes equipgpstgdent

teacher with numerous teaching ideas to try out in the classroom. Of course, all practical
ideas must be related to current theory and best practice in the teaching of young learners.
It is important to make a constant thegmactice connectiofor the studenrteachers.

Units of Study
Unit 1: Issues of Teaching of English at the Elementary Stage
A Issues of learning English in a mditigual/multi-cultural society: the muHingual
nature of I ndia, Engli showaas the | anguage
A Teaching English as a first language, second language and foreign language:
developmental, socieconomic and psychological factors; the politics of teaching
English in India; key factors affecting second language acquisition
A Perspectiapeogs opm itahe @ged for beginning th
English to young learners.

Unit 2: Approaches to the Teaching of English

A A historical view of English as a Second Language (ESL)

A Behaviouristic and Structural Approaches: gramiramsldion method, audio
lingual method

A The Cognitive and Constructivist Approach: nature and role of learners, different
kinds of learner$ young learners, beginners, teaching large classes etc; socio
psychological factors (attitude, aptitude, motivatiogeds, level of aspiration)

A Communicative language teaching: focusing on meaning, role of text books and other
resources, role of a teacher and classroom management

Unit 3: Teaching Strategies

A The text book: Critical literacy, personal response taroand stories, adapting the
textbook

A Beyond the textbook: including childrenés
songs etc)

A Listening and Speaking Skills: seeing talk as valuable, reducing teatkiéme in
the classroom, total physiaasponsé simple instructions, storielling etc., using
pairwork and groupvork meaningfully to encourage speaking and participdtion
children as researchers, some activities for the classroom: poems, songs, chants,
story-telling, roleplay, situationbconversations etc., vocabulary development: using
pictures, flowcharts, word walls; teaching pronunciation, rhythm, stress and
intonation.

A Reading: beginning readinghe alphabet method, phonetic method, environmental
print, reading with meaning, ading aloud by teacher, using the wavdll; stages of
Reading prereading, whilereading and postading activities; comprehension
skills - guessing meaning from context, weaatlack skills; types of reading
Independent reading, setting up readingnecs; guided reading and shared reading
making reading buddies; reading aloud and silent reading.

A Writing: providing triggers for writing brainstorming, discussions, reading; writing
as a processbrain storming, drafting, conferencing, publishstwring; controlled,
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guided, and free writing; writing letters, daily diary/ journals, logs (responding to
something read abserved), using pictures.
A Teaching grammar to strengthen language acquisition: teaching grammar as
6knowl edge about | anguaged, making grammar

Unit 4: Learner Assessment

Assessing, speaking and listeningsing interviews, storyelling, re-telling
Assessing reading comprehensiging miscue analysis, meiaguistic awareness
T e a ¢ h e ri@mecddtal reaorgs, assessing writimngformal feedback from
teacher, measuring progress

Responding to content and form, using pditfor subjective assessment,
continuous and comprehensive assessment

Attitude towards errors and mistakes in second language learning

Review of current assessment procedui@sgsive writing, dictation, cloze, questions
and answers, utilisation ééedback.

To Do To Do Do o

Unit 5: Planning and Material Development

Integrating the teaching of English with other subjects
Unit planning for a learnetentered classroom
Preparation of lowcost teaching aids

Using the classroom as a resource.

To To o o

Mode of Transaction
A Close reading of theoretical concepts in language learning and ESL
A Developing and trying out various resources, techniques, activities and games for
learning English
A Text analysis of school text books for Englisstateproduced and by private
publishers
A Analysing and reviewing teachidgarning material

Expertise/ Specialization required to teach this course
Masterds in English Literature and a researcht

Essential Readings

1. Brewster, E., Girard, D. and Ellis G. (200fhePr i mary Engl i sh Teacherd
Penguin. (New Edition)

2. Ellis, G. and Brewster, J. (2002xll it again! The new Sto#telling Handbook for
TeachersPenguin.

3. NCERT, (2005). National Curriculum Framework, 2005. New Delhi: NCERT.

4. NCERT, (2006). &sition Paper National Focus Group Beaching of EnglisiNew
Delhi: NCERT

5. Scott, W. A. and Ytreberg, L. H. (1990raching English to Childret.ondon:
Longman.

6. Slatterly, M. and Willis, J. 200English for Primary Teachers: A Handbook of
Activities and Classroom Languadexford: Oxford University Press.
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Readings for Discussion

Unit 3

1. Fogarty, R. (2006).iteracy Maters: Strategies Every Teacher Can UISA:
Corwin Press pp. 562.

2. Wyse, D. and Jones, R. (200I¢aching English, Language and Literablew
York: Routledge Falmer, pp. 169/5.

Unit 5

3. Browne, A. (2007)Teaching and Learning Communication, Laage and Literacy.
London, UK: Paul Chapman, 1-Z30.

4. Sahi, J. and Sahi, R. (200Bgarning through ArtEklavya, Bangalore, 12537

Advanced Readings

1. Cameron, L. (200I)eaching Languages to Young Learn€&ambridge: Cambridge
University Press.

2. Curtain, H. A. and Dahlberg, C. A. (2004anguages and Children: Making the
Match.Boston: Pearson.

3. Tomlinson, B. (Eds.) (1998}laterials Development in Language Teachidgited
Kingdom: Cambridge University Press.
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Social Science Education

Maximum Marks: 100
External: 70
Internal; 30

Student Contact Hours: 86100

Area of Study: Pedagogic

Studies

Total Number of Courses:Ten: five in each year
Proficiency in English

Pedagogy across the Curriculum
Understanding Language and Early Literacy
Mathematics Education for the Primary School Child
Pedagogy of Environmental Stuslie

Pedagogy of English Language

Four optional Pedagogy Courses

Design of the Course
A Select Units of study to have a fidbsed assignment.
A Specific readings are to be used for discussion in groups enabling a close reading of
texts.

Rationale and Aim

The contents of social Science/social studies as a school subject are based on a certain
understanding about their nature and purposes. Instead of treating these as natural and
given, this course introduces studégrchers to different perspectives altbese

subjects. It would also examine the ways in which different visions and understanding of
the subjects get reflected in different curriculum, syllabus and textbooks. It asks and
suggests how social sciences can develop capacities to critically andesstiety and

social reality around us with reference to time, space and power, structures, institutions,
processes and relationships.

Specific Objectives
This course would help the learner to:
A develop knowledge and skills to critically understand malyse the society in
which we live by drawing upon the disciplines of history, geography, political
science, economics and sociology
build skills to gather, interpret and analyse data
critically analyse social science school curriculum, syllabugexidooks
know and use different pedagogies to transact the curriculum in a manner that
enhances curiosity of children to enquire about social phenomenon and develops their
capacities to reflect on the existing society, its institutions and practieasitical,
independent and thoughtful manner
A develop capacities to uphold human and constitutional values of freedom, equality,
justice and respect for difference and diversity and challenge the social forces that
threaten these values

To T I
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Running Thread of the course

Different perspectives about the nature of history, geography, political science,
economics and sociology would form the badithis course to understand that the
subject may be conceived in different ways and its purposes are historical and social in
character. Analysis of textbooks and curriculum may help students understand how
various perspectives about society, childrensouial science shape these documents
and pedagogic devices and how they may be alternatively conceived and transacted in
classroom. Reading how children conceptualize and understand the subject matter of
different social science components and the wayghioh different textbooks and

teaching methods allow or obstruct development of abilities for individual/collective
reflection would provide another avenue for student teachers to develop their own
understanding of social sciences and appropriate pedagyogi

Units of Study

Unit 1: Nature of Social Sciences

Social sciences and social studies: scope and nature; role of social studies in developing
childrenés understanding of their social cont
on nature and spe of history, role of historian, perspectives, sources and evidence in

history; elitist/statugjuoist and activist/social transformation perspectives on civics;

different approaches to geography; different approaches to organize social sciences:

discipline centered, issueentered, integrated social studies and interdisciplinary social

science.

Unit 2: Important Concepts of Social Sciences

Understanding change and continuity, cause and effect, time perspective and chronology,
sociaspatial interaction tlmugh the following (i) Society: social structure, social
stratification, community and groups, (ii) Civilization: history, culture, (iii) State:
authority, nation, natiostate and citizen, (iv) Region: resources, space and people (v)
Market: Exchange.

Unit 3: Chil drendés UbedreingMataiastandrCassroome ac hi ng
Processes

Cognitive development of and concept formation among the children in middle/upper
primary classes with reference to their age and sadioral context; significance of

these factors for curriculum and pedagogy; <cas
concepts; children, construction of social science knowledge and classroom interaction;
different types of teachinparning materials for social sciences including comigun

and local sources; analysis of different textbooks of social sciences to understand the
perspective about the subject that informs them and how do they position children (look

at use of case studies, pictures, story/narration, dialogue and discaxpenments,

comparison, development of concepts); Observation of classrooms to understand and
critically evaluate the transaction of the social science curriculum.

Unit 4. Pedagogy and Assessment

Teaching methods: heuristics/discovery method, projedtadetuse of narration,
comparisons, observations, dialogue and discussion in social science; concept of data, its
sources and evidence in different social science disciplines; difference between fact and
opinion, identifying bias and prejudices; use ofspaal/experiential knowledge for

Two i Year Elementary Teacher Education Programme NCTE 53



critical thinking; dominant method of evaluation in social sciences based on information
recall; alternative ways to evaluate learning: basis of evaluation, types of questions, use
of open book examination etc.

Unit 5: Field-based Project: Some Suggested Projects (any two)

1. Critique a historical film/serial or novel from the view point of autléytiUse
variety of other sources like for movies, books, newspaper article, exhibitions, and
museums to appraise on authenticity. Unders
construction and their differences from 6o0p

2. Map any locality baseah the distance and directional relationship from your
educational institution. Mark out institutions, historical monuments, banks, local
market, and other points of interest. Also speak with residents and other people who
inhabit the same space to exgldhe oral history, and the distinctiveness of the
particular location. Try to see the linkages between various institutions that exist in
this locality

3. Explore and collect some books, movies, cartoons, magazines and journals of 1950s
and the presentrties. Study them carefully to grasp the issues of a common person.
Show the changes that can be witnessed in the concerns and in the lives of a common
person. Can the reasons for these changes be traced to the economics, polity, history
and sociecultural arcumstances of our nation? Present your understanding in the
form of a report/ poem/ collage/ narratives/ drama, or any other medium you wish to
use.

4. Through field visits, understand a slum in terms of its economics, subsistence, politics
and historichmemories. Develop connections between these factors to understand
the nature of their present concerns and problems.

5. Trace two final consumer products from their raw form. Study the processes that are
involved in changing it to the final, finished piwct. Study how various factors of
geography, economics, politics and history have influenced them. Also see the
intermeshed relationship that exists between them

6. Around any particular social science theme, event, date or a phenomenon, weave an
oral higory project. Through interviews and conversations, understand and give space
to the voice of people, and their interpretation and understanding of your subject.
Analyze their reliability by comparing these versions from other sources. Use this
project tounderstand the plural versions of history that are available. Also study how
certain versions become dominant while cornering other ones.

7. Study the transport needs of a community by analyzing different kinds of vehicles
people own. Examine their relatiovith the gender and the so@oonomic
standards. Historically, trace the changes that can be seen in the transport needs of the
community. Study the changes that are reflected through the historical tracing. Also
assess the economic and environmengagets of various forms of transport.

8. Explore how cartoons, stamps, currency, newspapers, magazines, documentaries,
plays, maps, globes, historical film/serial/novel and so on be used in the teaching of
social science
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Essential Readings

1. Batra, P. (ed.) (2010%ocial Science Learning in Schools: Perspective and
ChallengesNew Delhi: Sage.

2. Chakravarty, U. (2006Everyday Lives, Everyday Histories: Beyond the Kings and
Brahmanas of NedDahi: €ulikh Books, Clapter 6n; History as
Practice: Introduction, 180.

3. George, A. and Madan, A. (2009gaching Social Science in Schools: NCERT's
New Textbooknitiative. New Delhi;: Sage.

4. Kumar, K. (1996)Learning From ConflictDelhi: Orient Longman, pp. 281, 79
80.

5. NCERT, (2006). Position Paper National Focus Groupeaching of Social
SciencesNew Delhi: NCERT, 1109.

Readings for Discussion

1. Bhatacharya, N. (2009). Teaching History in Schools: The Politics of Textbooks in
I n d Histody.Workshop Journa67(1), 99110.

2. Eklavya, (1994)Samajik Adhyayan Shikshan: Ek Prayblpshangabad: Eklavya.

3. George, Al ex M. (n2dSakar:The EdlaciesdfiCricsbé s Per cept
TeachingContemporary Educational Dialogue2, 228257.

4. Jain, M. (2005). Social Studies and Civics: Past and Present in the Curriculum,
Economic and Political Weeklg0(19), 19391942.

5. NCERT Social Science T#sooks for classes Ml VIII, New Delhi: NCERT.

6. Social science Textbooks for classes VIII, Madhya Pradesh: Eklavya.

Advanced Readings

1. Balagopalan, S. (2009). Chapter 7: Unity in Diversity: Diversity, Social Cohesion and
the Pedagogical Project the Indian State. In S. Vandiyar et al (ed$inking
diversity, building cohesion: a transnational dialogue on education, Amsterdam:
Rozenburg Publications.

2. Billinge, M., Gregory, D., Martin, R. (eds) (198Recollections of a revolution:
Geograply as spatial sciencé,ondon: Macmillan

3. Carr, E. H. (1961)Vhat is History"England: Penguin

4. Geetha, V., Selvam S., Bhog D. (200@xtbook Regimes: A Feminist Critique of
Nation and Identity, TamilnadiNew Delhi: Nirantar.

5. Hursh, W., D. and BVayne Ross, (2000Remocratic Social Education Social
Studies for Social Changsew York: Falmer Press, Chapter 9: Not only by our
Words: Connecting the Pedagogy of Paulo Freire with the Social Studies Classroom,
135148.

6. Mehlinger, Howard D. (ed.1981). UNESCHandbook of Social Studiestance:
UNESCO Publications.

7. Ross, E. Wayne (ed.) (2008he Social Studies Curriculum: Purposes, Problems,
and PossibilitiesAlbany: State University of New York Press, Chapter 1: The
Struggle for the Soci&tudies Curriculum, 136.
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